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It is vital that educators provide opportunities for parents to become partners in

the education of their children. With an increased emphasis on parent involvement,
educators are seeking new ways to involve families in their children's education. Parent
involvement can and should take a variety of forms. The purpose of this project was to
design and develop a program for elementary schools that details how a parent
involvement model of"Family Fun Nights" could help provide parents with a better
understanding and knowledge of the Washington State Essential Academic Learning
Requirements. The format also allows an opportunity for parents to be actively involved
in a supportive and non-threatening environment.
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CHAPTER ONE
BACKGROUND OF THE PROJECT

"No curricular overhaul, no instructional innovation, no change in school organization,
no toughening of standards, no rethinking of teacher training or compensation will
succeed if students do not come to school interested in, and committed to, learning. In
order to understand how this commitment develops, why it has wanted .... and more
importantly, how we can reengage students in the business oflearning, we need to look,
not at what goes on inside the classroom, but at students' lives outside the schools'
walls." (Laurence Steinberg, Beyond The Classroom)

Introduction
Major legislation, such as the Goals 2000: Educate America Act in 1994 and
the reauthorize Elementary and Secondary Education Act (ESEA) also enacted in 1994, has
made parent's involvement in their children's education a national priority. Nationwide, school
districts are being encouraged to reexamine their parent involvement policies and programs and
to demonstrate innovative approaches in order to obtain Federal education dollars. In particular,
eligibility for Title 1 funding, available to school districts in high poverty areas, is now
contingent upon the development of "compacts" in which families and schools agree to assume
mutual responsibility for children's learning. Partnerships must be forged between homes,
schools, and communities, requiring an unprecedented level of contact and communication
between parents and educators (US Department ofEducation, 1994).
A number of states have forged ahead to implement standards-based educational reform
and the state of Washington has been no exception. In 1993 the Washington Legislature passed
an Education Reform Act to meet the public's demands for higher expectations and tougher
standards, and to bring about change within the public schools. This act addresses four major
1

education goals for which public educators and students are held accountable. The Commission
on Student Learning was established to carry out the goals of this act and as a result of the
Commission's work, the Essential Academic Learning Requirements were developed (EALRs).
As school districts endeavor to implement the state Essential Academic Learning
Requirements, assessments and evaluations, it becomes apparent that it is imperative for parents
to be actively involved and well informed if students are to achieve these goals. Batey, (1996)
believes that unless we involve parents and community heavily in the business of educating our
children, we will not reach our student achievement goals.

Statement of the Purpose
The purpose of this project was to design a program for elementary schools that detailed
how a parent involvement model of"Family Fun Nights" could help provide parents with a
better understanding and knowledge of the Washington State Essential Academic Learning
Requirements. To accomplish this a review of current and past literature and programs,
emphasizing school activities for parents was undertaken.

Limitations of the Project
While most administrators, teachers and researchers support the direction of increased
parent involvement, few agree about what constitutes effective involvement. Uncertainty persists
regarding the activities, goals and desired outcomes of various parent involvement programs.
Models are beginning to emerge that have specific guidelines such as the Comer Model (Squires
2

and Kranyik, 1996) and the Full Service Model (Dryfoos, 1996). These two models are
emerging from schools that have taken to heart their commitment to parent involvement. In
undertaking the endeavor to provide a model for other educators the following limitations are
acknowledged.
1. The research was limited to the past 15 years.
2. The activities described in the project were designed to target the K-5 students (and their
parents) population at Longview Elementary in Moses Lake, Washington.
3. Outside funding from the Title 1 program was necessary for the implementation and
continuance of"Family Nights" program.
4. Use of Title 1 monies required the design of the program to conform to Title 1 expectations
and guidelines for school and parent involvement.
5. Study and comparison of school parent involvement programs was limited due to the small
number of formalized programs in existence at this time.

Definition of Terms
Significant terms used in the context of this project have been defined as follows:
Barriers: Refers to those challenges, which make school-family connections difficult
such as language, transportation, child-care.
Commission on Student Learning (CSL): An 11-member group appointed by the
Governor and the Washington State Board of Education. The Commission was directed by the
Legislature to carry out the goals of the state's educational reform act passed in 1993. It was
also given the job of developing clear, challenging academic standards and effective assessments
for measuring the academic performance of Kindergarten through 12 grade students.
3

Efficacy: Refers to the belief that parents hold in regards to their ability to make a
difference.
Essential Academic Learning Requirements (EALRs): A statement of what students
should know and be able to do at the completion of their K-12 education. There are key
components to each ELR intended to describe types of student behaviors or performances.
Family Fun Nights: School sponsored monthly meetings held in the evening to promote
family involvement. Activities are academic in nature and related to the curriculum that is being
learned in the classrooms.
Goals 2000: A Congressional Act passed in 1994 designed to improve learning and
teaching by providing a national framework for education reform.
Parent Involvement: Participation and interest of parents in the education of their children
either within the school or the home.
Parental Role Construction: Refers to beliefs about child development, child rearing and
appropriate home-support in a child's education.
Student Achievement: Refers to academic growth as measured by standardized tests,
informal teacher-prepared tests, or educator observations.
Title 1: A Federal program designed to meet the educational needs of children who
qualify as economically disadvantaged.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE
Introduction
The purpose of this project was to design a model for parent involvement that was
aligned with the Washington State Essential Learnings for elementary schools. The literature
review in Chapter Two has been organized to address:
1. The Need for Parent Involvement

2. Understanding Barriers to Parent Involvement
3. Review ofModels for Increasing Parent Involvement
4. Summary

The Need for Parent Invovlement
Parent Involvement is an issue that has become paramount in importance. Demands for
higher academic standards as well as expectations by federal and state programs have generated
considerable interest in this arena.
Changes that we have seen in expected parental involvement have as their ultimate goal:
increased student achievement. With achievement as the goal, and parent involvement a
mandate, educators must make a fundamental acknowledgement of the need for parent
involvement.
Strong school-family and community ties lead to an increase in parent participation and
academic achievement by students (Davies, 1996, p.14). The areas identified as crucial for
increased parent involvement were diverse family opportunities, learning at home, school-home
communication, and family/student support. These entities were identified from six years of
5

studies by 25 researchers in six universities for the Center on Families, Communities, Schools

(

and Children's Learning. Also included were results from studies of the Institute for Responsive
Education. These studies revealed that students who attended schools with these standards over a
six-year period registered an increase in test scores.
The correlation between academic achievement and parent involvement also increased
according to a study by Tucker (1995, p.175). She found that parent involvement in school
curriculum programs was correlated with higher student performance on achievement tests based
on that school district's program. Parents indicated that when they were directly involved in and
engaged with programs that had as their focus specific content areas, plus how these areas were
being addressed in the classroom, they were better equipped to enhance learning opportunities at
home.
Rankin (1967) conducted a study of inner-city elementary school children over a fiveyear period of time, focusing on sixty-four students and their parents in the Detroit School
District. The study revealed that students achieved higher scores on standardized achievement
tests (such as the California Achievement Test (CAT) when their parents were actively
participate. Their participation was noted in four main ways:
1. Providing' various experiences for children. These experiences included playing
games as well as conversing with them.
2. Showing an interest in school activities, eg. talking about them, helping with
homework and expecting high standards.
3. Developing higher interest in reading.
4. Taking the initiative in contacting school personnel, eg. conferring with teachers and
the principal.
6

In a study of 100 elementary schools, nationwide, over a four year period McAllister

(1990, p.41) found that among the 20,000 participants surveyed in the study, parents who
participated in curriculum enrichment programs had children who achieved higher scores on
district-wide academic achievement tests. Parent participation in this study was defined as
attending a workshop, a parent class, or an open house which focused on revising curriculum,
enhancing educational objectives, and training parents in instructional techniques.
Understanding Barriers to Parent Involvement

If educators wish to increase parental involvement and extend the benefits it offers,
educators must focus in part on the parent's perspective in the process. Kathleen HooverDempsey and Howard Sandler (1997) state, "Efforts to involve parents should be grounded in
the knowledge that parents' beliefs about their roles in children's schooling and their
effectiveness in helping their children succeed are the primary points of entry into increased, and
increasingly effective involvement." (p.40)
Dempsey and Sandler (1997) believe that a parent's role is socially defined. Groups to
which a parent belongs hold expectations about appropriate parental role behaviors, including
behaviors related to involvement in children's educational processes, and communicate their role
expectations to parents.

Therefore, explicit efforts should be made by schools to enhance

parental role construction. Parent's ideas about child development, child rearing, and child
outcomes are important components from the perspective of the parent involvement process.
According to Dempsey and Sandler (1997), another important factor is the parental
efficacy for involvement in their children's schooling. Parents with a higher sense of efficacy for
helping the child succeed will tend to see themselves as capable in this area. They believe that
their involvement will make a difference for their children.
7

Barriers to parent involvement then might be because:
1. The parents' particular social group does not see school involvement as important or

necessary.
2.

The parents are reluctant to become involved for fear of confronting their own
perceived inadequacies or feel that their involvement would not produce positive
outcomes for their children.

Diversity often becomes an unintentional barrier to parent participation in schools.
Morrow (1991) states that our country is comprised of various ethnic groups whose values and
behaviors are considerably different than many Americans. "To the Asian and Hispanic cultures,
the idea of being involved in schools is completely counter to their beliefs. In their native
countries, school officials and teachers are expected to decide all matters from curriculum to
discipline without regard to parents concerns or desires" (p.21 ).
Jeffers (1995) reveals that many Hispanic parents' involvement in the schools is inhibited
by their fear of the school system, their limited ability to speak English, a lack of economic
resources, and a feeling of isolation from the mainstream population. As a result, entering the
schools becomes intimidating. Jeffers made it very clear that educators must not make the
mistake of equating lack of involvement with not caring. Parents of Asian and Hispanic ethnic
groups, according to Jeffers, do care a great deal about their children's education. He found the
most effective way to get the parents actively participating was through direct, personal contact,
usually by a parent volunteer coordinator.
Hamilton and Osborne (1994) believe parents' reasons for becoming, or not becoming
involved were quite diverse.

They believe that physical barriers are perhaps the easiest to

understand. Parents have a difficult time managing time and work with school functions and
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activities. When parents were unable to attend, misconceptions were communicated about their
unwillingness to be involved. The reality is that obstacles such as transportation, childcare, and
sometimes safety, are concerns for many parents.
Hamilton and Osborne (1994) further state that, "Today, only seven percent of students
come from the type of family that might have been considered typical a generation ago; two
parents in the home and only one a wage earner. Today nearly half the children under the age of
18 live in a singe-parent home." (p. 148) Without extended families to help, childcare is a critical
ISSUe.

Hamilton and Osborne also report that parents felt that their presence at school was
unwanted or unappreciated.

The manner with which teachers, principals, and all school

personnel communicated was important to avoid perceptions of the staff as unfriendly, defensive,
or hostile toward parents.

"Schools must break down barriers to parental involvement by

creating a parent friendly, and welcoming atmosphere.

Schools must become more family

oriented. Schools must offer choices in types and levels of parental involvement, and be willing
to accept the choices parents make." Hamilton and Osborne (p. 150).

Review of Models for Increasing Parent Involvement
Finders and Lewis, (1994), stated, "If we're truly interested in establishing a dialogue
with the parents of all of our nation's students, we need to understand what parents think can be
done. We need to clarify how parents can help. Parents need to know exactly how they can
help." (p. 52)
If educators take Finder's and Lewis's testimony to heart, educators must provide the

models for parents. They must provide models to:
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1. Help parents define their role in their child's academic achievement.
2. Help parents develop efficacy in their child's academic achievement.
3. Allow and encourage parent participation.
Models of how this is being successfully done are limited. Very few models are available
for review.
Dryfoos (1996) observed that schools are beginning to put the pieces together to help
schools meet the varied needs of today's students and their parents. The creation of "full-service
schools," has been one model that is providing that connection. Dryfoos explained, "Full-service
schools aim to provide both quality education and support services. Various models of fullservice schools are emerging in communities and schools with the greatest needs and the most
disadvantaged populations."(p.18) At these schools educational, physical, psychological, and
social requirements of students and their families are addressed in a rational, holistic fashion
which seems attractive to both school people and social service providers.
According to Beth M. Keller, (1995), "Stanford's Accelerated Schools Project is
transforming hundreds of schools across the country with its creative teaching and learning
philosophy, but each school applies this model in its own way."(p. IO) Accelerated schooling is a
systematic process with lessons that are designed to enrich students' learning experiences
through higher expectations, relevant content, and stimulating instruction. The approach has
three underlying principles: Unity ofpurpose - the whole school community has a unified focus.
Empowerment with responsibility - the entire school community has made important education

decisions and has taken responsibility for them. Building on strengths - belief that expertise was
within the school community.
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Summary
The research and literature summarized in Chapter Two supported the following
themes:
1. Schools must provide opportunities for parents to view themselves as partners
with the school in the education of their children.
2. Schools must provide opportunities for parents to realize that they are capable
of impacting their child's academic achievement.
3. Educators must develop strategies for overcoming physical, cultural and social
obstacles that contribute to diminished parent involvement in schools.
4. There are few published models available to guide schools in implementing
comprehensive parent involvement programs.
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CHAPTER THREE
PROCEDURES OF THE PROJECT
The purpose of this project was to design a program for elementary schools that detailed
how a parent involvement model "Family Fun Nights" could help provide parents with a better
understanding and knowledge of the Washington State Essential Academic Learning
Requirements.
Chapter Three contains background information describing:
1. Need for the Project
2. Support for the Project
3 . Procedures
4. Planned Implementation
Need for the Project
Even in the most economically depressed communities, "Parents say they want their
children to succeed; want to help them; and they need the school's and teacher's help to know
what to do with their children at each grade level" (Epstein 1995, p. 702).
Epstein identified six areas where schools need to reach out and provide opportunities for
parent involvement. Included in the list is how to involve parents at home, support of school
activities/programs, and increasing learning at home.
Longview Elementary in Moses Lake Washington conducts a number of"Fun Family
Nights" throughout the year, which incorporate Epstein's ideas. These family activities are part
of the parent involvement component of the Title 1 schoolwide plan. "The Family Nights" were
begun in 1994 as a way to encourage parents to become more involved in their child's learning
by providing fun activities that could be done in the home.
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The staff at Longview hoped that the activities would help parents to understand that
learning could be fun and engaging and that as parents and their child's first teacher, they could
be empowered to make a difference in their child's academic achievement. Staff efforts proved
to be very fruitful, and attendance at the family nights has been excellent. Surveys returned by
families and comments made to staff members, are an indication that families find learning to be
fun, and that Longview Elementary cares about the families and children that attend there.
Surveys returned by families attending "Family Fun Nights" indicated that parents:
•

Found learning to be fun.

•

Felt that family nights were helpful

•

The event showed how much the school cared about families and their children.

•

Believed of all the school involvement activities "Family Nights" were the most
helpful.

While activities were fun, they had not been designed to show and demonstrate to parents
how educational perspectives have changed since implementation of the Essential Academic
Learning Requirements. A parent responded on the survey sent home in May of2000, "inform us
more about the W ASL, we are not comfortable with this new requirement and fear you will teach
to the test and not to the students." Therefore, to align the activities included in the "Family
Nights" with the Washington State Essential Academic Learning Requirements would seem
necessary and appropriate. Subsequently this project provided an opportunity for the writer to
conduct research on parent involvement and develop an effective program that not only
encourages active parent involvement, but in addition provides opportunities for parents to
understand the Washington State Essential Academic Learning Requirements and W ASL
assessment and evaluation procedures.
13

Support for the Project
Strong support for the project was received from the principal and teachers of Longview
Elementary School, since they valued the resources that were to be developed and subsequently
used by all involved in "Family Nights".
Another source of support came from Title 1 monies that were used for implementation
and the continuance of the "Family Night" program.

Procedures
Research for this paper was based on Educational Resource Index Citation Search (ERIC)
at Central Washington University. A variety of sources were identified which provided pertinent
and relevant information. The search for information was limited to literature published within
the last 15 years. The relevancy of these articles was based on the following guidelines.
•

The text needed to be related to a public school setting.

•

The focus of the research needed to be related to an elementary school setting.

•

The research needed to be directed toward parent involvement.

•

The research needed to provide methods or models in educating parents about how to
impact their children's academic achievement.

Research was also based on use of the Central Washington University Electronic card
catalogue. A number of published books relating to parent involvement were identified; and
were selected which in tum also influenced the development of the project.
Twelve school districts across the state of Washington were contacted for resources
focusing on parent involvement programs and which helped to provide parents with information
14

that directly impacted their child's academic achievement. These resources served as background

(

for the development of the Fun Family Night Guide.
Planned Implementation
Selected activities from the project were used during the 2000/2001 school year to
support the Title 1 parent involvement program. Additional activities from the project will be
utilized during the 2001-2002 school year.
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CHAPTER FOUR
THE PROJECT
The purpose of this project was to design a program for elementary schools that detailed
how a parent involvement model of"Family Fun Nights" could help provide parents with a
better understanding and knowledge of the Washington State Essential Academic Learning
Requirements. The format would also allow opportunities for parents to be actively involved in
a supportive and non-threatening environment. "The Family Nights Program" is presented in the
following pages of chapter four.
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SECTIONl
GETTING STARTED

Section 1
Getting Started
General Instructions for Successful Family Nights
Copyright Disclaimer
It is the belief of the author of this manual that permission has been given by the
author's of the activities included in this work, to reproduce the materials for home,
workshop, or classroom use only. The materials are not to be used for commercial sale or
for an entire school or school district. Special considerations must be taken with
resources in the "Family Art Night" and "A Night in Seussville" sections. Included in
those sections are the special requirements necessary for using the materials and activities
during those family nights.

Facilities
There is no one best place to have the "Family Nights". The facilities required
would depend greatly upon the anticipated number of families that have been invited to
attend the evening's activities and the activities that are planned for the evening. For
events such as the Science Mini-Museum, many locations in the school would need to be
utilized during the evening.
Classrooms could be used, having families move from classroom to classroom to
participate in a variety of activities. With this arrangement, it would be wise to provide a
map of the school for the parents, indicating which classrooms are included in the
evening's activities. With this arrangement teachers will need to take extra precautions in
child proofing their classrooms. Little brothers and sisters often are not watched closely
and can therefore get into classroom supplies, books, etc.
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The gymnasium/multi purpose room is often the ideal location for a family night.
Because the activities are in one central location, parents can allow their children to move
freely from one activity to another. It also provides a much more social atmosphere for
parents. Very often, these events are a wonderful opportunity for parents to visit with
other parents. Clean up is also much easier when the event is held in one location.
Usually in these environments, safety is not an issue as it is in the classroom setting.
Weather pennitting, the "Family Night" could also be held outdoors. For fumily
events such as the Family Fitness night, it would be a great idea to hold the event when
weather would pennit having activities in different areas on the playground. However,
the staff would need to consider the available lighting and safety concerns during
cleanup, which may have to take place after the sun has set.

Materials and Supplies
The materials and supplies that are needed for each family night are included in
each section either as a compiled list for the event or are listed with each activity. In
general, a staff should anticipate spending on the average about $150.00 for consumable
materials and supplies for each family night. The family nights that are planned for in
this manual anticipate an average of 150 people in attendance.
The materials and supplies can be purchased with Title 1 or Title 6 monies. At
Longview Elementary, we have asked for donations as well as purchasing what we need
with Title 1 parent involvement funds.
A must have for many of the family nights are plastic grocery bags. These are
very handy for children and parents to place their projects in as they move from activity
to activity. Also, if you are going to include parent handouts, parents will need to have a

3

place to store them to keep their hands free to assist their children. Many stores are
happy to donate the bags. If not, the charge for them is very minimal.

Publicity

Included in each section will be the flier that is designed for each fumily night.
These are sent home with each child approximately two weeks before the event.
Typically, one side of the flier is in English and the other side in Spanish. Having both
languages on each flier eliminates the need to determine which child needs to take home
information in Spanish.
To pique student interest, decorate the gym, library, and common areas with a few
of the decorations that will be used during the evening's activities.
Other publicity, especially in the beginning, until family nights are well
established, would include newspaper ads, radio public service announcements, and use
of advertising on a local cable channel. Such publicity is a positive way to inform the
public about your school's commitment to parent involvement. However, when you
invite other schools and the general public to participate, attendance is difficult to
anticipate. The anticipated number in attendance can be very crucial when planning the
materials and supplies needed for the evening's activities.
Implementation

Having a greeter at the door is also a great way to personalize and extend a
welcoming hand to visiting parents. The greeter not only makes the first impression, but
also can briefly explain the evening's activities or answer any questions. As parents
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leave, this individual also thanks the parents for attending and again is available to
answer questions or direct concerns.
Keeping track of which families are partidpating in the fumily nights is very
useful to a staff. As parents and children enter the facilities, ask them to sign in. For
future reference, knowing which families have not attended enables the staff to know to
whom they need to extend personal invitations.
Volunteers or teachers are needed to help supervise the activities. Using
volunteers is a great way to involve the community. However, you must plan to have a
time to teach the volunteers the activities that they will be supervising. It is difficult to
anticipate how much instruction the volunteers will need. The volunteers will not only
need to understand what they are to supervise, but they will also need to know why a
specific activity was chosen and how best to give directions. Without the proper
explanations and training, supervising academic activities can be very fiustrating.
Having teachers supervise is certainly the most efficient in regards to time spent prior to
the family night. Typically teachers do not need the detailed training, other than a brief
explanation of the activity. They are aware of the Essential Academic Learning
Requirements and can naturally explain these to the parents. A portion of the Title 1
budget could be set aside to pay teachers for their time at the family nights. However, it
cannot be over stated how important it is to involve parents in all aspects of a family
night: planning, supervising, or participating.
Children can also be asked to help with activities. A great way to involve some
reluctant parents is to have their children involved as helpers at the night's activities. As
the parents observe their children, they more often than not become involved with at least
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the activity their child is helping with. They are much more likely to come to future
school events as a result of such non-threatening participation.

Incentives
When beginning fumily nights, you might want to consider several other
incentives that help attendance. Serving food either before or during the evening always
seems to encourage families to attend. The food can be as simple as popcorn, chili, or hot
dogs.
Door prizes are also a way to encourage parents to attend. Educational Games,
either electronic or even game boards are very much appreciated. Books or art supplies
are also a big hit.

SECTION2
MATH MANIA
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Section 2
Family Math Night:
MathMania
Washington State Mathematics
Essential Academic Learning Requirements
I. The student understands and applies the concepts and procedures of

mathematics.
To meet this standard, the student will:
1.1 understand and apply concepts and procedures from number sense
1.2 understand and apply concepts and procedures from measurement
1.3 understand and apply concepts and procedures from geometric sense
1.4 understand and apply concepts and procedures from probability and statistics
1.5 understand and apply concepts and procedures from algebraic sense
2. The student uses mathematics to define and solve problems.
To meet this standard, the student will:
2.1 investigate situations
2.2 formulate questions and define the problem
2.3 construct solutions
3. The student uses mathematical reasoning.
To meet this standard, the student will:
3.1 analyze information
3 .2 predict results and make inferences
3 .3 draw conclusions and verify results
4. The student communicates knowledge and understanding in both everyday and
mathematical language.
To meet this standard, the student will:
4.1 gather information
4.2 organize and interpret information
4.3 represent and share information
5. The student understands how mathematical ideas connect within mathematics,
to other subject areas, and to real-life situations.
To meet this standard, the student will:
5 .1 relate concepts and procedures within mathematics
5.2 relate mathematical concepts and procedures to other disciplines
5.3 relate mathematical concepts and procedures to real-life situations

7

Math Mania Activities and Correlation to
The Washington State Essential Academic Learning Requirements

K-1 Activities
Egg Carton Numbers
Me as a Measure
Triangle Cover Up
Magic Marbles
Patterns on a 0-99 Chart
Difference Trains

EALR
1.1
1.2, 2.2, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3
1.3
1.4, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3,
1.5, 2.1, 2.2, 2.3, 3.1, 3.2, 3.3, 4.2, 4.3
2.1, 2.2, 2.3

2-3 Activities
Nimble Calculator
Paying the Price
Equilateral Triangle and Square
Six Cents Worth
Interlocking Towers
Rainbow Logic

EALR
1.1,3.1
1.2, 2.1, 2.3, 3.1
1.3, 2.1, 2.2, 2.3
1.4, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3,
1.5, 2.1, 2.2, 2.3, 3.1, 3.2, 3.3, 4.2, 4.3
2.1, 2.2, 2.3

4-5 Activities
Creating a Fraction Kit
Perimeter with Pattern Blocks
Vertices, Edges and Faces
Sum Fun
Rainbow Multiples
Pastures
The Horseshoe Game

EALR
1.1, 3.1
1.2, 2.1, 2.2, 2.3, 3.1, 3.2, 3.3, 4.2, 4.3
1.3
1.4
1.4
1.5, 2.1, 2.2, 2.3, 3.1, 3.2, 3.3, 4.2, 4.3
2.1, 2.2, 2.3

NUMBER SENSE
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Egg Carton Numbers
K-1 Activity
Young children need experience with numbers. If the child counts beans out as
indicated on the egg carton, the child will use exactly 78 beans. See if your child can
explain why.
To Do:
1. Label the sections of an egg carton with the numbers 1 through 12.
2. Give your child 78 beans and ask him/her to count them into the sections of
the carton, according to the numbers. There should be one bean in the section
marked I, two beans in section marked 2 and so on.
3. Did your child use exactly 78 beans?

9

Nimble Calculator
Instruction Sheet
2-3 Activity
These games are to be played with two players and one calculator.
7 up:
Clear the calculator so it reads 0.
Taking turns, each player adds 1 or 2 into
the calculator. The winner is the first
person to reach 7. Going over 7 loses.

Start: 0
Add 1 or2
Target: 7

11 Down:
Clear the calculator and enter 1 1.
Subtract 1 or 2 on each turn. Winner is
the person to reach 0.

Start: 11
Subtract 1 or 2
Target: 0

Now You're 21:
Clear the calculator so it reads 0.
Add 1,2,3 or 4 on each turn. The person
to reach 21 wins.

Start: 0
Add 1-4
Target: 21

Travel Down 101:
Enter 101 on the calculator. Each
Person in turn subtracts 1,2,3,4,5,6,7,8 or 9
from the number in the display. Make the
display read 0 and you win.
Century:
Start at 0 and add 1-9 on each turn
until 100 is reached. This one has a new twist.

Start 101
Subtract 1-9
Target: 0

Start: 0
Add 1-9
Target: 100
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Creating A Fraction Kit
4-5 Activity

To Do:
I.
2.
3.
4.
5.

Create a Fraction Kit. (See below)
Brown will be the whole strip.
Fold next one in half and cut on fold. Label 'h
Fold another into four equal parts. Label each Y.
Continue this for eighths and sixteenths.

Play Cover Up:
This is a game for two or more players. Each player starts with a whole strip.
The goal is to be the first to cover the whole strip completely with other pieces of the
fraction kit. No overlapping pieces are allowed. Following are the rules for the play.
I. Take turns rolling the fraction cube.
2. The fraction face up on the cube tells what size piece to play on the whole
strip.
3. When the game nears the end and a student needs only a small piece, such as
1/8 or 1/16, rolling 'h or Y.. won't do. You must roll exactly what is needed.

1/1
1/2

1/2
1/4
1/8

114

1/4

1/8

1/8

1/8

1/8

1/4
1/8

1/8

1/8

MEASUREMENT
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Me as a Measure
K-1 Activity

To Do:
1. Measure the length of a strip in 6 different ways.
2. Record each measurement on your worksheet.
3. You are using what is called non-standard units of measurement. What do
you think people used in history when there was no such thing as a ruler or
yardstick?
Using your own body measurements to measure distances gives you first-hand
experiences in measuring lengths.

How many palms make a cubit? _ _ __
How many baby steps make a pace? _ _ __
How many spans make a reach? _ _ _ __
How do your measurements compare with a friend's?
Are all measures the same?
Measure some things at home with your me-measure.
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Complete the dtCll't.
Don't forget to estimate before measuring.
Palms

Spans

~
:
l
i~

Cubits

~
'

'

Reaches (Fathoms)

Estimate:

Measurement:

Estimate:

Measurement:

Estimate:

Measurement:

Estimate:

Measurement:

Estimate:

Measurement:

Estimate:

Measurement:

=

.~
Baby Steps

A
"

Paces

l~
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Playing the Price
2-3 Activity

To Do:
1. Help your child find how many different ways you could pay for each of the
items using pennies, nickels, dimes, and/or quarters.
2. Record how many ways there were.

How Many Ways?
Pencil = 8 cents - - - - Envelope = 23 cents- - - - Ice cream cone= 55 cents - - - - Toy train= 99 cents _ _ __
Fish= 1.00 - - - - Cake = 25 cents - - - - -

14

p'&.'{ih.cf the p t>ice:
Pencil:
8 cents

Envelope:
23 cents

Ice Cream Cone:

55 cents

Toy Train:
99 cents

Fish:

$1.00

Cake:

25 cents

ecot>d ~heet
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Please note: Images on this page were redacted due to copyright concerns.

GEOMETRIC SENSE
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Perimeter with Pattern Blocks
4-5 Activity
Perimeter Definition: Perimeter is the distance around the outside of an object.

To Do:
1. Start with the triangles. Place one in front of you. What is its perimeter?
Record.
2. Now put two triangles together. What is its perimeter? Record.
3. Continue this process until the chart is completed.
4. Then stands for any number of triangles. Can you figure out what's
happening?
5. Do the same for squares, pentagons, and hexagons.
6. The pictures will help you get started.
7. Notice any patterns?
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Perimeter with Pattern Blocks
•

Build trains by connecting pattern blocks as show below.

•

Find the perimeter after each pattern block hos been placed.

•

Find a rule for each pattern.

IMPORTANT: Each side has a measure of 1
With I triangle,
With 2 triangles,
the perimeter is 3 the perimeter is
units.
four units.

f).

/\/\/\

With 3 triangles,
the perimeter is
5 units.

LSI

#Triangles

1

Perimeter

3

2
4

3
5

4

!.'\/:-.
5

6

20

n

53

With I square, the With 2 squares,
With 3 squares.
perimeter Is 4
the perimeter is 6 the perimeter is
units.
units.
8 units.

0

I
I# Squares

OJ E:11·1:r

I

Perimeter

cco

With I hexagon,

With 2 hexagons,

the perimeter is 6

the perimeter is

units.

10 units.

0

(()

With 3 hexagon,
the perimeter is
14 units.

£X0
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Triangle Cover Up
K - 1 Activity

To Do:
1. Use the following pattern blocks to cover up the triangle six different ways.

Rules:
1.
2.
3.
4.

No block can go outside the triangle.
The triangle needs to be completely covered.
Glue on paper shapes to record the ways you discovered.
Fill in the chart to show how many of each shape you used.

Think About It:
Do you think there are more than six ways to cover the triangle?
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Shape

-- -

D

Triangle

#

Trapezob
Hexagon

Q

Rhombus

0

Shape

D

Triangle

#

Trapezoid

.

0

Hexagon

n

Rhombus

-0

Shape

D

Triangle

Trapezoid

.

0

Hexagon

0
Rhombus

-0

#
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Equilateral Triangle and Square
2-3 Activity

To Do:
I. Cut out the four shapes.
2. Use these four shapes to make a square.
3. When you have done that try to make an equilateral triangle with the same
four shapes.
Definition of equilateral triangle: This is a three-sided shape in which all three sides are
of equal length and all interior angles are 60.

21
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Vertices, Edges, and Faces
4-5 Activity
To Do:
1. Choose one of the following shapes to build.
2. Use your toothpicks and marshmallows
3. When you have completed building the shape examine it closely.

Count your marshmallows: This is the number of vertices your figure has!
Count how many toothpicks you used: This is the number of edges your figure
has!
Count all the open spaces created by the toothpicks and marshmallows. This is
the number of faces!
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Name
Tetrahedron
Cube or
Hexahedron
Triangular
Prism

Shape

-~

lllJ
®

Pyramid

~
Pentagonal
Prism
Hexagonal
Prism
Octagonal
Prism
Octahedron

(;}

@

0
~

#of
vertices

#of edges #of faces

PROBABILITY AND STATISTICS
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Magic Marbles
K-1 Activity

To Do:
I. You will need 3 marbles. 2 of one color and 1 of another color.

2.
3.
4.
5.
6.
7.
8.
The chart shows:

Now get a paper bag and put the marbles in it.
Without peeking take 2 marbles out of the bag.
Are they the same color, or are they different?
Put them back and try again.
Do this for 25 tries
Keep a chart.
Write about what the chart shows.

25

Tries

1
2
3
4
5
6

7
8
9
10
11

12
13

14
15
16

17
18
19
20
21
22
23
24
25

Same Color

Different Color
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Six Cents Worth
2-3 Activity

To Do:
1. You need a penny and a nickel
2. If you flip both the penny and the nickel, what is the chance that they
will both turn up heads?
3. Try flipping them 20 times.
4. Keep a record of how often 2 heads appear.
5. Write about what happened when you tried this experiment.

What came Up?

How many times?

Both heads
Both Tails
One of each

What happened?

Change the experiment so that you keep a record of how many times you flip 1 head and
1 tail. Write about what happens.
Get a penny, a nickel, and a dime. Try the experiment and see how often 3 heads appear.
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Sum Fun
4-5 Activity

You will need a parent or friend to play this with you.
To Do:

1. Make the spinners.
2. If you spin both spinners and add the 2 numbers, the sums you can get are
2,3,4,5,6, 7, and 8.
3. Each player chooses one of the sums.
4. Spin and add the 2 numbers you get.
5. If the sum is yours, score a point.
6. If the sum is your partner's he scores.
7. Play for 25 spins.
8. Whoever scores the most points is the winner.

1

4
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Fill this in before the game:
Players

Number Chose

Keep a Tally
Sums
2
3
4
5
6
7
8

Number of Times

ALGEBRAIC SENSE
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Patterns on a 0-99 Chart
K - 1 Activity

Mathematics is a language and science of patterns. In the content area of Algebraic
Sense, elementary students should be exploring patterns. This will help them solve
equations and see relationships in higher-level math.
To Do:
I. Choose a pattern strip. This strip will tell you what numbers you get to color.

2.
3.
4.
5.

Read the patterns strip carefully.
Color all the numbers it tells you to.
Do you see a pattern? Describe it.
Try another one!
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Numbers whose digits add to over 10.
Numbers with a 4 in them.
Multiples of 5.
Numbers with only 2's or 3's in them.
All the numbers which end in 5.
Odd numbers.
Numbers more than 79.
Numbers with a 6 in them.
Multiples of 10.
Numbers between 37 and 45.
All the numbers, which end in 3.
Multiples of three.
Numbers more than 55, and less than 66.
Multiples of 11
All the numbers, which end in 5.
Numbers where both digits are the same.
All the numbers in the 20' s.
Even numbers.
Numbers less than 11.
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Interlocking Towers
2-3 Activity
Purpose: Mathematics is a language and science of patterns. In the content area of
Algebraic Sense, elementary students should be exploring patterns. This will help them
solve equations and see relationships in higher-level math.
To Do:
Suppose you build a tower of interlocking cubes that is 10 high. And suppose you
had to paint each square on the tower. How many squares would you have to paint? (For
those who like a challenge: What if the tower was 99 cubes high? Then how many
squares would you have to paint?)
1.
2.
3.
4.

Develop a plan for solving this problem.
Use unifix cubes to help you.
Organize your numbers and start small.
The following picture may help you get started:

How many squares for a tower three cubes high? Make a chart.
Cubes

1

2
3

S uares

5
9

With a tower that is only one cube high, there are five squares to paint - four sides and a
top.

With a tower that is only one cube high, there are five
Squares to paint - four sides and a top. Don't count
The bottom. With a tower that is two cubes high,
There are nine squares. Count and see.

PROBLEM SOLVING
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Rainbow Multiples
4-5 Activity

Purpose: To discover the concept of what a common multiple is especially the least
common multiple.
To Do:
1. Two numbers are given at bottom of page in red.
2. Focus on the first number only.
3. Using only one color ofunifix cubes, place one unifix cube on each of the
multiples of the first number.
4. Now choose a second color ofunifix cubes. Place this second color on all the
multiples of the second number.
5. Was there a place where you had to stack both colors ofuniflX cubes? (These
numbers are the common multiples of the two numbers you started with!)
6. What number did the first stack of two unifix cubes occur? (This is the least
common multiple)
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Name _ _ _ _ _ _ _ __

Rainbow Multiples

/ / / // / / / / / /
//
//
//
/ /
/ / /' / /
//
//
/
/
/
/
/ / // 1/ /
//
//
//
/
/ /
7 / 7
/ I/ / // / / / / / I/
/ / // / / / / / / /
6//
/'
/ / 7 /
/ / / /
/ / / / // /' / / / /
/
//
//
/ I/
/// / / / / /
/ / / /
/ / I/I/ /
31/ 32

3

/

23

/ 24

/

/ 33 / 34 / 35

/

45

/

/

43/

63

/

73

/

/

71/

Number _ _ __
Number

----

Multiples _ _ _ _ _ __
Multiples _ _ _ _ _ __

Least Common Multiple _ _ __
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Pastures
4-5 Activity

To Do:

1. Use the different colored cubes to figure out how many cows are in each
pasture.
2. Pasture 1 is easier and gives you a hint.
3. Pasture 2 requires a little more thinking!

Background information: This is the very beginning stage of algebra for our elementary
students. An equation can actually be made from this information. For example:
Purple pasture + orange pasture = 8
Orange pasture + yellow pasture = 5
Yellow pasture + purple pasture = 7
If orange = 3, what is purple and yellow?
Or in COMPLEX TERMS in junior and senior high school:
X+Y=8
Y+Z=5
Z+X=7

At the elementary level algebra concepts can be built with the use of hands-on
manipulates.
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Pastures l
There are cows in each pasture. The pastures are connected by
bridges. The number on each bridge tells the total number of cows in
the two pastures it connects. Use cubes to show how many cows are
in each pasture.

1. JFI=:;:~===::;,.
Purple

Orange

2.'IF:=;===~

Orange

Yellow

., 'r,

7

Yellow

Purple

Hint: Orange = 3

Hint: Purple = 6

3. Fi:=I:===~
Yellow

"''',

Purple

4. 5==l======~
Purple

'\"
. ' ( t,

Yellow

.

11

Orange

Orange

\\I I It,

Hint: Yellow

=4

Hint: Orange = 5
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Pastures 2
There are cows in each pasture. The pastures are connected by
bridges. The number on each bridge tells the total number of cows in
the two pastures it connects. Use cubes to show how many cows are
in each pasture.

1.

Orange

Purple
\ \' J , ,,

\ \ ll

Ir,.

\\II•

'.

2.

\ \ \ I I I',

·'' ,,

\\>I

\ \ t i , ,.,.

''

• • I I',

Yellow

r

\\II

\ \ \ I I I',

Purple

,,11.,.,

,,11.,,

\ \ \ I Ir,

1 ,,

Purple
,,1 .. ,,

\ \ \ I ' f,

\\\I

\\If

\\ti,,,

Yellow

4.

\

I,.,

,,111,.,

\" , ,.,
,,11,,,.
, , l l , ....

Orange

tr,.

,,11.,,

tr,

Yellow

Purple
'\ '' ',,

\ \ 11 , .. ,

I

''",I',

I I',

,,u.,,

\ \ I I I I';

\\If

\\\I

'\II

r,
1\ \I I r ,

\ \ I I ... ,

Ir,

\ \ l l I I',
\\I I 1 ;,

\\II

\\II

I,,

\\.I I I I',

\ ' ll , ,. ,

3.

I fr

,,11.,,
,,11.,.,.

\ ' 11 , ,.,.

\ \ 11 I r ,

"ti Ir,

, \I I t

Yellow
\\If

\ \ 11

,,11.,.,

I,,
\\I I I I,

\\II I I ,

Orange
\ \ 11 ... ,

\\\I

' \ 1I ,

,,11;,,.

\ \ 1 I , .. ,
\\II

I I',

,,111,.,

,,11.,.,
,,11.,,

I,.,.

''"'''

Orange·
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Difference Trains
K - 1 Activity

To Do: Younger Children
1. Choose one shape.
2. Have your child choose another shape that differs from it in just one way, that
is, by size, color, or shape. For example, if you pick the little red triangle, the
following shapes differ from it in only one way:

r
Original shape

ame co or
Same Shape
Different size

Same co or
Same size
Different shape

Same size
Same shape
Different color

To Do:
1. Start with one block
2. Arrange the blocks into a train so each piece is next to another that is different
in just one way.
3. Try to use all the pieces. (This may take some rearranging)
4. Then try to join the ends of the train to make a continuous loop. (This most
likely will necessitate more rearranging.)
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Rainbow Logic
2-3 Activity

To Do:
1. You will need 4 tiles of each color: yellow, blue, red, and green.

Arrange your 16 tiles in such a way that in any complete row, column,
or diagonal there are never any of the same colors!
2. In other words, each row, column, and diagonal must have one of each
color!
3. Never give up!

Column A

Column B

ColumnC

Column[)

Row4

Row2

Row 1
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The Horseshoe Game
4-5 Activity

To Do:
I.
2.
3.
4.

This is a game for two players.
Each player needs two unifix cubes differing in color from their opponent.
Decide who goes first.
Player I places one of their unifix cubes on one of the circles. Then player 2
places their last one.
5. Now, player I must slide one of their unifix cubes to a new circle. Then
player 2 must slide one of their cubes to a new circle.
6. This continues until a player can not slide their unfix cube. In other words,
they are TRAPPED!
7. The player who wins is the one who can trap their opponent. Develop a
strategy so you can win every time!

You may only slide along "Bridges." There is not a bridge connecting the lower two
circles!
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The Horseshow

Game

PARENT INFORMATION
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Parent Information

A critical element to a successful family night is the opportunity to help parents
become informed about the Washington State Essential Learnings, the Washington State
Assessment System, and understanding how these standards relate to their child's grade
level expectations.
Following are activities designed for placement in a parent area called "Meet
Judge WASL''. To help the parents understand the Washington State Assessments, have
the parents judge the sample tests themselves, and then compare their scores with those
actually given. The sample tests, scoring criteria, parent response sheets and summaries
are included in this manual for you to reproduce for your family night.
Included also is information that can be distributed in pamphlet or booklet form.
Math vocabulary pamphlets and a "Mathematics At Home" booklet are included for
reproduction and distribution to parents.
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Scoring Rubric for Math Test: Communicating Understanding
Extended Number Line

•

Criterial points are awarded as follows: (15 possible)
Placement: 3 points possible: 1 criteria! point for the correct placement of
each of the three events on the number line.

•

Explanation: 6 points possible: 2 criteria! points for a valid explanation of
each of the three events OR 1 criterial point for an incomplete/vague, or
flawed explanation OR 0 criteria! points for both a vague and flawed
explanation.

•

New Events: 2 points possible: 1 criteria! point for each of two appropriate
new events.

•

Explanation of new events: 4 points possible: 2 criteria! points for a valid
explanation of each of the two new events OR 1 criteria! point for an
incomplete/vague, or flawed explanation OR 0 criteria! points for both a
vague and flawed explanation.

Score point 4:
Contains 14-15 criteria! points.
Score point 3:
Contains 11-13 criteria! points.
Score point 2:
Contains 7 -10 criteria! points.
Score point 1:
Contains 3-6 criteria! points.
Score point 0:
Contains 0-2 criteria! points.
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Assessment Problem
For a math project, you have drawn the number line pictured
below. You will use it to mark the probability of different events
happening.
Impossible
To Happen

Certain
to Happen

0

c

A

1/2

I

You must place each of the following events on the number line.
A- You will wear shoes to school.
B- Your parents will let you borrow the family car next month.
C_ You will have to do homework next week.
Write an explanation to your classmates. Explain how you decided
where each of the events should be placed.

!'cl~i~ fa

get

t• >01Lld

EventB

='£;;

r

i~e~7~ep 1~';;i:J}'\=::A.i\?s

cold ord •JO" Y-IQJfe.

tbjnle

In the

plpce

wher~

impaSS'• ble to ha npeo cbeca115=e

old

inoff ±o

EventC

V2

:i::

ddii a.

±o

wear shces _

lt

1µe

says
C«-.re

t')6f

t'ar.

thinl!?;n%e place where i t 5a!JS
'dPY w-> i9nt qe:t: hon:>e' 11cd: or

br:co •Me

Suggest 2 new events that could be placed on the point marked _
on the number line. Explain your thinking using words, numbers,
or pictures.
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Score 4 Annotation
Summary: This response contains 15 criteria! points
Explanation: All three events are correctly placed on the number line (3 criteria! points)
and valid explanations are given which correspond to the probabilities indicated (6
criteria! points). Two new events that could be placed at Yon the number line are given
(2 criteria! points) along with two clear, logical explanations (4 criteria! points). Although
the two new events may initially seem to indicate a probability other than V2, almost any
event is acceptable in this part of the response. Due to the fact that the probability of a
given event occurring depends upon individual, personal circumstances, an objective,
consistent judgment is difficult to make. If the new events were clarified by the use of a
time frame, it might be easier to determine whether or not the probability of V2 was
appropriate, but this is not required.
Essential Academic Learning Requirements: This response uses reading skills to access
and extract mathematical information. It also clearly expresses mathematical ideas using
everyday language.
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Assessment Problem
For a math project, you have drawn the number line pictured below. You will use it to
tttark: the probability of different events happening.
Impossible
To Happen

Certain
to Happen

must place each of the following events on the number line.
- You will wear shoes to school.
- Your parents will I~ you borrow the family car next month.
- You will have to do homework next week.
Write an explanation to your classmates. Explain how you decided where each of the
events should be placed.

Suggest 2 new events that could be placed on the point marked Y, on the number line.
Explain your thinking using words, numbers, or pictures.
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Score 3 Annotation
Summary: This response contains 12 criteria! points.
Explanation: All three events are correctly placed on the number line (3 criteria! points)
and valid explanations are given which correspond to the probabilities indicated ( 6
criteria! points), One new event that should be placed at 1/2 on the number line. It might
be nice outside, is given (1 criteria! point) along with a clear, logical explanation (2
criteria! points). The other event given, I might not have homework, is too similar to
event C to be credited as a new event. The explanation for this event also serves as an
explanation for event C and therefore receives no credit.
Essential Academic Learning Requirements: This response uses reading skills to access
and extract mathematical information. It also clearly expresses mathematical ideas using
everyday language.
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Assessment Problem
For a math project, you have drawn the number line pictured below. You will use it to
mark the probability of different events happening.
Impossible
To Happen

Certain
to Happen

A

0

B

t

c...

You must place each of the following events on the number line.
A- You will wear shoes to school.
B- Your parents mil let you borrow the family car Relit month.
C- You will have to do homework next week.

Write an explanation to your classmates. Explain how you decided where each of the
events should be placed.
Event A

d! a;m

w-lQ../v

pe;>-thv Af>1u10 ,.,J ~

.<lht>-U>.

a

Event B -s-f UJ1XU 1 el ,«LlJ'ti
Event C

d

o PJ.o-rufd

db cvwits

J Jt<µt_,
(}

)j OIW •

Suggest 2 new events that could be p~ on the point marked l1o on the number line.
Explain your thinking using words, numbers, or pictures.
Event

<l atm , ·(.¥Xmr ta

/Y'lMJ:., uµ 1.f ,

'

&ha-of

48

Score 2 Annotations
Summary: This response contains 10 criteria} points/
Explanation: All three events are correctly placed on the number line (3 criteria! points)
and valid explanations are given for A and C (4 criteria! points) but the explanation for
event B is too vague for full credit (1 criteria! point). The explanation, I would not do
next year, does imply that something is impossible to happen, but it is not clearly tied to
event B. Two new events that could be placed at I on the number line are given (2
critierial points) but no explanations are provided.
Essential Academic Learning Requirements: This response uses reading skills to access
and extract mathematical information. It also clearly expresses mathematical ideas using
everyday language.
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Assessment Problem
For a math project, you have drawn the number line pictured below. You will use it to
mark the probability of differ~nt events happening.
Impossible
To Happen
0

Certain
to Happen

cA I

5

You must place each of the following events on the number line.
A· You will wear shoes to school.
B· Your parents will let you borrow the family car next month.
C- You will have to do homework next week.

Write an explanation to your classmates. Explain how you decided where each of the
events should be placed.

EventA~at:~h$-itd
b? gia«'ci
•ice_ J~L __ Jia.p.pe_tf

on

Suggest 2 new events that could be placed on the point marked V. on the number line.
Explain youi thinking using words, numbers, or pictures.
Event

Nex+ weeK. it will be hot

Event

Wif

IA /ft

f if rv-U 1 Bt CtDld
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Score 1 Annotation
Summary: This response contains 5 criteria! points.
Explanation: All three events are correctly placed on the number line (3 criteria! points)
but appropriate explanations are not provided. The attempted explanations are repeated
definitions from the number line and do not receive credit. Two new events that could be
placed at 1/2 on the number line are given (2 criteria! points) but no explanations are
provided.
Essential Academic Learning Requirements: This response uses reading skills to access
and extract mathematical information. It also clearly expresses mathematical ideas using
everyday language.
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Assessment Problem
For a math project, you have drawit the IRJmber line pictured below. You will use it to
mark the probability of different events happening.

Jmpossible
To Happen

Certain
to Happen

C

B

A
I

You lllUSt place each of the following events on the number line.
A· You will wear shoes to school.
B- Your parents will let you borrow the family car next month.
C· You will have to do homework next week.

Write an explanation to your classmates. Explain how you decided where each of the
events should be placed.
EventA

certain to \tippen

Event B

c.e.cfai n =t<>

EventC

Xropas-;,lble fo Happen

tto.ppe.h

Suggest 2 new events that could be placed on the point marked ~ on the number line.
Explain your thinking using wordS, numbers, or pictures.
Eventyf,

~ou

c.ould do homeworl<

ex WteK
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Score 0 Annotation
Summary: This response contains 2 criterial points.
Explanation: Events A and C are correctly placed on the number line (2 criteria! points)
but event B is inappropriately placed. The placement of A is acceptable because of its
close proximity to the label "Certain to Happen". The explanations repeat information
from the number line and therefore receive no credit. Rather than providing new events,
events C and B are repeated.
Essential Academic Learning Requirements: This response uses reading skills to access
and extract mathematical information. It also clearly expresses mathematical ideas using
everyday language.
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You be the judge!

You be the judge!

Determine how you would
score each of the posted
tests. Write your score on
the space provided below.

Determine how you would
score each of the posted
tests. Write your score on
the space provided below.

Check to see how
accurately you scored the
test in comparison to
WASL evaluators.

Check to see how
accurately you scored the
test in comparison to
W ASL evaluators.

Test 1: Score _ _ _ __
Test 2: Score _ _ _ __
Test 3: Score _ _ _ __
Test 4: Score _ _ _ __
Test 5: Score _ _ _ __

Test 1: Score _ _ _ __
Test 2: Score _ _ _ __
Test 3: Score _ _ _ __
Test 4: Score - - - - Test 5: Score _ _ _ __

PUBLICITY
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Longview Elementary
Presents:

Math
Mania
October 26, 2000
6:30-8:00 p.m.
" Longview Gytl'.\ Enjoy games a~d activities that
will inspire the Einstein in all of us!
Fun activities for the entire family.
Children must be accompanied by an adult .
•
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MATERIALS LIST
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Materials List for Math Mania Activities
Number Sense
Egg Carton Numbers
• Egg cartons
• Beans
• Markers
Nimble Calculator
• Calculators
Creating Fraction Kit
• 5 strips of paper (one of each color)
• Scissors
• Markers
• Dice labeled 'h, Y•, 1/8, 1/16
Measurement
Me as a Measure
• Me as a Measure worksheet
Paying the Price
• Paying the Price recording sheet
• Number cut outs
• Scissors
Perimeter with Pattern Blocks
• Pencils
• Worksheets
Geometric Sense
Equilateral triangle and square
• Equilateral triangle and square sheet
• Scissors
Vertices, Edges, and Faces
• Toothpicks
• Marshmallows
• Worksheet

Probability and Statistics
Magic Marbles
• Paper bags
• Marbles or other colored objects to pull out of bag
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Six Centers Worth
• Pennies
• Nickels
• Pencils
Sum Fun
• Scissors
• Paper clips
• Brads
• Score sheets
Algebraic Sense
Patterns on a 0-99 chart
• Crayons
• 0-99 chart
• Task strips
Interlocking Towers
• Unfix cubes
• Pencils
• Scratch paper
Rainbow Multiples
• 2 colors of uni fix cubes
• Rainbow multiple board
Pastures
• Pasture sheets
• Unifix cubes
Problem Solving
Difference Trains
• Attribute Blocks
Rainbow Logic
• 16 tiles: 4 yellow, 4 blue, 4 red, 4 green
• Rainbow Logic Board
The Horseshoe Game
• U nifix cu bes
• Horseshoe game board
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Resources
Algebra Thinking. First Experiences. (1990) Creative Publications.
Bums, Marilyn. About Teaching Mathematics. (1993). Math Solutions Publications.
Bums, Marilyn. The Good Times Math Event Book. (1977) Creative Publications.
Connections: Grade 5. (1989) Creative Publications.
Math By All Means: Multiplication Grade 3. (1991) The Math Solutions Publications
Stenmark, Jean Kerr. Family Math. (1986). Regents, University of California.

SECTION3
WRITE TIME
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Section 3
Family Writing Night:
Write Time

Washington State Writing
Essential Academic Learning Requirements
1. The student writes clearly and effectively.
To meet this standard, the student will:
I. I develop concept and design
I .2 use style appropriate to the audience and purpose
I .3 apply writing conventions

2. The student writes in a variety of forms for different audiences and purposes.
To meet this standard, the student will:
2. I write for different audiences
2.2 write for different purposes
2.3 write in a variety of forms
2.4 write for career applications
3. The student understands and uses the steps of the writing process.
To meet this standard, the student will:
3. I prewrite
3.2 draft
3.3 revise
3.4 edit
3.5 publish
4. The student analyzes and evaluates the effectiveness of written work.
To meet this standard, the student will:
4. I assess own strengths and needs for improvement
4.2 seek and offer feedback
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Write Time Activities and Correlation to
The Washington State Essential Academic Learning Requirements
K-1 Activities
Alpha-Bits
Rumper Stickers
Robot Talk
Goldfish Gossip
Accordion, Paper Bag,
Step, and Pop-up Books
Power Writer Story: Fishing

EALR
I. I, 1.2, 2.1, 2.2,
1.2, 1.3, 2.1, 2.2, 2.3
1.2, 1.3, 2.1, 2.2, 2.3
1.2, 1.3, 2.1, 2.2, 2.3
I.I, 1.2, 1.3, 2.1, 2.2, 2.3,
3.1,3.2, 3.3, 3.4, 3.5
I.I, 1.2, 1.3, 2.1, 2.2, 2.3,
3.1,3.2, 3.3, 3.4, 3.5

2-3 Activities
Door Hangers
A Slithery Snake
Ice Cream Cones
All Around Town
Thumbprint Story
Accordion, Paper Bag,
Step, and Pop-up Books
Power Writer Story: Moggy
NCS Mentor Stories

I. I, 1.2, 2.1, 2.2,
1.2, 1.3, 2.1, 2.2, 2.3
1.2, 1.3, 2.1, 2.2, 2.3
1.2, 1.3, 2.1, 2.2, 2.3
1.2, 1.3, 2.1, 2.2, 2.3
1.2, 1.3, 2.1, 2.2, 2.3
3.1,3.2, 3.3, 3.4, 3.5
I.I, 1.2, 1.3, 2.1, 2.2, 2.3, 3.1,3.2, 3.3, 3.4
4.1, 4.2

4-5 Activities
Zany Zoophabet
Wiggly Worms
You're the Boss
Thumbprint Comic Strip
Accordion, Paper Bag,
Step, and Pop-up Book
Power Writing Story: A Beautiful Trap
NCS Mentor Stories

I. I, 1.2, 2.1, 2.2,
1.2, 1.3, 2.1, 2.2, 2.3
1.2, 1.3, 2.1, 2.2, 2.3
1.2, 1.3, 2.1, 2.2, 2.3
1.2, 1.3, 2.1, 2.2, 2.3
3.1,3.2, 3.3, 3.4, 3.5
I.I, 1.2, 1.3, 2.1, 2.2, 2.3, 3.1,3.2, 3 .3, 3.4
4.1, 4.2

WRITING THAT NAMES SOMETHING
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Alpha-bits
Grade K -1 Activity
For writing to be fun and creative, children need to have a collection of words. Children
need experiences with words. They need to have opportunities to generate and play with
words that could be incorporated into a writing experience. This activity is a fun way to
generate and become familiar with words.
To Do:
I. Have your child choose one letter of the alphabet.
2. Begin building some lists of things, actions and descriptive words that begin
with the chosen letter.
3. When your child has a good collection of words, help him combine the words
into phrases.
4. Point out interesting or funny phrases.
5. Look for phrases that sound especially pleasing such as "popping purple
popcorn".
6. Have your child choose their favorite phrase and make an illustration of the
phrase using crayons, markers, tom paper or paint.
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Please note: Content on this page was redacted due to copyright concerns.
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Alpha-Bits

Please note: Content on this page was redacted due to copyright concerns.
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High Flying Metaphors
2-3 Activity

For writing to be fun and creative, children need to have a collection of words. Children
need experiences with words and opportunities to use words to describe their
environment. Such opportunities help generate and allow them to play with words that
could be later incorporated into a writing experience. This activity is a fun way to
generate descriptive words.
To Do:
1. Talk with your child about words and phrases that describe planes.
2. Help your child make comparisons between planes and other things that fly,
swoop, crash and glide.
3. Help your child fill out the Once Upon an Airplane, sheet.
4. Choose five or his/her favorite metaphors to write on the airplane that he/she
will make.
5. Help your child follow directions in making the airplane.
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Once Upon An Airplane

Please note: Content on this page was redacted due to copyright concerns.
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Please note: Content on this page was redacted due to copyright concerns.
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A Slithery Snake
2-3 Activity

For writing to be fun and creative, children need to have a collection of words. Children
need experiences with words and opportunities to use words to describe their
environment. Such opportunities help generate and allow them to play with words that
could be later incorporated into a writing experience. This activity is a fun way to
generate descriptive words.
To Do:
Help your student generate words to fill in the "A Slithery Snake form."
Have your child combine the words into phrases.
Have your child combine phrases to build a sentence.
Have your child underline the words that he/she thinks are most descriptive.
When your child has constructed a polished sentence, have him/her decide
how to write the words on a piece of paper that looks like a moving snake.
6. Repeat the above steps, letting your child choose a different topic.

I.
2.
3.
4.
5.
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A Slithery Snake

Please note: Content on this page was redacted due to copyright concerns.
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Zany Zoophabets
4-5 Activity

For writing to be fun and creative, children need to have a collection of words. Children
need experiences with words and opportunities to use words to describe their
environment. Such opportunities help generate and allow them to play with words that
could be later incorporated into a writing experience. This activity is a fun way to
generate descriptive words using alliterations.
To Do:
1. Have your child choose a letter of the alphabet.
2. Using, alliterations fill in the Zany Zoophabet Information sheet.
Alliteration is a repetition of the same first letter or sound in two or more
words. Examples: Soggy Sandwich... slippery spaghetti
3. When you have finished writing about your Zoophabet, draw your zoophabet
and write about your zoophabet on the sheet that says My Zany Zoophabet!

70

Zany Zoophabet Information

Please note: Content on this page was redacted due to copyright concerns.
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Draw your Zoophabet here

WRITING THAT TELLS ABOUT SOMETHING

(
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Rumper Stickers
K-1 Activity

When children design rumper stickers, they get their message across in as few
words as possible. They must think creatively as they play with words and
phrases, selecting those that best communicate their ideas.
To Do:
1. Choose what kind of rumper sticker you want to make. Examples:
1. Make a statement: Design a rumper sticker that makes a
personal statement such as: I love Art.
2. Supports a cause: Design a rumper sticker to show your
support for a cause that will make the world a better place.
3. Friendship: Design a rumper sticker for a friend so others will
know why your friend is special.
4. Self-esteem: Let everyone know you've done something well
by making a rumper sticker to broadcast the news.
2. Using permanent markers, write your message on the contact paper.
3. Make a design around the edge to decorate.
4. Peel contact paper from the backing and put on your rump!
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Door Hanger
2-3 Activity

Children need opportunities to write brief messages to others and experience the
excitement of delivery and discovery. Door Hangers provides that opportunity for
children to write in a variety of forms.
To Do:
I. Cut out door hanger.
2. Write on your door hanger. You could write for many different purposes.
Choose one of the following or think of one on your own:
1. Factual Information: Make a door hanger listing information you are
trying to learn.
2. Friendship: Create a door hanger telling a friend how much you value
his/her friendship.
3. Book Recommendation: Tell others about a book you think they would
enjoy reading. Write your recommendation on the hanger.
4. Invitation: Write a door hanger invitation asking another class to join
in a special activity.
5. Reminder: design a door hanger to remind yourself of something
important.
6. Good News: Tell your parents some good news by writing it on a door
hanger.
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Door Hanger Pattern
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Goofy Game Day
A Finish Me Story
Grade 4-5 Activity
To Do:
1. Don't read this story yet! Give it to a partner and ask him or her to tell you
the parts of speech under the blanks on the Goofy Game Day Words Sheet.
2. Give a word for each part of speech and your partner will write it in the
blank.
3. Then have your partner write the words into your story.
4. Now read your Goofy Story!
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Goofy Game Day Words

Don't read this story yet! Give it to a partner and ask him or her to tell you the parts of
speech under the blacks below. You give a word for each part of speech, and your
partner writes it in the blank. Then he or she writes the words in the story and reads the
story aloud.

2.

1.

4.

3.
friend's name

noun

5.
noun

exclamation

teacher's last
name

10.

12.
article of
clothing

adjective

verb ending
in ing

15.

14.
adverb

adverb

principal' s
name

11.

13.

6.
past-tense verb

9.

8.

7.

adjective

noun

past-tense
verb
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Goofy Game Day
Yesterday in gym class we were playing
------ball.
z

was the captain of our _ _ _ _ _ _team, and my
3

position was

back.
4

•33, 28, 57 _ _ _ _ _ _ _.!N the ball
5

_ _ _ _ _ _ _ _through the a i r . - - - - 7

6

passed to _ _ _ _ _ _ __, who fumbled
8

I grabbed the ball and started
9

------~·

w

The _ _ _ _ _ __,.layers
u

came at me, trying to grab my _ _ _ _ _ _ __
12

I ran as

as I could all the way to
13

the _ _ _ _ _ _ __.zone. I._ _ _ _ _ _ _ a
14

touchdown.

15

WRITING THAT DESCRIBES SOMETHING
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Squirmy Worms
Grade K-1 Activity

For writing to be fun and create, children need to have a collection of words. Children
need experiences with words and opportunities to use words to describe their
environment. Such opportunities help generate and allow them to play with words that
could be later incorporated into a writing experience. This activity is a fun way to
generate descriptive words.
To Do:
1. Talk with your child about how worms look, feel, and move.
2. Use the page Squirmy Worms, to guide writing a poem about worms. Have the
child dictate words for the poem.
3. Make a paper worm to publish your poem.
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Squirmy Worms

Please note: Content on this page was redacted due to copyright concerns.
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Ice Cream Cones
Grade 2-3 Activity
For writing to be fun and create, children need to have a collection of words. Children
need experiences with words and opportunities to use words to describe their
environment. Such opportunities help generate and allow them to play with words that
could be later incorporated into a writing experience. This activity is a fun way to
generate descriptive words.
To Do:
1. Help your child find words to fit the ice cream categories.
2. Have your child choose a favorite flavor of ice cream to describe. Write that
word on the ice cream cone.
3. Make a scoop of ice cream out of one of the colored papers. Have your child
write a few sentences that describe ice cream and place them on the ice cream
cone.
4. Have your child combine the sentences to make a descriptive paragraph for
their ice cream cones.
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Ice Cream Ideas
TAS.TE WORDS

ICE CREAM FI.AVORS

HOW ICE CREAM FEELS

SMELL WORDS

~

WHAT ICE CREAM DOES

7,: WHAT YOU DO WflH ICE "'
CREAM
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87
Wormy Words
4-5 Activity
For writing to be fun and create, children need to have a collection of words. Children
need experiences with words and opportunities to use words to describe their
environment. Such opportunities help generate and allow them to play with words that
could be later incorporated into a writing experience. This activity is a fun way to
generate descriptive words.
To Do:

1.
2.
3.
4.

Talk with your child about how worms look, feei and move.
Read aloud the squirmy-shaped poem at the top of the page about worms.
Chose something you would like to write a cequain poem about.
Follow the directions to write your new poem.
Line 1: Title of poem: 1 Word
Line 2: Description of the Title: 2 Words
Line 3: Action Words: 3 Words
Line 4: Feelings, emotions: 4 Words
Line 5: Synonym for the title: 1 Word
5. Now draw a shape that goes with your poem and write the words on it.
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WRITING THAT DIRECTS

89
Robot Talk
Grade K-1 Activity
Children must learn not only to follow directions, but also learn to give directions
in an efficient manner. This activity will help your child begin to write directions.
Have Fun!
To Do:
1. From the word wall, have your child choose words that will help him
tell you where and how to walk, etc.
2. Have your child fill out the Robot Talk form.
3. The parent then does (in robot fushion) what is written on the form.
4. Now, reverse rolls. The parent writes the directions, and the child is
the robot.
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Robot Talk Word Wall
Use these words to help write directions for your robot to follow!
Where
forward
backward
up
down
sideways
around
back and forth
side to side
left
right
next to
behind
in front

How
hop
skip
JUillp
slide
glide
fly
run
wiggle
pm
step
sit
stand
swmg
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All Around Town
Children must learn not only to follow directions, but also learn to give directions
in an efficient manner. This activity will help your child begin to write directions.
Have Fun!
To Do:
1. Take a good look at the map. Start at the X and decide where in town
you want to go. Don't tell your partner.
2. Your job is to give your partner written directions that will get him
where you want him to go.

(
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All Around Town

Please note: Content on this page was redacted due to copyright concerns.
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You're The Boss
4-5 Activity
Children must learn not only to follow directions, but also learn to give directions in an
efficient manner. This activity will help your child begin to write directions. Have Fun!
To Do:
1. The child draws a picture without his/her partner seeing what is being drawn.
2. The child then writes directions as to how he wants his partner to draw the
same picture.
3. The directions must be clear and precise enough that the parent is able to
reproduce the picture from the directions that were given.

Draw your picture here.
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Written Directions

Now compare your pictures.
What was the same?

What was different?

WRITING THAT USES IMAGINATION
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Goldfish Gossip
K-1 Activity

Children must have many opportunities to use their imaginations and develop a sense of
humor. This activity will not only provide an opportunity to use their imagination, it will
also help children begin to understand how to use conversational speech in their stories.
To Do:
1. Discuss with your child the kinds of things fish might say to each other.
2. Glue fish that you have drawn and cut out onto the fish bowl. Write what the
fish might be saying on the conversation clouds. The child should write one
complete sentence for each cloud.
3. Glue the cloud over the fish.
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Please note: Content on this page was redacted due to copyright concerns.
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Thumbprint Story
Grade 2-3 Activity
Children must have many opportunities to use their imaginations and develop a sense of
humor. This activity will not only provide an opportunity to use their imagination, it will
also help children begin to understand how to use conversational speech in their stories.

To Do:
1. Practice making thumbprints.
2. Use any fingers, but only on one hand.
3. Press finger on ink pad. Press that inked finger on the paper. Lift the finger
off the paper carefully.
4. Fill in details.
5. Wipe hands.
6. Write your story title in block one.
7. Think of a simple story and write it on the lines in each block. Use as many
blocks as you need to complete your story but be sure that your story has at
least a beginning, middle and end.
8. Cut out each block. Put the story in correct order. Staple your book together.
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Thumbprint Comic Strip
Grade 4-5 Activity

Children must have many opportunities to use their imaginations and develop a sense of
humor. This activity will not only provide an opportunity to use their imagination, it will
also help children begin to understand how to use conversational speech in their stories.
To Do:
1. Think up one or more clever comic strip characters. Practice making them on
the practice sheet.
2. Use any fingers, but only on one hand.
3. Press finger on the inkpad. Press that inked finger on the paper. Lift the
fmger off the paper carefully.
4. Fill in details.
5. Wipe hands.
6. Think of a short story idea that would make a funny or serious comic strip.
7. Write the words for your comic strip in the upper part of the boxes on the
comic strip page. Thumbprint your pictures in the spaces below the boxes.
8. Tape your comic strip into one long strip.
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WRITING TO LEARN
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Writing to Learn
One successful way to stimulate an interest in writing and foster a lifelong love of
reading is to involve children in making their own books. Children love to read what
they have written and take considerable pride in their published work.
Celebrating authorship by publishing books is also an important component of the writing
process. It gives students a real reason to move writing through the whole authoring
cycle: prewriting, drafting, revising, editing, and publishing. Writing for an audience
provides an opportunity to practice writing skills in a meaningful way.
Children learn many new and interesting facts about the world they live in when they
create books that are non-fiction.
At this station your children will have the opportunity to create and write stories in the
form of:
• Step Books
• Accordion Books
• Paper Bag Books
• Pop-Up Books
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Step Book

Please note: Content on this page was redacted due to copyright concerns.
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Accordion Book

Please note: Content on this page was redacted due to copyright concerns.
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Please note: Content on this page was redacted due to copyright concerns.
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Paper Bag Book

Please note: Content on this page was redacted due to copyright concerns.
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Pop-up Book

Please note: Content on this page was redacted due to copyright concerns.
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POWER WRITING
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Power Writing

"Power Writing" has been used very successfully at our school as an avenue in
helping our students understand how to make their writing not only make sense, but be
interesting to their audience as well. The activities used at this family night are more for
the parents than for the students. It is my hope that if students show their parents how
they identify the main idea of a passage as well as the major and minor details, their
parents will better understand the process that we are using that will help their children
become better writers.
The students are given sentences from a story that is age appropriate. They are
asked to place them in an order that shows: the main idea, major detail and supporting
minor details as indicated on the Power Writer organizer. It is important that students are
able to place sentences within a paragraph that not only make sense, but also support the
main idea. This activity will help students with this necessary skill. After the students
and parents have completed the activity, they are asked to check their organization with
the actual story.
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Fishing
K-1 Activity
We like fishing.
We bait the hooks and let them down into the water.
On a sunny day, we take our rods down to the creek.
We never catch any fish. But we like fishing.
We watch the ducks and the Kingfishers.
We sit down and wait.
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Power Writer Sentence Organizer
Story Title: Fishing

Power 1: Main Idea

Power 2: Major Detail (that supports the power 1
sentence)

Power 3: Minor Detail (that supports the power 2
sentence)

Power 2: Major Detail (that supports the power 1
sentence)
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Power 3: Minor Detail (that supports the power 2
sentence)

Power 2: Major Detail (that supports the power 1
sentence)

Power 3: Minor Detail (that supports the power 2
sentence)

Power 4: Concluding Sentence
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Fishing
K-1 Activity
Story
We like fishing.
On a sunny day, we take our rods down to the creek.
We bait the hooks and let them down into the water.
We sit down and wait.
We watch the ducks and the kingfishers.
We never catch any fish. But we like fishing.
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Moggy
2-3 Activity
They floated on top of the water.
In a pond, on a still dark night, the frog laid her tiny
black eggs.
After a week or so, they began to wriggle in the
spawn.
The eggs were joined together with jelly-like stuff
called spawn.
One of these tadpoles was Moggy.
Day after day the tiny eggs grew.
She felt very much at home under the water.
Not long after this, they hatched into tadpoles.
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Power Writer Sentence Organizer
Story Title: Moggy
Power 1: Main Idea

Power 2: Major Detail (that supports the power 1
sentence)

Power 3: Minor Detail (that supports the power 2
sentence)

Power 2: Major Detail (that supports the power 1
sentence)

Power 3: Minor Detail (that supports the power 2
sentence)
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Power 2: Major Detail (that supports the power 1
sentence)

Power 3: Minor Detail (that supports the power 2
sentence)

Power 4: Concluding Sentence
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Moggy
2-3 Activity
Story
In a pond, on a still dark night, the frog laid her tiny
black eggs.
The eggs were joined together with jelly-like stuff
called spawn.
They floated on top of the water.
Day after day the tiny eggs grew.
After a week or so, they began to wriggle in the
spawn.
Not long after this, they hatched into tadpoles.
One of these tadpoles was Moggy.
She felt very much at home under the water.
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A Beautiful Trap
4-5 Activity
They draw it out in long strands from their
spinnerets.
These are the insect "highways".
It is strong and elastic and makes an excellent
building material.
Then it climbs around its frame, laying down lines in
a spiral or corkscrew pattern.
Some use their silk to make beautiful webs, like the
garden orb-weaver.
The result is a remarkable web.
All spiders can make silk.
This spider is a night worker.
It starts building as the sun begins to sink and
chooses a place where insects might fly through.
As the might falls, the spider draws out its silk and
makes a frame of several strong strands between
some branches.
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Power Writer Sentence Organizer
Story Title: A Beautiful Trap
Power 1: Main Idea

Power 2: Major Detail (that supports the power 1
sentence)

Power 3: Minor Detail (that supports the power 2
sentence)

Power 2: Major Detail (that supports the power 1
sentence)

Power 3: Minor Detail (that supports the power 2
sentence)
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Power 2: Major Detail (that supports the power 1
sentence)

Power 3: Minor Detail (that supports the power 2
sentence)

Power 2: Major Detail (that supports the power 1
sentence)

Power 3: Minor Detail (that supports the power 2
sentence)

Power 4: Concluding Sentence
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A Beautiful Trap
4-5 Activity
Story
All spiders can make silk.
They draw it out in long strands from their spinnerets.
It is strong and elastic and makes an excellent building
material.
Some use their silk to make beautiful webs, like the orbweaver.
This spider is a night worker.
It starts building as the sun begins to sink and chooses a
place where insects might fly through.
These are the insect "highways".
As the night falls, the spider draws out its silk and makes a
frame of several strong strands between some branches.
Then it climbs around its frame, laying down lines in a
spiral or corkscrew pattern.
The result is a remarkable web.
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Power Writing
Now you be a Power Writer.
Power 1 Word: (main idea)

Power 2 Words: (major detail)

Power 3 Words: (supporting details)

Now put these words into sentences to make a Power
Writing paragraph!

PARENT INFORMATION
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WASL
Writing Prompt
Your assignment is to retell one of your favorite stories. Assume your
reader is not familiar with the story you are writing about. You will want to
include all of the major points about the story.
Before you begin writing, read the checklist to yourself while it is read to
you. Read it again before and after you write your draft, and put a check
mark in each box when you think you have done that part of the checklist.
You may use a dictionary or thesaurus to help you with words.

Checklist for My Writing
My writing will be very good if I:
Have good content and organization, in other words
Choose a topic that I like while following the writing assignment
Keep focused on the topic
Use specific details to support my ideas
Organize my writing with a beginning, middle, and end Use paragraphs
Use words that help show how my ideas are connected

Have an interesting style, in other words
Show that I'm interested in the topic and show what I think about it. Use
interesting words in new ways
Use words that help the reader understand my ideas Have different types of
sentences

Follow conventions in writing, in other words
Write complete sentences
Use capital and punctuation correctly
Have subject-verb agreement for every sentence
Make it easy for the reader to see where my paragraphs begin and end.
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Content, Organization, and Style
This response demonstrates a strong ability to retell a story .It maintains
consistent focus on the topic and uses ample supporting details. The clear
organization allows the reader to be skillfully guided through several scenes
in different
locations. Transitions, One day. .. When he woke up... After the
jight, ... Finally.... are simple, yet effective in marking time
lapses, thereby strengthening organization and adding a sense of
completeness. Word choices are engaging and especially appropriate for the
topic chose, "where did you get that sword? Is it not from the stone in the
church yard? ".. To their surprise, Arthur, a boy, pulled it out!"... "Whoever
pulls the sword from this stone is rightfully king ofBritain ". The best fit
score for this piece of writing is a 4.
Score: 4
The score given for mechanics was a 2.
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Content, Organization, and Style
This response demonstrates a sufficient ability to retell a story .
Ample supporting details have been given in chronological order, The

was a Dog.. One day he fell in love... One day there pets boss came in.
She was ubsesed with animal Furs . .. One Rainy night the puppies
were born. .. On a cold night the puppies were stolen. .. So pongo and
perdy come and safe the 15... So the get home and started a Dalmatian
plantion. These details, along with the chronological organization and
the use of transitions, convey a sense of wholeness and completeness.
The introduction of an unexplained detail, ... or should I say 99 ! Does

not significantly detract from the paper's
cohesiveness. Vocabulary is, at times, effective and sentences are
somewhat varied, She was animal Furs. ''I Live For Furs. 1 Worship
Furs. " However, some sentences lack control which interrupts the
paper's fluency, On a cold night the puppies were stolen a they Bar

and theDog and cat there found the puppies. The retelling of a wellknown story is an acceptable approach to the task, and this approach
does not affect the assigned score. The best fit score for this piece of
writing is a 3. Score: 3
The score given for mechanics was a 1.
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Content, Organization, and Style
This response demonstrates a weak ability to retell a story . Although
this response demonstrates an awareness of the topic, is focused and
has a minimal sense of completeness with a beginning, middle and
end, details remain sketchy and undeveloped. Transitions are used to
connect details and move the plot forward chronologically, So...Right

then... Then... When the bears got home.. ., which indicates an attempt
by the writer to implement an organizational patterns. However,
limited sentence variety , simplistic word choice, and a lack of
elaboration provide only a skeletal outline of a complete story and
reduce the paper's sense of wholeness. Without some internal
elaboration, there is little sense of a logical connection between the
events presented, She tasted the pride and liked baby bears... she sat

down in the chairs and broke baby bears... she laid down. .. they saw
what Goldilocks did .. and chased her away. The best fit score for this
piece of writing is a 2. Score: 2
The score given for mechanics was a 2.
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Content, Organization, and Style
This brief response demonstrates an insufficient ability to retell a story .
Obvious from the title The Fariy Downtown, and subsequent mentions of the

fairy, this paper demonstrates an awareness of the topic and an attempt to
retell the story . However, the lack of details provided, and the lack of
development of the details which are given, leave too many questions
unanswered (who is the fairy? Why do they live in the trash can? Who is the
girl? How do they meet?) As a result of these questions, there is little sense
of wholeness and completeness to the piece; these specific details do not add
up to a cohesive whole. Although the organization is seemingly
chronological, and there are transitions, The was also... When. .., both are
simplistic and do not help the reader's understanding when faced with the
gaps in content. Incomprehensible words, the fairy has to have two leawles

before.. , and ambiguous pronouns, she is able tom make teddy bear... ,
further confuse the reader's understanding. Sentence varieties limited to
simple sentences and there is little sense of the person behind the words. The
best score for this piece of writing is a high l.
Score: 1
The score given for mechanics was a 1.

135

136

Content, Organization, and Style
This response does not demonstrate an ability to retell a story in the student's
own words. Instead it is a verbatim recition of the well-known nursery
rhyme "Little Miss Muffet. ti Therefore, it is not possible to evaluate the
student's writing ability for content, organization, and style. This response
receives a non- scoreable designation of off-mode for "verbatim response. ti
Score: off-mode
The score given for mechanics was a 1
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Mechanics
Thls response consistently follows the rules of standard written English for
capitalization, punctuation, sentence formation, and word usage. There are
virtually no errors in thls competent paper, which includes the wellcontrolled punctuation of dialogue. The best fit mechanics score for this
piece of writing is a 2.

Score: 2

The score given for content, organization and style was a 4.
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Mechanics
This response basically does not follow the rules of standard written English for
capitalization, punctuation and sentence formation. Missing punctuation
throughout the paper leads to rampant run-on sentences, some his anut told he the
magice name it was Ka/ea.... but there was no way acorss so he doscid he would
triy to swim a crossed the Quicksand it was hard for hime but he got a cross safe!.
Capitalization is random throughout, with some sentences beginning with capital
letters and some not, and with inconsistent capitalization of nouns, tigher... tigher.
Word usage is also consistently incorrect, including missing words creating
sentence fragments, When his anut got he a small head, and incorrect word
choices, nest for "next" and ware for "where." Because of the density of errors, the
best fit mechanics score for this piece of writing is a 0.

Score: 0
The score given for content, organization, and style was a low 2.
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Mechanics
This response generally follows the rules of standard written English for
capitalization, punctuation and sentence formation, although a few errors are
present. In one case there is a lack of ending punctuation and in another, incorrect
punctuation creates a run-on sentence. The man cam back, he looked in his office if
the gold was there and it wasn't. Although there are relatively few errors in these

areas, word usage errors are more frequent and problematic, a man saw him didn't
close the gate. .. the other man looked around if someone is looking at him. .. Cam
didn't saw the man came out of the gate... he looked in his office if the gold was
there . ... Due to the inconsistent competency across the two areas of mechanics, the

best fit mechanics core for this piece of writing is a 1.
Score: 1

The score given for content, organization and style was a 3.
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Write
Time
At
Home

Created by Longview Title I Program-Donna Kielm- Title I Coordinator

147

WRITING WITH CHILDREN
1. Build your child's experience level.
*Do a variety of things together.
* Let your child choose something to do together once a month.
2. Encourage your children to talk and share.
* Talk about experiences you've had together.
* Listen to your child tell yon about experiences he/she has had.
3. Help your child understand meanings of new words.
* Discuss and explain the meanings of new words as new experiences come np.
4. Provide the materials to write with.
* Make a special place for a variety of writing supplies and writing utensils.
* Collect things like special note pads, tissue paper, blank checks, receipt books, book
marks, envelopes, carbon paper, tag board and lined and unlined paper, etc.
* Collect colored pencils, special marking pens, felt pens, and art supplies.
* If you have access to an unwanted typewriter, set it up and provide paper for your child
to type with.
* Encourage your child to use a word processor if yon have one.
5. Encourage your child to write, write, write.
* encourage your child to write on Birthday cards, etc. that are given to other people.
* As ideas come up to write about, encourage your child to write them down.
* Encourage your child to write your shopping list for you.
* Encourage your child to write to Grandma and Grandpa etc.
* Encourage your child to write a wish list for birthday or Christmas * Encourage your
child to write about sad/glad feelings etc.
* Encourage your child to write about his/her
day" maybe a journal in a spiral bound notebook.
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6. Provide support and praise of your child's writing.
* Accept your child's efforts- no matter how big or small they seem to you.
* Encourage a relaxed atmosphere- writing requires that children take a risk.
* They must feel like it is safe to create spellings of words.
* Provide praise when your child tries invented spellings.
* Avoid criticism, threats, and comparisons with other children's writing* Provide praise when your child succeeds in writing his/her ideas on paper.
* Provide praise when your child's writing is meaningful even if it's not spelled correctly.
*Savor the pleasure of your child's writing.
7. Encourage your child to read and share when he/she has written.
* Have your child read his/her writing to you.
* Encourage your child to read writing to older or younger siblings
Let them call someone special and read their writing over
the phone.
* Praise your child when he/she can read his/her writing and make
sense out of what they have written.
* The most important aspect of writing is that it conveys
meaning. Praise your child when their writing is meaningful.
* Keep an ongoing recording of the writing your child has done.
* Make a special place to save important writings.
* Have your child pick special writings to read at the dinner table.
* Staple some paper together put writing into a book. Book binding possibilities are
endless.

Most importantly Have Fun with Writing!!!!
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Activities for Practicing Spelling Words

Spelling practice will help your child succeed on weekly spelling tests at school.
Spelling practice can be fun with these high-interest activities.
Spelling Mini-Book
Have your child write each spelling word on a recipe card or small piece of paper. Tell
your child to arrange the words in ABC order. Staple them into a mini-book of words
your child can study.
The Concentration Game
Your child can play this game alone or with a partner. Have your child write each
spelling word on two cards. Mix up the cards and place them facedown on a table. Your
child turns over two cards. If the same word is on both cards, he/she keeps the matching
pair. You might have your child read the word and spell it aloud without looking at the
cards once he/she gets a match.

If the cards do not match, your child turns the card face down in their appropriate places.
When playing with a partner, each person takes turns turning over pairs of cards. The
person with the most patching pairs wins the game.
Rainbow Words
Have your child use crayon to print a spelling word. Your child spells the word aloud as
he/she prints it. Then have your child trace around each letter with another color as
he/she spells the word aloud again.

Your child can add several bands of color to make the word into a "rainbow word." Each
time your child traces the letters using a different color, he/she should spell the word
aloud.
Speak and Spell
Have your child record himself/herself reading his/her spelling list. Your child should
say and then spell each word aloud. Your child can replay the tape and spell the words
aloud in unison with his/her voice on the tape without using the list.
Write, Trace and Erase
You need a chalkboard or individual slate, chalk and an eraser for this activity. A sock
can be used as an eraser. Have your child write a spelling word on the chalkboard,
saying the letters aloud as he/she writes the word. Your child traces each letter with a
fingertip, saying each letter aloud as he/she traces and erases it. Your child wipes the
chalkboard clean with the eraser and writes, traces and erases another word.
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Spelling Puzzles
Print a spelling word and cut it apart letter by letter to make a spelling puzzle. Have your
child scramble the letters and arrange them in order to spell the word. Do this with each
word!
Below are the words that the Longview Elementary staff has deemed important for every
child to master at their given grade level. Be sure to help your child work on these words
at home, and expect your child to write these words correctly.
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High Frequency Spelling Words
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ful.l

Second

I. the 2. of
3. ltnd
4: a
s. to
6. in
7. is
8. you
9. that

26.
27.
28.
29.
30.

10.

it

...
0

* ~·

76.
77.
78.
79.
80.
81.
82.

116.
117.
118.
t 19.
120.

31. but

56. some
57. so
58. these

32. what

33. all
34. were
35. when
\VC

42. their

18.
19.
20.
21.
22.

43.
44.
45.
46.

59. would

60. other
61. into
62. has
63, more
64. her

47. each

65.
66.
67.
68.
69.
70.
71.
72.

48. about

73. than

49. how
50. up

74. first

said
if
do
will

t\VO

like
him
see
time
could

no
make

75. been
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51. out
54. she
55. many

17. \vith

25. have

flllh

had
not

16. as
his
they
at
be
this
23. from
24. I

l'rul!!h

52. them
53. then

37. there
38. can
39. an
40. your
41. which

13. was
14. on
15. are

Third

or
by
one

36,

11. he
12. for

®

t

·'

Ill

.·..

its
who
now
people
my

made
ovet

did
84. down
85. only
86. way
87. find
88. use
89. may
90. 'vater
91. long
92. little
93. very
94. after
95. words
96. called
97. just
83.

right
look
think
also
around
121. another
122. came

.
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123. come

124.
125.
126.
121.
128.
129.
130.
131.
132.

work
three

must
because
does
part

even
place
well

...

133. such

134.. here
135. take
136. why
137. help
98. where 138.. put
139. different
99. most.
100. know 140. away
141. again
!01. get
102. through 142. off
103. _back· 143. went
104. much
144. old
JOS. go
145. number
146. -great
106. good
147. tell
107. new
148. men
108. write
149. say
109. our
150. small
110. me
111. man
)12, tao
113. any
\14. day
115. same

"'
....

.

•

151

STAGES OF SPELLING DEVELOPMENT

Please note: Content on this page was redacted due to copyright concerns.
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Please note: Content on this page was redacted due to copyright concerns.
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14 Everyday Events to Stimulate
Reading and Writing

Please note: Content on this page was redacted due to copyright concerns.

PUBLICITY
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Longview's Title 1 Program
Presents

Write Time
Family Workshop
Date: October 28
Time: 6:30-8:00 p.m.
Place:

Longview gym

* Tips for Parents to help children
• Activities to motivate writing
• Learn about Washington State Essential Learnings
and Longvlew's goals for writing
If you have questions, please contact:
Donna Kiehn-Title 1 Teacher
Long_view Elementary- 766-2656
,.•

"'·--------···~···--~·-·······--~-·""

/
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La Eseuela Primaria Longview

Les Presenta

Tiempo para Escribir
Un Cursillo de Familia

--··---·-

Fechat 38 de Nonemtwe

1.upn - d • de Loacvkw

•Actividades divertidas para motivar los estudiantes de todas
edades a escribir!I
•Informaci6n sobre el Aprendizaje Esencial de Washington y
Evaluaci6nes.
•Ideas para los padres para ayudar con las -actividades de escribir en
el hogar.
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Materials List for Write Time
Writing That Names
Alpha-Bits
• Alpha-bit cereal
• Alpha-bit student page
• Alpha-bit project page
• Pencils
• Markers
• Crayons
High Flying Metaphors
• Once upon an airplane worksheet
• Airplane pattern
• Pencils
A Slithery Snake

•
•
•

Slithery Snake Form
Paper
Pencils

Rumper Stickers

•
•

white contact paper cut into rectangles
colored permanent markers

•
•

Door hanger tag-board patterns
Scissors
Markers
Pencils

Door Hangers

•
•

Goofy Game Day
• Finish me story form
• Pencils
Writing that Describes
Squirmy Worms
• Scissors
• Glue sticks
• Pencils
• Vis-a-vis markers
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Ice Cream Cones
•
•
•
•
•
Wormy Words
•
•
•
•

Ice cream cone idea page
Colored construction paper to represent scoops of ice-cream
Construction paper cones-brown
Markers
Pencils
Ciquain poetry form
Wormy Words page
Pencils
Colored paper to create poem on

Writing that Directs
Robot Talk
• Robot Talk Form
• Pencils
All Around Town
• Map/ Direction Page
• Pencils
You're the Boss
• You're the Boss direction page
• You're the Boss picture page
• Pencils
• Crayons
Writing that uses Imagination
Goldfish Gossip
• Goldfish bowl ditto
• Die Cut fish or fish reproduced fish pattern page
• Die cut conversation clouds or reproduced fish pattern page
• Glue
Thumbprint Stories
• Thumbprint practice page
• Thumbprint story page
• Ink pads
• Disposable wipes
• Pencils
• Vis-a-vis markers
• Crayons
• Colored paper for book covers
• Stapler
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Thumbprint Comic Strips
• Thumbprint practice page
• Thumbprint comic strips pages
• Ink pads
• Disposable wipes
• Pencils
• Vis-a-vis markers
• Crayons
• Scissors
• Tape
Writing to Learn
Step Books
•
•
•
•

Ditto paper
Markers
Crayons
Stapler

Accordion Books
•
•
•
•
•
•
•
•

12X36" butcher paper
Tag-board for book ends
Colored Paper to create covers
Scissors
Writing paper
Glue sticks
Crayons
Markers

Paper Bag Books
•
•
•
•
•
•
•
•
Pop-up Books
•
•
•
•
•
•

Lunch bags
Writing paper
Stapler
Glue sticks
Construction paper
Scissors
Crayons
Markers
Pop-up pattern
Scissors
Drawing paper
Crayons, markers
12Xl8 heavy paper for cover
Glue
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Power Writing Stories
• Power Writing sentences
• Power Writing forms
• Scissors
• Glue sticks
• Pencils
• Paper to create their own stories
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Resources

Baur, Karen, Drew, Rosa. Alternatives to Worksheets. Cypress, CA Creative Teaching
Press. 1992
Read! Write! Publish! Making Books in the Classroom . Cypress, CA Creative Teaching
Press. 1992.
Frank, Marjorie Complete Writing Lessons for Primary Grades .. Nashville, Tennessee
Incentive Publications.. 1987
Markey, Connie. Reasons for Writing. Curriculum Associates. 1976
Super-Fun Reading & Writing Skill Builders. New York, NY. Scholastic.1998

SECTION 4
A NIGHT IN SEUSSVILLE
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Section 4
Family Reading Night
A Night in Seussville
Washington State Reading
Essential Academic Learning Requirements
1. The student understands and uses different skills and strategies to read.
To meet this standard, the student will:
1.1 use word recognition and word meaning skills to read and comprehend text
1.2 build vocabulary through reading
1.3 read fluently, adjusting reading for purpose and material
1.4 understand elements of literature - fiction
I. 5 use features of non-fiction text and computer software

2. The student understands the meaning of what is read.
To meet this standard, the student will:
2.1 comprehend important ideas and details
2.2 expand comprehension by analyzing, interpreting, and synthesizing information
and ideas
2.3 think critically and analyze authors' use oflanguage, style, purpose, and
perspective

3. The student reads different materials for a variety of purposes.
To meet this standard, the student will:
3 .1 read to learn new information
3 .2 read to perform a task
3 .3 read for literary experience
3 .4 read for career applications

4. The student sets goals and evaluates progress to improve reading.
To meet this standard, the student will:
4.1 assess strengths and need for improvement
4.2 seek and offer feedback to improve reading
4.3 develop interests and share reading experiences
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Welcome To Seusville Activities and Correlation to
The Washington State Essential Academic Learning Requirements

Activity

EALR

Seussville News

1.1, 1.2, 1.4, 1.5, 3.1,4.1, 4.2

The Foot Book Choral Reading

1.3, 4.1, 4.2

TheZax
Make a Smet
Here we come a W ASLing
Oh The Places You'll Go

2.1, 2.2, 2.3, 4.1, 4.2
3.2
4.1, 4.2,
4.3
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The format for this family night is much different than the others. Not only is this
family night done in conjunction with the National Education Association, ''Read
Across America" program, it is also much more of a "let us entertain you" format.
Because the format is so different, a few special reminders for this family night:
•
It is crucial that families can see and hear. An area where there is a stage
would be great. Ifthere is no stage available, you will need to be sure that
the readers during the evening will be seated so that they will be very visible
to the audience. Microphones are a must!
•
You will also need an overhead projector and screen large enough for those
in the back of the facility to view.
•
After signing in, families enter the gym or multipurpose room and are asked
to sit on blankets, pillows, or sleeping bags, etc. that they have been asked to
bring. Be sure to include that request in the fliers or advertisements.
•
Those who volunteer to help with this evening's activities will need to have
time to rehearse. Timing for this evening is crucial. For the evening to run
smoothly, everyone must know when he or she is expected to read, gather or
distribute materials.
•
Be sure to read and follow the guidelines to avoid copyright issues.
Following is the suggested timeline and materials needed for the evening's
activities:

6:30-6:40: Seussville News
•
Upon arrival, the families are given a reading packet that contains the
materials they will need to participate in the evening activities. Teachers and
volunteers that are present are asked to circulate among the families to
socialize and answer any questions.
•
On the overhead are instructions for parents to read the Seussville
Newspaper that is included in the reading packet. The newspaper will have
articles that provide opportunities for students and their parents to:
o Work with nonsense words and develop vocabulary and the
strategy of using context clues to decode words. Families will
be asked to match the nonsense words with its meaning.
o Practice reading high-frequency words. The Dolch words are
provided for parents to review with their students.
o Review tips for reading fictional and non-fiction
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Seussville News
Lorax Lifted
From Street.
Local Yocals
look for clues.
What was the Lorax?
And why was it there?
And why was if lifted and
taken somewhere
from the far end of town
where the grickle-grass
grows?
The once-ler still lives here.
Ask him. He knows

You won't see the
Once-ler.
Don't knock at his door.
He stays in his Lerkim on
top of his store.
He lurks in his Lerkim,
cold under the roof: where
he makes his clothes out of
miff-muffered moof.
And on special dank
midnights in August he
peeks
out of the shutters and
sometimes he speaks

and tells how the Lorax
was lifted away.
He'll tell you, perhaps if
you're willing to pay.
After reading this article, can you
tell what the fullowing probably

is?

•
•
•
•

Grickle-grass
Once-Ier
Lerkim
Miff-muffered moof

Draw the once-ler in his lerl<im
weining miff-muffered moo£

Are you cmious about the Lorax?
Check your local or school library
fur a copy of this fun book.
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Who needs High
Frequency
Words- and so do
you!

Please note: Content on this page was redacted due to copyright concerns.
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Dr. Seuss's Who's
Whoses
How many Dr. Seuss
books have you read? Try
to Match the pictures with
the descriptions.

Please note: Content on this page was redacted due to copyright concerns.
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Cat in
the Hat
belP,S
Sm<Ients

Please note: Content on this page was redacted due to copyright concerns.
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Try your new
strategies:
Dr. Seuss:
Theodor Seuss
Geisekere is a briet: mostly
correct, overview of Dr. Seuss, Theodor
Seuss Geisel Use your new reading
sllategies to help yon compu:bond the
infurmation in this article.

Please note: Content on this page was redacted due to copyright concerns.
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"Oh the Places
you'll go" •.•
How do you
plan to get
there? Students
Set Reading
Goals

Please note: Content on this page was redacted due to copyright concerns.
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6:40-6:50: Opening
•
The moderator for the evening welcomes the audience, briefly reviews the
newspaper articles, asks the parents to check out the goal setting section on
the last page of their newspaper. Are there any goals in regards to highfrequency words that they would help their child set?
•
The moderator then introduces the next activity.

6:50-7:00: Fluency: Choral Reading of The Foot Book
•
The overhead projector with transparencies of The Foot Book will be used
for this activity. You will need to make your transparencies. Due to
copyright considerations and because you will need to make colored
transparencies for this activity, the masters for the transparencies have not
been included in this manual.
•
The audience is divided with an imaginary line down the middle of the
room. The sides take turns reading the pages.
•
Explain to parents that this activity is to demonstrate the need for fluency in
reading. It is vital that the audience is able to read the selection without
delays. It will work best if you have 4 volunteers for this activity:
o One volunteer coaches one side of the room
o Another volunteer coaches the other side of the room
o A third volunteer is needed to put the transparencies on the overhead.
o A fourth volunteer is needed to remove the transparency.
•
After reading the book, parents are asked to find a story selection in their
packet that most closely matches the reading level of their child.
•
They are then told that they are going to participate in a timed reading.
•
At the signal, students are instructed to begin reading. When the timer
indicates that one minute has elapsed, the parents are to count up the words
read correctly, and compare with the fluency table in their packet.
•
Parents and students are then asked to turn to the goal setting page at the
back of the packet to determine if and how much they would want to
increase their reading fluency.
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Finding
Out
About
Fluency
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· DESIRED READING RATES FOR VARIOUS
INSTRUCTIONAL LEVELS

INSTRUCTIONAL LEVEL

WORDS PER
MINu'TEON
FIRST READING

Second third of grade 1 materials
Last third of grade 1 materials

45

First third of grade 2 materials

75

Second third of grade 2 materials

90

60

Last third of grade 2 materials

110

First half of grade 3 materials

120

· Second half of grade 3 materials

4th grade and higher

135
150
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First Grade Story
TRAINING SAM
This is Sam. Sam is a dog. He is a happy pet. I feed Sam when he is hungry. I play with
Sam. I like Sam and Sam likes me. IfI want Sam to be a good pet, I must train him.
First, I teach Sam to come. I put Sam on a long rope. Sam walks around, and is soon fur
away. I clap my hands, and say, "Sam, come!" Slowly, I pull the rope until Sam is with
me. I do not pull hard. I do not want to hurt Sam. Every day I work with Sam. Now Sam
comes when I call him.
Next, I teach Sam to walk on a leash. I hold most of the leash in my hand. I want Sam to
learn to walk next to me. Gently, I tug on the leash and say, "Sam, walk! " Sam learns to
walk next to me.
Last, I teach Sam to sit. I wave my hand down and say, "Sam, sit!" I gently push Sam
down until he sits. Soon, Sam learns to sit.
I never hit Sam. I tell him when I am angry, and I pet him when he does well. I know that
if I take good care of Sam, he will always be my friend.

Second Grade Story
FAST-FOOD COMPUTERS
At every fast-food restaurant there are many people who help you. They take your order,
and make sure you get what you want. Some day you might give your order to a
computer.
First, the computer will show you a list of food and drinks. You touch the word or picture
that tells what you want. The computer can even ask, "Would you like any fries with your
order?"
In the kitchen, the cooks also have a computer. Their computer tells them what you
ordered.

The people who own fast-food restaurants hope the computers will help them sell more
food. The computers will also save time, and will not make mistakes.
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Third Grade Story
BIG, BIGGER, BIGGEST
If you have seen au elephant, you know that elephants are very big. Elephants are the largest
animals that live on land. Do you know what animal is bigger thau au elephant? Yes, whales are
the biggest animals living on Earth.

Shamu, the famous killer whale, is a big animal. Killer whales are 15 to 20 feet long.
They make the people around them look small, but killer whales are small. Yes, they are
among the smaller whales.
Humpback whales are bigger than killer whales. They grow to 35 to 50 feet. If six tall
men swam in a close line, they might be as long as a humpback whale.
The biggest whale is the blue whale. Blue whales are about 100 feet long. They are the
biggest animals on Earth. One blue whale is about as big as ten elephants.
People study whales. These people count whales, measure whales, and learn what whales
eat and where whales live. Maybe some day you will study whales, too.

Fourth Grade Story
WARNING! EARTHQUAKE!
No one knows when an earthquake will shake the ground. Early warning of an
earthquake would save lives. Everyone could move to a safe place until the quake was
over.
Scientists think they have found nature's warning lights. During earthquakes in Japan and
California, many people said they saw "earthquake lights." Bright white and red lights
appeared in the sky above the center of the quake. Is nature turning on warning lights?
Many scientists say yes. They think the lights are like giant sparks. If you rub your bed
sheets together quickly, you can make little sparks. You can see the sparks in a dark
room. Scientists think that earthquakes rub big rocks together very quickly. The rocks are
much bigger than your sheets, so the sparks are very big. The sparks are so big that they
light up the sky.
"Earthquake lights" don't happen during every earthquake. After scientists study the
lights, they hope to find out how to use the warning lights of nature.
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Fifth Grade Story
ROBERTJ.ACOSTA:TEACHER
In 1939, Robert J. Acosta was born blind. When he grew up, his love for education would
touch every teacher and student in America.
Robert worked hard to live in a world that called a blind man handicapped. He knew he
needed a good education. He finished high school and college. He earned degrees in
English and social studies. Robert became a teacher.
Robert began groups for blind teachers and students. In these groups, blind teachers and
students could reach out to one another and share their ideas. In 1968, the United States
Junior Chamber of Commerce named Robert J. Acosta one of America's Ten Outstanding
Young Men.
Robert did not stop there. He went on to start a group called the Future Teachers of
America. Any student in the United States who wanted to become a teacher followed her
or his dreams by joining Future Teachers. Little did they know that a blind man was
leading the way.

Sixth Grade Story
FROM THE IMAGINATION OF THEODOR GEISEL
On March 2, 1904, a boy named Theodor Geisel was born. Theodor's father ran a zoo,
and the young boy often went with his father to work. The strange and unusual animals
became part of Theodor's imagination.
Theodor grew up and graduated from college in 1925. In 1937, Theodor wrote and illustrated his
first children' s book.
He didn't like the sound of his name. Theodor thought an author of children' s books should sound
more "scientific, " so he took his middle name and added the title .DL Dr. Seuss soon became
loved by children around the world.
Dr. Seuss created a new company to sell his books called Beginner Books. He wrote funny stories
like Marvin K. Moonev Will You Please Go Now! , and stories that taught lessons CThe Lorax).
Dr. Seuss also worked on movies that told true stories. Two of these films won Academy Awards.
His cartoon Gerald McBoing-Boing won an Oscar in 1951. Finally, in 1984, Dr. Seuss won a
special Pulitzer award for his lifetime of work. Theodor Seuss Geisel died on September 25,
1991.
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7:00-7:15: The Zax
•
Volunteer reads The Zax
•
People have been sitting for about 30 minutes. The Zax activity will
provide for an opportunity for people to get up and move.
•
The Zax Game: The name ofthis game is called Face to Face.
•
After playing the game, the audience is asked to return to their places.
•
The audience is asked to look in their packets for the What Did You Learn
About the Zax?. As a family, they are to complete the activity.
•
Parents and students are asked to turn to the goal-setting page at the back of
the newspaper to determine any comprehension goals that they might set.
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Face to Face
Everyone finds a partner. The one that does not have a partner
stands in the middle and gives directions until pairs change
partners. Then he/she will pair up, leaving a new "it". The person
that is it calls, "Face to Face, Back to Back, or Side to Side". The
pairs must follow the directions. As the person who is it calls out
these directions several times, and watches the pairs change each
time, he/she may then call out, "All Change", whereupon all
players seek new partners. Once they all find a new partner, the
new it starts making calls again.
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What Did You Learn About the Zax?
On what prairie did the Zax meet?_ _ _ _ __
There was a
- - - - - - - - - - - Zax and
a - - - - - - - - - - - - - - Zax.
The Zax had learned a rule that said:

The Zax learned this rule in

They built a _ _ _ _ _ _ _ _ _ _ _ _ over
the Zax.
What lesson can be learned from the Zax?

Have you ever met a person that acted like a Zax that
would not budge? Tell your family all about it.
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7:15-7:30: The Smet
•
Explain to the audience that it is time for them to read to perform a task.
•
Instruct them to find the Smet activity page in their packet.
•
They have 10 minutes to complete the activity.
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The Smet
Even though you've not started yet,
Do you think maybe you could make a Smet?
Well then let's get set
To make a Smet no one ever met!
Follow the directions, you'll know what to do.
Possibly you'll need some glue!
Look around for paper, glue, feathers and much more
To make a Smet we'll all adore!
What to do:
• Trace around someone's foot
• That is the Smet's body
• Make two legs that should measure two times as long as
the body
• Your Smet should have two feet, and one big toe
• Make two arms half the length of a leg
• Your Smet should have hands with very long fingers
• Make a head that is half the size of the body
• Make a neck that is the same length as a hand
• Draw eyes, nose and a mouth
• Your Smet should have one big tooth.
• Make strange looking ears
•
•

A Smet has curly hair
Add any other features to your Smet that you would like
to make it look like a Dr. Seuss creature.
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7:30-7:45: Here we come a WASLing
•
While families are finishing the Smet Activity, instruct the parents to read
the WASL scoring guide. Then have the parents read the test examples that
have been posted on the walls. How would they have scored the test
answers? Have them compare their scores to those given by the state.

PARENT INFORMATION
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W ASL Example Tests
Passage
Question:
1) Descriptions of the rain help you to know how the person speaking in the poem ' April Rain Song" and the main
character in the story "The Nasty Day" feel about the rain. Write two descriptions of rain from the poem aod two from
the story in the chart below.
2) Now compare how the person speaking in the poem and the main character in the story feel about the rain.

April Rain Song
By Langston Hughes
Let the rain kiss you.
Let the rain beat upon your head with silver liquid drops. Let the rain sing you a lullaby.
The rain makes still pools on the sidewalk.
The rain makes nnming pools in the gutter.
The rain plays a little sleep-sing on our roof at nightAnd I love the rain.
The Nasty Day

By Caroline Coderre
It was raining when I woke up this moraing. "Nasty Day," my mother said as she set my breakfast on the table.

But I like the rain, when the kitchen is bright and oatmeal is warm in my stomach. ''Nasty day, "my father said as he
helped me get ready for school.
But I like the rain, wheo I can wear my yellow raincoat and my red galoshes and the raindrops hammer on the door.
"Nasty day," my neighbor said as I waited for the school bus.
But I like the rain, when the drips drum on my umbrella and my feet go sqirish in the grass.
''Nasty day," the bus driver said as I climbed up the steps.
But I like the rain, when the world is misty-mysterious through the windows and the wipers sing thumb-swish.
''Nasty day" my teacher said as we hung up our dripping coats.
But I like the rain, when the classroom is steamy-warm and the sky is dark outside.
"Nice day," said my friend as we rode home and the sun began to shine. I nodded. I like suony days, too.
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Fictional Comprehension -Extended (Rainy Days) A. Scoring Guide
Score point 4:
The chart has two descriptions of the rain from the poem and two from the story and
there is an appropriate comparison of the feelings of the speaker in the poem to the
feelings of the main character in the story.

Score point 3:
Three parts of the chart are completed and there is an appropriate comparison. OR
Four parts of the chart are completed but there is an inappropriate response to the
comparison question or no attempt to answer the comparison question.
Score point 2:
Two parts of the chart are completed and there is a correct comparison. OR
Three parts of the chart are completed appropriately but there is an inappropriate
response to the comparison question or no attempt to answer the comparison question.
Score point 1:
One part of the chart is completed correctly and there is an appropriate comparison. OR
Two parts of the chart are completed appropriately but there is an inappropriate response
to the comparison question or no attempt to answer the comparison question. OR
The comparison question is answered appropriately without any part of the chart
completed appropriately.
Score point 0:
No part of the chart is completed appropriately and there is an inappropriate response to
the comparison question or no attempt to answer the comparison question.
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You be the judge!

You be the judge!

Determine how you would
score each of the posted
tests. Write your score on
the space provided below.

Determine how you would
score each of the posted
tests. Write your score on
the space provided below.

Check to see bow
accurately you scored the
test in comparison to
W ASL evaluators.

Check to see how
accurately you scored the
test in comparison to
WASL evaluators.

Test 1: Score _ _ _ __
Test 2: Score _ _ _ __
Test 3: Score _ _ _ __
Test 4: Score _ _ _ __
Test 5: Score - - - - -

Test 1: Score ----Test 2: Score ----Test 3: Score - - - - Test 4: Score _ _ _ __
Test 5: Score - - - - -
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Descriptions of the rain help you to know how the person
speaking in the poem "April Rain Song" and the main character
in the story "The Nasty Day" feel about the rain. Write two
descriptions of rain from the poem and two from the story in
the chart below.
Description of the rain
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si 0'1)?' I u.Llab4.
Now compare how the person speaking in the poem and the main character
in the story feel about the rain.

One

±he girl

thinks ±he
I

l; kes ra.tn
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Summary
This response attempts to complete the chart, but with only one appropriate description of
the rain from the poem, and then makes an inappropriate comparison of the feelings of
the speakers in the poem and story.
Explanation
The first response listed for the poem, A boy who likes rain, describes the character in the
story and is not a description of the rain. The second response listed for the poem, A girl
who thinks the rains sings lullaby. is a correct description of the rain from the poem. The
response listed for the story, The boy and The girl, identify the characters in the poem and
the story, but do not describe the rain. The response given comparing the feelings of the
characters in the poem and the story, One the girl thinks the rains singing lullabys. two
the boy likes rain and sunny days, although text-based, is incorrect, because they are
statements about the girl and boy, but do not compare their feelings about the rain.
Essential Academic Learning Requirements
This response answers one part of the chart correctly. Therefore, the response does not
demonstrate comprehension of the main idea and supporting details and ability to
summarize ideas in one's own words, as well as does not demonstrate an ability in finding
similarities and differences in stories and understanding the relationship between parts of
a text or between two simple texts.
Score: 0
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Descriptions of the rain help you to know how the person
speaking in the poem "April Rain Song" and the main character
in the story "The Nasty Day" feel about the rain. Write two
descriptions of rain from the poem and two from the story in
the chart below.
Description of the rain
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Now compare how the person speaking in the poem and the main character
in the story feel about the rain.
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Summary
This response attempts to complete the chart, but provides only one appropriate
description of the rain from the poem and none from the
story, and then makes an appropriate comparison of the feelings in the poem and story.
Explanation
While the response does correctly identify one inferred description of the rain from the
poem, she is speaking of how nice and gentle the rain is, the chart's other answer, She
speaking how many other things you can do when it rains, is incorrect because it is not
text-based. The two responses listed from the story, The little kid that thinks oh what a
nice day out and The other people think its not, identify what the characters in the story
think but do not describe the rain. The first comparison of the feelings of the speakers in
the poem and story, They both feel the same... one likes the sound the other likes how
gentle it is.. ., correctly identifies the feelings of the speakers in the poem and the story.
Essential Academic Learning Requirements
This response demonstrates little comprehension of the main idea and supporting details
and ability to summarize ideas in one's own words, as well as demonstrating little ability
when finding similarities and differences in stories and understanding the relationship
between parts of a text or between two simple texts. It also demonstrates an ability, to
make inferences and predictions based on the reading text.
Score: I
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Descriptions of the rain help you to know how the person
speaking in the poem "April Rain Song" and the main character
in the story "The Nasty Day" feel about the rain. Write two
descriptions of rain from the poem and two from the story in
the chart below.
Description of the rain
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Now compare how the person speaking in the poem and the main character
in the story feel about the rain.
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Summary
This response attempts to complete the chart, but provides only one appropriate
description of the rain from the poem and one from the story, and then makes an
appropriate comparison of the feelings of the speakers in the poem and story.

Explanation
While an appropriate inference from the poem, She hears the rain dnun on the roof top,
and a description from the story, He hears the rain drip on his umbrella, is given, the
other response is given, She loves the rain and He likes the rain, are incorrect, because
they describe the main
character's feelings about the rain rather than describing the rain. The comparison of the
speakers' feelings about the rain, The person speaking in the poem loves the rain. The
main character loves the rain just as much as any other type of wheather, is incorrect,
because it indicates each speaker's positive feelings about the rain.

Essential Academic Learning Requirements
This response demonstrates an incomplete comprehension of the main idea and
supporting details and ability to summarize ideas in one's own words, as well as provides
evidence that the student made an incomplete interpretation or analysis when finding
similarities and differences i stories and has an incomplete understanding of the
relationship between parts of a text or between two simple texts. It also demonstrates an
ability to make inferences and predictions based on the reading text.
Score: 2
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Descriptions of the rain help you to know how the person
speaking in the poem "April Rain Song" and the main character
in the story "The Nasty Day'' feel about the rain. Write two
descriptions of rain from the poem and two from the story in
the chart below.
Description of the rain

btaJ. u.pt>n Ldou.r

th<ad
2
·

rain ma.ks

i+:

2
·

.

he. lik'.'eJ. the.

on 'the road
Now compare how the person speaking in the. poem and the main character
in the story feel about the rain.

:tba.t{ ~ rta le{

re si-l-

I1

193

Summary
This response attempts to complete the chart, but provides only two appropriate
descriptions of the rain from the poem and one from the
story, and then makes an appropriate comparison of the feelings of the speakers in the
poem and story.

Explanation
The two descriptions of the rain from the poem, the rain will beat upon your head and
rain maks stil Pool on the road, and the second description from the story, he likes the
rain on his uprald, are appropriate while the story's first description is inappropriate, hes
mom siad it was a nasty bay But he liked it, because it discusses the character's feelings
about the
rain, but it does not describe the rain. The comparison of the feelings of the speakers of
the poem and story, thay Both realy likesit.
appropriate, because it indicates positive feelings on each of their parts.
Essential Academic Learning Requirements
This response provides evidence of the student's essential comprehension of the main
idea and supporting details and ability to summarize ideas in one's own words, as well as
evidence that the student made the essential interpretations or analyses necessary to find
similarities and differences in stories and has an essential understanding the relationship
between parts of a text or between two simple texts.
Score: 3

194

Descriptions of the rain help you to know how the person
speaking in the poem "April Rain Song" and the main character
in the story "The Nasty Day" feel about the rain. Write two
descriptions of rain from the poem and two from the story in
the chart below.
Description of the rain

2.

'-1he..

M/M ,Nbt~

2.

lie.~

a~.

Now compare how the person speaking in the poem and the main character
in the story feel about the rain.
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Summary
This response completes the chart with two appropriate descriptions of the rain from the
poem and two from the story, and then makes an appropriate comparison of the feelings
of the speakers in the poem and story.
Explanation
The two descriptions of the rain from the poem are correct. It's gentle droppings on the
roof is a reasonable inference based on the text and The rain sings a lullaby is text-based.
The two descriptions of the rain from the story, The rain drops hammering on the door i
and He likes rain dropping on his umbrella, are correct. An appropriate comparison is
given, They both love it.
Essential Academic Learning Requirements
This response demonstrates extensive comprehension of the main idea and supporting
details and ability to summarize ideas in one's own words, as well as demonstrating
extensive ability in finding similarities and differences in stories and understanding the
relationship between parts of a text or between two simple texts. It also demonstrates an
ability to make an inference and predictions based on the reading text.

Score: 4
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7 :45-8:00: Concluding Activities:
•
Read: Oh the Places You'll Go
•
Cake for Dr. Seuss is rolled out as we sing Happy Birthday to Dr. Seuss
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Copyright Issues
Using our Cat in the Hat logo and artwork
How to stay on the Cat's good side
Everyone loves our logo, and with good reason: the Cast in the Hat is a superstar!
You may reproduce the logo, as well as certain artwork from "Oh, the Places You'll
Go!" for use in your Read Across America events as long as you observe the
following guidelines. The estate of Dr. Seuss has been extremely generous in
allowing NEA's Read Across America limited use of their most famous character, so
it's important to honor these straightforward requirements:
Requirement 1
The Cat in the Hat/map logo and the "Oh, the Places You'll Go!" artwork show on
the clip art page may be used only in connection with the promotion of the Read
Across America campaign.
Requirement 2
Dr. Seuss Enterprises must clear any potential business sponsor. Fast food firms and
commercialization are the main taboos.
Requirement 3
Absolutely no fast food companies may be involved in Read Across America. This
means that McDonald's, Pizza Hut, and similar companies that engage in proeducation campaigns are not allowed as sponsors. If you want to use a particular
company as a sponsor, call Michael Edwards, our Seuss attorney liaison, at 202-8227564 or e-mail us at readacross@nea.org. We will get a quick yes or no response
from Dr.Seuss enterprises and get right back to you.
Requirement 4
No commercialization is permitted. Stores and sponsors are not allowed to sell their
products in connection with the Cat in the Hat/map logo and accompanying Seuss
artwork. "Buy one, get one free" promotions in honor of Read Across America are
not acceptable.
Requirement 6
The copyright tagline (exactly as it appears with the logo)-"The Cat in the Hat
tm& @Dr. Seuss Enterprises, L.P. 1957, 2000. All Rights Reserved"- must
appear on absolutely everything that contains Dr. Seuss Artwork and the copyright
tagline must be readable.
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Materials List for A Night in Seussville

Copy paper for:
•
Seussville News
•
Finding Out About Fluency
•
WASL Information
Overhead Transparencies
Art Supplies for the Smet Activity
•
Variety of colored construction paper
•
50 Glue sticks (not as messy as school glue or rubber cement)
•
50 Scissors
• Feathers
• Craft Sticks
• Beads
• Pencils
• Colored markers
• Yarn
Birthday Cake to serve 150
•
Plates
•
Napkins
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Resources
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SECTION 5
SCIENCE MINI-MUSEUM
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Section 5
Family Science Mini-Museum
Washington State Science
Essential Academic Learning Requirements
I. The student understands and uses scientific concepts and principles. To meet
this standard, the student will:
1.1 use properties to identify, describe, and categorize substances, materials, and
objects.
1.2 identify, describe, and categorize living things based on their characteristics.
1.3 measure properties and characteristics.
1.4 recognize the components, structure, and organization of systems and the
interconnections within and among them.
1.5 understand that interactions within and among systems cause changes in
matter and energy.
1.6 construct and use models to predict, test, and understand scientific
phenomena.

2. The student conducts scientific investigations to expand understanding of the
natural world. To meet this standard the student will:
2.1 plan and implement scientific investigations.
2.2 think logically, analytically, and creatively.
2.3 practice the principles of scientific inquiry.
2.4 understand the relationship between evidence and scientific explanation.
3. The student applies science knowledge and skills to solve problems or meet
challenges. To meet this standard, the student will:
3.1 identify problems, and challenges in which science knowledge and skills can
be applied.
3.2 research, design, and test a variety of way to address problems and/or
challenges.
3.3 evaluate solutions and consequences.
4. The student uses effective communication skills and tools to build and
demonstrate understanding of science. To meet this standard the student will:
4.1 use listening, observing, and reading skills to obtain science information.
4.2 use writing and speaking skills to organize and express science ideas.
4.3 use effective communication strategies and tools to prepare and present
science information.
5. The student understands how science knowledge and skills are connected to
other subject areas and real-life situations. To meet this standard, the student
will:
5.1 use mathematics to enhance scientific understanding.
5.2 understand the relationship between science and technology.
5.3 examine the relationship between science and history.
5.4 examine the relationships among science, society, and the workplace.
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Science Mini-Museum Activities
And Correlation to the Essential Learnings
Physical Science
Surface tension driven boat
Snap Crackle Jump
Galileo's Method for Studying Motion
The Bouncing Ball
Brown Bag Science
Catapults
Balloon Fun
Homemade Slime
Diffusion of Molecules
Egg Games
I Can Read: What is Static Electricity?
Balloon Racers

EALR
1.5, 3.2, 4.1
1.5, 3.2, 4.1
1.3, 1.5, 3.2, 4.1
1.3, 1.5, 3.2, 4.1
1.3, 1.5, 1.6, 2.1, 2.2,2.3, 3.1
3.2, 3.3, 4,1, 5.4
1.3, 1.5, 1.6, 2.1, 2.2,2.3, 3.1
3.2, 3.3, 4.1, 5.3, 5.4
2.1, 2.2, 4.1
1.1, 1.5, 4.1
1.1, 1.5, 4.1
1.1, 1.5
4.1
1.3, 1.5, 1.6, 2.1, 2.2,2.3, 3.1
3.2, 3.3, 4.1, 4.2, 5.4

Life Science
Beanie Baby Classification
The Touch n Feel Box
Where Is My Peanut
Microscopes
Fishy Business
Finger Print Fun
Tongue Mapping
Scientific Method- Taste Test
Hole in Your Hand
Echo In My Head!

1.1, 1.2, 1.4
1.1, 1.2
1.1, 1.2, 1.3, 2.2, 4.1
1.1, 1.2, 1.4, 4.1, 4.2, 5.2
1.6, 2.1, 2.2, 2.3,
2.2, 4.1
1.1, 2.1, 2.2, 2.3, 2.4, 4.1
1.1, 1.3, 2.1, 2.2, 2.3, 2.4
2.2, 4.1
2.2, 2.3, 4.1

Earth and Space Science
Making a compass
The Magic Can
What a Strong Grip
Modeling the Earth
Weight; Earth vs. Other Planets
Leap Frog? No ... Leap Ball
Balancing a Potato
Hey, Marshmallow Face
Paper Clip Parachutes
Paper Airplane Science

1.6, 2.1, 2.2, 4.1, 5.4
1.6, 2.1, 2.2, 2.3, 4.1
1.6, 2.1, 2.2, 2.3, 4.1
1.6, 4.1
4.1,5.1
2.1, 2.2, 2.3, 3 .2
1.6, 2.2, 2.3, 3.2
1.5, 1.6, 2.1, 2.2, 2.3, 4.1
1.6, 2.1, 2.2, 2.3, 3.4, 4.1, 5.4
1.6, 2.1, 2.2, 2.3, 3.4, 4.1, 5.4

PHYSICAL SCIENCE
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Surface Tension Driven Boat
Area of Science: Physics
Meant for Grade K-3 (age 5- 7).

An adult need not be present.
Overview:
Shows how a macroscopic object (foil boat) may be driven across a surface of water by
an expanding front of soap molecules.
Equipment:
•

Piece of foil

•

Scissors

•

large (preferably flat) dish or cooking pan filled with water

•

drop of any dishwashing/laundry detergent or soap solution.

How to do the experiment:
•

Fill a large cooking pan with water, in order to create a reasonably large water
surface.

•

Get apiece of cooking foil, and smooth it by "ironing" it with a fingernail. Press
the foil against some flat surface to ensure that the surface is flat.

•

Cut a small "boat" out of foil (general shape shown below, dimensions should be
reasonably alike the picture, but the precision is not important)

•

The back of the boat has a channel cut through it with a small cavity at the end of
the channel. (See illustration)

•

Smooth the boat gently, in order to eliminate all the irregularities created by
cutting.

•

Place the boat gently on the surface of water, nose pointing towards a reasonably
large area of free water surface. If everything is done with care, it will hang,
suspended by surface tension forces.

•

Dip a match in detergent or soap solution, and gently deposit a (!!)small ( ! !) drop
of the solution on the boat, so that it touches the cavity .The boat should
accelerate rapidly, like a "rocket" and skid a reasonable distance before stopping.
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Explanation:
When you place soap solution in contact with water, soap molecules try to spread over
the surface of the water, at first, since they are confined in the cavity of the boat with only
one way out they jet from the rear end of the boat creating a reaction force strong enough
to drive the boat across the water. As soon as the entire water surface is covered with a
monolayer of soap molecules, the motion stops. To facilitate the experiment, one may
place a small crystal of camphor in the cavity, instead of soap. The boat motion would
last much longer.

Boat Model:
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Snap Crackle Jump
Area of Science: Physics
Meant for Grade K-3 (age 5-7).
An adult should be present.
Overview:
Rice Krispies seem to jump and float from a tabletop to an overlying plate of glass or
Plexiglas rubbed with a wool sweater to generate a net negative charge.
Equipment:
• Hand full of Rice Krispies
• Plate of Plexiglas, foot X foot or so
• Wooden blocks, ceramic cups, or something similar to balance the plate 1-3
inches above the table (table should be non-metallic).
• Wool sweater

How to do the experiment:
•

Place the Rice Krispies on the table surface.

•

Put the wooden blocks or other non-conductive materials on the table,
and balance the plate of Plexiglas over the table+ pile of rice krispies.

•

Vigorously rub the top of the Plexiglas with the wool sweater.

•

The Rice Krispies should slowly start to stand on end, then 'jump' from the table
surface to the Plexiglas and back again.

Explanation:
The effect is caused by the buildup of static charge. Rubbing the wool sweater on the
Plexiglas generates a net negative charge on the Plexiglas surface. This net negative
charge has the effect of polarizing the rice krispies on the table below, so positive charges
accumulate on points closest to the overlying negatively charged plate. Unlike charges
attract, and when the difference in charge has become great enough, the electrostatic
attractions are sufficient to draw the rice Kris pies to the bottom of the Plexiglas plate,
against the force of gravity .The charges dissipate when the Rice Krispie contacts the
plate. Having no further means of attraction, the now neutral Krispie falls back to the
surface of the table allowing the process to start over again.
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Galileo's Method for Studying Motion
Area of Science: Physics
Meant for: Grades 3-6
Overview:
When objects fall, do they gain speed? It's hard to tell because fulling objects move
quickly. But several hundred years ago, the brilliant scientist Galileo figured out a way to
study this type of motion. He rolled a ball down a gentle slope. Because things fall slower
that way, he could observe what was happening.
Try the following experiment to see if objects move faster as they fall. You will need a
partner.
Equipment:
• aplank
• a watch that measures seconds
• aruler
• a ball
• something to rest the plank on

•

How to do the experiment:
• Set up the plank as in the picture. To keep the ball rolling straight, you might
attach model train tracks or make your own tracks out of wood or metal strips.
• Mark the midway point in the path.
• Place the ball at the upper end of the track. Hold it there.
• Have your partner keep track of time. When the second hand is at the zero
point, have your partner say, "Go"
• Release the ball, but don't push it.
• When the ball reaches the midpoint, say "Midpoint." Your partner should call
out the number of seconds that have passed. Note: Ifthe ball moved too fast to
time, make the slope less steep.
• When the ball reaches the end point, say, "End." Your partner should call out
the total number of seconds.
• Compare the number of seconds it took the ball to move through each half
What do you learn from the results?
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Explanation:
The ball takes less time to cover the second half of the track. This shows that it moves
faster as time passes. In order to observe this result, it may be necessary to adjust the
angle of the board and the weight of the rolling object.
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The Bouncing Ball
Area of Science: Physics
Meant for: Grades 3-6
Overview:
In this experiment students determine the exact relationship between the heights
from which a ball is dropped and the distance that it rebounds. Students will also:
• Identify manipulative and responding variables.
• Identify fixed variables.
• Experiment to find bounce heights for drop heights of 40 cm, 80 cm, and 120 cm.
• Record data.
• Use graphs to analyze data.
• Use graph to predict drop heights and bounce heights.
Equipment:
•
•
•
•

1 meter stick
I centimeter ruler
I tennis ball
masking tape

How to do the experiment:
•

Work in teams of two, one to drop the ball, one to see how high it bounces.

•

Tape a meter stick to the wall in vertical position with one end touching the floor.
Be sure small numbers are by the floor.

•

Have one team member hold the tennis ball so that the bottom of the ball is 40
cm from the floor. (D)

•

Make several practice trial runs in order to observe the approximate bounce
height. Make sure you drop the ball not throw it.

•

One of you reads the measurement of the bounce height (B). That person will
have to kneel or lie on the floor to do this accurately.

•

Record the measurement (B) under trial 1 of the data table. Repeat for trial 2 and
trial 3. Trade places for each trial.

•

After 3 trials have been recorded calculate the average. (For younger students
who cannot calculate averages use an (Eyeball) average. Pick the one in the
middle. For example: 30 cm, 29 cm, 32cm. 30 is the middle one so 30 is the
(Eyeball) average. )

•

Repeat the procedure for 80 cm and again for 120 cm.
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Questions to ask your child:
1. What is the manipulated variable? (D- Drop height)
2. What is the responding variable? (B -Bounce height)
3. What variables are held fixed during the experiment?
(Type of ball, floor, the way the ball is released)
4. Why is it a good idea to carry out three trials? (To check of big mistakes, to be more
accurate)
5.Why do you take an average for the numerical value B?
(To find the best value)

Use your graph to answer these questions?
1. If the drop height of the tennis ball is 60 cm, what is the bounce height?
2. Ifthe ball rebounds to aheight of55 cm, from what height was it dropped?
Explanation:

The students should recognize the direct relationship between drop heights and bounce
height. They may want to design their own experiments using other balls and compare
results.
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Brown Bag Science
Area of Science: Physical Science
Meant for: Appropriate for grades 1-5
Overview: This is a hands-on science investigation on electricity. Students learn through
the discovery method how electricity works. The student's natural curiosity and sense of
exploration will enable them to explore and learn on their own with little input from the
parent.
As a result of this activity, the students will:
• Be able to draw and explain how an electrical circuit works.
• Be able to define and use vocabulary associated with electricity. Vocabulary:
circuits, electrons, force, conductors, switch, insulation
• Be able to construct a simple circuit and a parallel circuit.
• Be able to make an electrical motor work and add a switch to turn
it on and off.

Equipment:
• C cell battery
• Two insulated copper wires
• Battery ho Ider
• Two brass battery clips
• Flashlight bulb and socket
How to do the experiment:
•

Allow 10 minutes for exploration. During this time the parent must remain quiet
unless asked a question. The child will be very busy trying to find out what to do
with the contents of the bag. Do not give any clues as to use of contents. This is
exploration time.

•

Before the 10 minutes are up some students will have undoubtedly have made a
simple circuit with the contents of the bag. At this time you can stop for
discussion. Have the students explain what they did. You can now talks about the
concept of electricity, the flow of electrons through a conductor, discuss what
things are conductors, etc. Discuss where the electricity comes from and where it
goes, how does it make the light bulb light.

•

After your child has been successful with the simple circuit, have him/her draw
what they have done on a piece of paper. Older kids will label all the parts of the
circuit, etc.
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Catapults
Area of Science: Physical Science
Meant for: K-5
Overview: This activity is an entertaining and inexpensive way to build a small catapult.
It opens the door to investigating a lot of physics without complicated formulas or
intimidating set-ups. Younger kids tend to focus most on distance and less on accuracy.
K-4 kids are also usually able to articulate some awareness of the relationship between
size of projectile and distance traveled when the force (spoon thrust) is constant. Older
kids and adults enjoy the challenge of re-designing the catapult to aim for smaller targets.
Equipment:
• I wire hanger
• 2 or more sturdy (1/4 inch wide) rubber bands
• a paper plate
• pliers
• 1 plastic spoon
• 1 kitchen sponge
• scissors

Scenario:
You are the chief engineer for the Banzai Traveling
Circus, and the star acrobat wants you to design a catapult
that will hurl her through the air to land SAFELY into a net
(paper plate). You can start with a close distance and a
large target (like a hula hoop) but remember that the act is
MUCH more death defying if you're farther away and the
target is small. In fact, the circus will pay you a bonus of
$1,000 for every inch beyond 12 inches the net is placed
beyond the catapult. Redesign the catapult ANY WAY
YOU WANT TO! Add, subtract, combine, reconfigure, etc.
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How to make the catapult:
1. Lay the coat hanger on the table in front of you, with the hook side away from
you.

2. Bend the two "wings" of the hanger up vertically so that when you let go the
hook and middle part of the hanger lie flat on the table and wings are standing
straight up.

3. Use the pliers to squeeze each wing so it is skinnier.
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4. Use the pliers to squeeze each wing so it is skinnier.

5.

Slide a rubber band down over the two wings so that it is stretched between
them. If too tight or too loose, try a different rubber band.

6. Slip the handle of a plastic spoon BETWEEN the sides of the rubber band, and
start winding the spoon to twist up the rubber band .
.. ... ..
...
·· ... "~
'
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7. When you've wound up the band enough so the spoon has some springiness (tries
to spin if you release it), then slide another rubber band over the tips of the coat
hanger but don't slide it down as far as the first one. (This band acts as a "stop"
to keep the spoon from unwinding when you let go of it)

8. Adjust the spoon and the two bands until the lower, twisted band is about Y, inch
from the end of the spoon handle, and the upper untwisted band is hitting the
spoon right about where the bowl joins the handle. If the convex side of the
spoon is facing the wrong way, turn the spoon in the twisted band until the
concave side is the one fucing up.
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9. OPTION: Instead of just letting the spoon strike the upper rubber band, some
folks like to slide the bowl of the spoon BETWEEN the upper band. When you
pull it back, the stretched upper band gives it some extra force.

Playing with the catapult leads children to ask many easily investigable questions:
• What if you use thicker-more rubber bands?
• What if you use a bigger spoon (like a wooden spoon)?
• Does it matter if you use a metal or plastic spoon?
• What if you make a "barrel" for the catapult, like a cannon?
• How can the catapult be redesigned so the spoon always gets released in exactly
the same way?
• Does the size and shape of the acrobat make a difference?

Extensions:
•

•

As the child to design a catapult that could be mounted on the open window of a
car, that would allow a newspaper deliverer to accurately place papers on people's
doorsteps without getting out of the car, breaking windows or missing the target.
Design a wrist-mounted catapult similar to the coat hanger version, except with
no sharp edges. Using a ping pong ball as a missile, design:
o A game you could play alone
o A game you could play against one other person
o A game played by two teams of 5 players.
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Balloon Fun
Area of Science: Physical Science
Meant for: K-5
Overview:
Sometimes we take it for granted that all is as it seems, however it helps to explore what
is and what is not. Here is a 'magic trick' that students and adults will really enjoy.

Equipment:
• Balloons -the tougher the balloon's skin, the better, especially on first attempts.
Variations: include different types of balloon shapes and textures.
•
Skewers -the bamboo kind available at any market that is used for shish kabobs
are just fine. Variations: other types or kinds of skewers -metal, plastic, etc. in a
variety of sizes.
How to do the experiment:
• Blow up a balloon just a little, then stretch the balloon a bit and let the air out.
This makes the balloon more flexible.
• Blow up the same balloon to its fullest. Tie a knot to hold the air in the balloon.
• Find a spot just opposite the knot and insert carefully a skewer; just keep working
the spot carefully until the skewer goes into the balloon skin. (Watch the awe in
the crowd!) If it pops, just back to # 1 & #2 with a new balloon.
• After inserting the skewer into the balloon, continue the skewer on through the
balloon to the knot area Work the skewer through the balloon's skin in this area
near the knot. Now the skewer will be through the balloon with its ends sticking
out each side of the balloon.
• What has happened? Has anything changed? How many balloons did it take? Can
it be done at other points on the balloon?
Explanation:
When you pierce the plastic balloon, the plastic pulls together around the skewer to seal
up the hole. Therefore, no air is able to leak.
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Homemade Slime
Area of Science: Chemistry
Meant for: at least Grade K-3 (age 5- 7).
An adult should be present.
Overview:
Make slime from everyday things in the home.
Equipment:
•

Borax

•

White glue

•

Food coloring

•

Ziploc bags

•

Water

How to do the experiment:
•

Add 1 Tablespoon of borax to 1 cup of water. Stir until completely dissolved.

•

Make a 50% water 50% white glue solution. Take Y. cup of each and mix
thoroughly.

•

In a Ziploc bag, add equal parts of the borax solution to equal parts of the glue
solution. Yz cup of each will make a cup of slime.

•

Add a couple drops of food coloring.

•

Seal bag and knead the mixture.

•

Dig in and have fun. Remember to wash your hands after playing.

•

Keep your slime in the sealed bag in the refrigerator when not playing with it to
keep it longer. Unfortunately it may eventually dry out or grow mold. Just throw
it out and start again!
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Explanation:
The borax is acting as the cross-linking agent or "connector" for the glue (polyvinyl
acetate) molecules. Once the glue molecules join together to form even larger molecules
called polymers, you get a thickened gel very similar to slime. If you've tried this recipe
(formula) before using blue starch (instead of the borax) with mixed results, you won't be
disappointed with this one. Works every time! If you have access to a chemical supply
house, try a 4% solution of polyvinyl alcohol instead of the glue for a less rubbery
polymer and one that is transparent showing off the color better.
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Diffusion of Molecules
Area of Science: Chemistry
Meant for: Grades 3 and 4
Equipment:
• Food coloring
• Watch
• Water
• Eyedropper
• Warmwater
• Rubbing alcohol
• Dish soap
• Ice cubes
• Plastic cup
• Small plastic bag

How to do the experiment:
•
•
•
•
•
•

Place a drop of food coloring in a cup of water. How many seconds did it take
to completely dissolve in the water?
Place one or two ice cubes in the cup of water.
Place a drop of food coloring on an ice cube. What happened?
Place a drop of food coloring in the cold water. How many seconds did it take
for the food coloring to completely dissolve in the cold water?
Place a drop of food coloring in a cup of water. Add a few drops of alcohol.
How did the alcohol affect the solution?
Add another drop of food coloring to the water. Then add a few drops of dish
soap to the water. What happened? Record your results.

Explanation:
1. Molecules in a liquid move.
2. Molecules do not more in any specific direction in a liquid.
3. A solution is a liquid mixture of two or more substances in which the substances are
completely mixed.
4. Heat will increase and cold will decrease the speed of molecular movement in water.
5.Stirring will increase the speed of molecular movement and the speed with which
substances will dissolve.
6.Rubbing alcohol and soap makes molecules move faster in water.
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Egg Games
Area of Science: Chemistry
Meant for: All ages
Overview: Did you know that you could remove the shell of an egg without cracking it?
Equipment:
• Egg
• Glass
• Vinegar

How to do the experiment:
• Carefully place an uncooked egg into a glass.
• Add enough vinegar to cover the egg.
• Wait for a day. Then gently lift the egg out of the glass. What does it feel
like? What happens if you leave the egg covered in the vinegar for three or
four days?
Explanation:
Eggshells contain calcium, so do your bones and teeth. It helps make them strong.
Vinegar is an acid, which dissolves the calcium in the shell leaving the skin under the
shell to hold the egg together. In much the same way as vinegar, acids in your mouth
attack your teeth and make holes in them. That's why brushing your teeth is so
important.
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Balloon Racers
Area of Science: Simple Machines
Meant for: Ages: 7 and up
Overview:
To observe Newton's Third Law of Motion-for every action there is an equal and
opposite reaction. :
Equipment:
•

one hot-dog shaped balloon

•

.3 yds. (2. 7 m) of string

•

masking tape

•

meter or yard stick

•

student activity sheet

-

I

drl clil Cltl

I

\

How to do the experiment:
• Attach one end of the string waist high to an object that will not move.
• Feed the free end of the string through the straw.
• Attach three pieces of masking tape to the straw- one across the left side, one
across the middle, and one across the right side.
• Inflate your balloon, pinch the end closed, and attach it to the straw so the
open end of your balloon fuces the side of the string not tied.
• Hold the loose end of the string tight, move your balloon to the end of the
string you are holding, and release.
• Observe what happens and measure the distance your balloon travels. Repeat
this investigation several times. On the student activity sheet provided, record
the distances your balloon travels.

•

Explanation:
Wheh the air was released from the back of the balloon racer, it pushed the balloon
forward, illustrating - Newton's Second Law of Motion.
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Balloon Racers
Directions: Draw a picture and then explain in your own words what
happened during your investigation

LIFE SCIENCE

225
Beanie Baby Classification
Area of Science: Life Science
Meant for: 3-5
Overview: One of the basic skills in science is classification. In sciences like biology,
classification sorts living things into groups that have common properties. At one time
all living things were put into two groups, called, kingdoms. Theses two kingdoms were
called plants and animals. Today most biologists sort living things into five kingdoms.
Plants and animals are two of these five kingdoms.
Equipment:
• beanie babies or other animal replicas
• paper and pencil to create classification key

How to do the experiment:
• Place all the toys you are trying to sort on a table, desk, or on the floor. Look
through them to see their properties. For example, many have four legs, some
have only two. Put all the two legged beanies in one group, all those with
more than two legs in another.
• Then look at the two-legged group. How can these be sorted into two groups?
This time it might be something like those with bills and those without bills.
This might separate all the birds from any others.
• Keep observing and sorting until all the toys have been sorted into their own
groups. Check your work to see if any toy got placed in the wrong group.
• Questions to ask:
o Did you end up with all the bears together?
o Are the sea creatures together or in different groups?
o Can you explain to someone else how you organized your groups
o Can you look at someone else's groups and tell how they sorted them
without having them tell you?
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Extension:
• Scientists sometimes write a key to how to classify things. For example, there
are keys to the wildflowers of different areas of the country. By looking at a
plant carefully and answering a set of questions in a key, you can find out the
name of a wildflower you find growing in a park.
• A partly finished key to the beanie babies described might begin:
1. Has only two legs, go to 2.
1. Has more than two lets, go to 10.
2. Has a bill, is a bird, go to
2. Does not have a bill, go to 6.
3. Bill is wide and flat, duck.
3. Bill is not wide and flat, go to
4. Bill large and striped, a toucan.
4. Bill not large and striped, go to 5.
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The Touch n Feel Box
Area of Science: Life Science
Meant for: 2-5
Overview: This activity is used as an introduction to the study ofliving and non-living
things through the use of tactile perception or the sense of touch.
Equipment:
• 1 round ice cream container, hatbox, or even shoebox.
• 1 set of different texture rocks.
• 1 set of various fruits or vegetables
• l set of nuts such as pinecones, acorns, pine nuts, etc.
• 1 set ofleaves found in the school yard
• l set of seeds found on the pant legs of students.
(This list could go on and on by using your imagination)

How to do the experiment:
• Have your child put their hand in the box and attempt to describe to you what
it is that he or she is feeling. This is a great place for the use of adjectives and
to tie it to their language development.
• Caution must be used as to the objects used in the box. Nothing that could be
dangerous to people is used. Also, never allow students to put a live animal in
the box.
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Where Is My Peanut
Area of Science: All
Meant for. 2-5
Overview: All people need to be able to observe and record facts about the world around
them. This activity will enhance these skills for real world experiences.
Equipment:
• Peanuts in the shell
• Bowls
• Rulers
• String
• Balances (if available)
• Paper
• Pencil

How to do the experiment:
• Select one peanut from the bowl.
• Get to know the peanut through observation
• Record as many facts about the peanut as possible.
• Use diagrams, measurements, descriptions, of the color and shape of the
peanut you have chosen.
• Return the peanut to the bowl and mix the peanuts.
• Lay the peanuts out on the table and try to locate your peanut.
• Give your notes to a parent or friend and have them find your peanut.
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Using Microscopes
Area of Science: Life Science
Meant for: Appropriate for grades 3-5
Overview: This activity is used during a unit about cells. By doing this activity
the students have the opportunity to see cells and to discover the difference between plant
and animal cells.
Equipment:
• microscopes
• slides
• cover slips
• potato
• onion
• toothpicks
• knife
• iodine stain
• blue stain
• worksheets
How to do the experiment:

Onion Skin
a. First take a piece of onionskin off the onion. b. Put it flat on a slide.
b. Bring the slide to the leader for a drop of iodine stain.
c. Carefully put on a cover slip remembering to angle it. e. Examine the cell under
low then medium power. f. Ask the teacher to put it on high power.
d. Draw a few cells showing what you observed in the space on the worksheet
Cheek Cells
a. Using a toothpick scrape the inside of your mouth.
b. Place it carefully on the center of the slide.

c.

Bring it to the leader for a drop of blue stain.

d.

Repeat steps from onionskin directions.
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Potato Cells

a Using a knife carefully cut a very thin slice of potato.
b. Have the leader add a drop of iodine stain.
c. Repeat steps d-e from onionskin directions.

d.

Draw a few cells in the space provided.

e.

Describe what you saw.

Students should discover:
Cell Walls: Plants have thick cell walls.to strengthen the plant stem.
Cell Membranes: Animals have thin membranes because they have other forms of
skeletons.
Chloroplasts: Green colored structures that produce food.
Nucleus: Both plants and animals have these; they control heredity and cell division.
Cytoplasm: A clear liquid where most of the cells life functions occur.
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Microscope Worksheet
Onion Cell: Draw what you see.

Cheek Cells: Draw what you see.

Potato Cells: Draw what you see.

Describe what you see.

Describe what you see.

Describe what you see.
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Fishy Business
Area of Science: Life Science
Meant for: K-2
Overview: To help children understand how fish are able to move up and down in the
water.
Equipment:
• tub of water
• 2 plastic soda bottles
How to do the experiment:
• Fill one soda bottle halfway up with water and screw on the top.
• Lay your bottle in the water and observe what happens.
• Fill the next bottle three-quarters of the way with water. Screw on the top.
• Lay that bottle in the tub of water.
• Observe what happens this time.
• Do the bottles float differently?
Explanation: Buoyancy is force, which causes objects to float in a liquid or to
rise in air or gas. The less water you put in the bottle, the greater the amount of
air pressure and this more buoyant the bottle. Fish control their buoyancy in
much the same way. The amount of air they allow into their swim bladders will
determine how buoyant they are.
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Fingerprint Fun
Area of Science: Life Science
Meant for: K-5
Overview:
Fingerprints are made up of ridges in the skin. No two people have exactly the same
fingerprints. That's why it is possible to identify people by their fingerprints.
Equipment:
• worksheet
• inkpads
• wipes
• Mystery fingerprint page (paper with lots of fingerprints already on it)
How to do the experiment:
• The six thumbprints shown here came from three people. Each numbered print
matches one lettered print.
• Carefully observe the prints. Then try to match a numbered print with a
lettered print.
Note: Each person was fingerprinted twice. For this reason, when you find a match
between a number and a letter, you may see a slight difference in darkness or position.
But each person's basic fingerprint pattern will be the same.
•
•

Now, make your fingerprint on the mystery fmgerprint page without your
partner seeing where you have made it.
See if your partner can locate your fingerprint.
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Fingerprint Worksheet

I matches B. 2 matches A. 3 matches C.

Please note: Content on this page was redacted due to copyright concerns.
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Tongue Mapping
Area of Science: Life Science
Meant for: K-5
Overview: The tongue is the human organ for taste. It can recognize four tastes: sweet,
salty, sour, and bitter. Certain areas of the tongue are more sensitive to different tastes.
You can map these areas.
Equipment:
• Small cups containing the following liquids and labeled so as to distinguish
them:
o Sugar water (sweet)
o Salt water (salty)
o Unsweetened cocoa in water (bitter)
o Vinegar or unsweetened grapefruit juicer (sour)
o Plain water
• cotton swabs
• drawing materials
How to do the experiment:
• Draw an outline of a tongue. Divide it into sections as shown in the
illustration.

•
•

•

Dip a swab into one of the liquids without telling your partner which it is.
While your partner holds his or her nose, touch each section of your partner's
tongue. Be careful when touching the back area. It may cause a gag reflex.
When your partner reports the taste, label the position on the tongue map. For
example, if you touch the sugar water swab in the front and your partner tastes
something sweet, label that section sweet. Continue through all the parts of
the tongue.
When done with the first liquid, have your partner rinse with plain water, and
then test the next item. Continue this way through all the liquids.
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Scientific Method
Area of Science: All
Meant for: 2-5
Overview: Modern science came about largely because of the development of the
experimental method. The word experiment relates to experience. Both words trace back
to an ancient expression meaning "to try" Rather than be told that something happens,
scientists want to try it themselves. For students, this kind ofreal-world science is truly
learning by doing.
Equipment: For each student
• 1 piece of fruity flavored bubble gum
• 1 stick of mint flavored gum
• 1 stick of cinnamon flavored gum
• stopwatch
How to do the experiment:

Let's follow the scientific method to find out
which chewing gum has the longest lasting flavor.
Step 1: Making Observations
Observe that your 3 pieces of gum all have different sizes and smells.
Step 2: Form a hypothesis
Based on your observations, make a guess at which flavor of gum will last longest.
Step 3: Conduct an experiment
Have a partner time you while you chew on one piece. Say "stop" when you can't taste
its flavor any longer. Record the time that it took for that particular piece of gum to lose
flavor.
Step 4: Repeat Step 2 with the other two pieces of gum. Compare Data. Which
flavor lasts the longest? Was your hypothesis correct?
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Echo in my Head!
Area of Science: Life Science
Meant for: K-5
Overview: Discover how sound can be heard through bones and teeth.
Equipment:
• Rubber bands

How to do the experiment:
• Stretch a rubber band around your thumb and forefinger.
• Pluck it to make a noise.
• Now hold one end of the rubber band in your teeth and the other end in your
fmgers.
• Be Careful- don't let go!
• Pluck the rubber band again.
• Does it sound different?

Explanation:
When the rubber band is between your teeth, the vibrations of the rubber band
pass through your teeth to your jawbone and the bones of your skull. The sound travels
to your inner ear and seems very loud. Your own voice sounds different to you than to
other people because most of the sound travels through your bones rather than through
the air. Violinists also hear the sound of their instrument through their bones.

Explore more:
• Use rubber bands of different sizes to hear different sounds.
• Tap your teeth with your fingernail and listen to the sound.
• Ask a friend to tape their teeth and hear the difference.
• Make a tape recording of your own voice. Does it sound like you expect it to?
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Hole in Your Hand
Area of Science: Life Science
Meant for: K-2
Equipment:
• Paper towel tube

How to do the experiment:
• Look straight ahead at some object or spot on the wall.
• Hold the tube up to one eye so that it completely covers the eye.
• Hold your other haud, palm open and facing you, halfway along the tube.
• Keep looking at the object with both eyes.
• What happens? Do you have x-ray vision?
Explanation:
You use both your eyes to see an object. Your brain receives a message from each
eye and combines them to make the total picture. But in this trick, one eye sees your
hand and the other sees the opening through the tube. When these two pictures are
combined, you think you see a hole in your hand.

EARTH SCIENCE AND SPACE
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Making a Compass
Area of Science: Earth Sciences
Meant for: Meant for at least Grade 4-6
Overview: Make a simple compass to find magnetic north, or south, depending on where
you live.
Equipment:
• Sewing needle 1 inch (3cm?) long.
• Small bar magnet. Refrigerator magnets may work if you don't have a bar
magnet.
•
A small piece of cork.
• A small glass or cup of water to float the cork and needle.
How to do the experiment:
• Your compass will work better if you first run a magnet over the needle a few
times, always in the same direction. This action 'magnetizes' is to some extent.
Drive the needle through a piece of cork. Cork from wine bottles works well.
• Cut off a small circle from one end of the cork, and drive the needle through
it, from one end of the circle to the other, instead of through the exact middle be careful not to stick yourself
• Float the cork+ needle in your cup of water so the floating needle lies roughly
parallel to the surface of the water.
• Place your 'compass' on a still surface and watch what happens. The needle
should come to point towards the nearest magnetic pole -north or south as the
case may be.
• If you want to experiment further, try placing a magnet near your compass
and watch what happens. How close/far does can the magnet be to cause any
effects?
Explanation:
The earth produces a magnetic field. This field, although weak, is sufficient to align iron
and other paramagnetic compounds such as your needle within it. By floating the needle
on the cork, you let it rotate freely so it can orient itself within the earth's magnetic field,
to point toward the north or south poles of the planet.
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The Magic Can
Area of Science: Earth Science
Meant for: 2-5
Overview: The pushing force of air is called air pressure. The closer you are to Earth,
the greater the air pressure. The farther away from Earth, the less the air pressure. And
remember, pressure is coming from all around us.
Equipment:
• small coffee can with 3 small holes punched in the bottom
• small coffee can lid with one hole in the plastic lid
• tub of water
How to do the experiment:
• Fill the coffee can about Yi full of water and put the lid on.
• Place your hand over the hole and press down on the lid. Notice how the
water streams out of the holes on the bottom due to the pressure you are
exerting on the lid.
• Now slowly stop applying pressure to the lid. Notice how the stream of water
stops. You can stop and start the flow of water simply by removing your
finger from the hole.
Explanation:
When you filled the can only half full, you left some space empty. This space
actually was not empty- it was filled with air. Pressure on the lid exerted pressure on this
air that in turn exerted pressure on the water forcing it out of the can. When you stop
pressing on the lid, and leave your finger over the hole, the pressure of the air outside the
can holds the water up from the bottom.
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What a Strong Grip
Area of Science: Earth Science
Meant for: K-5
Overview: The pushing force of air is called air pressure. The closer you are to Earth,
the greater the air pressure. The farther away from Earth, the less the air pressure. And
remember, pressure is coming from all around us.
Equipment:
• plastic bag
• glassjar
• rubber band

How to do the experiment:
• Take your plastic bag, place one hand inside of it, and pull it inside out. Was
that easy to do?
• Reverse the bag so it is no longer inside out. Do you think the bag would be
just as easy to pull inside out if it were first placed inside a glass jar?
• Place the bag inside the jar with the top of the bag folded over the rim of the
jar Then, secure it tightly with a rubber band below where the lid of the jar
would be screwed on.
• Now, try to pull the inside of the bag out of the jar. What happens?
• What is stopping you from being able to lift the bag from the inside of the jar?
Explanation:
The bag cannot be pulled from the jar due to air pressure. When the bag is placed in the
jar and the rim is tightly sealed, the air within the jar creates a vacuum. We are not strong
enough to create an equal or greater force when trying to pull the bag out of the jar. The
bag itself is also not strong enough to resist the force needed to pull it out from the inside
jar. The bag would tear before being pulled out.
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Modeling the Earth
Area of Science: Earth Science
Meant for: 2-5
Overview: This activity will provide an opportunity to explore the different layers of the
earth.
Equipment:
• aluminum foil
• string
• modeling clay (red, green, blue, and brown)
• diagram of earth's layers
• student activity sheet
How to do the experiment:
• Take a piece of aluminum foil and roll it into a ball about the size of a marble.
This will be the inner core of your earth model. Use the diagram of the earth's
layers as reference.
• Cover the foil using the red clay, so it is about .25" (.64 cm) thick. This will
be the outer core of your earth model.
• Cover the red clay with green clay, so it is about .75" (1.8 cm) thick. This will
be the mantle of your earth model.
• Cover the green clay with blue clay, just thick enough so the mantle does not
show through. This is the crust of the earth, although the blue represents the
oceans of the world.
• Using the brown clay, make the seven continents around the world. Your earth
model is complete.
• In order to see the different layers you have created, take a piece of string and
wrap it around the center of your model. Pull the strings gradually as they cut
your model in ha!£ When you have reached the foil, stop! Remove the string
and slowly pull apart your model. You can now observe the inside of the
earth.
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Modeling the Earth

<cont.>

Please note: Content on this page was redacted due to copyright concerns.
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Weight: Earth vs. Other Planets
Area of Science: Earth Science
Meant for: 3-5
Overview: Calculate your weight as it would be on the moon and all the other planets in
our solar system.
Equipment:
• calculator
• scale
• student activity sheets

How to do the experiment:
• Get on a scale to determine how much you weigh.
• On your student activity sheet, fill in your weight in the appropriate column,
then calculate your weight on the moon and the other plants in the solar
system.
• Once you have calculated your weights for all of the different planets,
construct a line graph on the activity sheet provided.
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Weight: Earth vs. Other
Planets <eonL>

Please note: Content on this page was redacted due to copyright concerns.
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Leap Frog? No .....Leap Ball!
Area of Science: Earth Science
Meant for: K-5
Overview: How can you move the ping pong ball from one cup to the other without
using your hands or props?
Equipment:
• 2 plastic cups
• ping-pong ball

How to do the experiment:
• Place the ping-pong ball in one of the cups and then place that cup on a
smooth surface.
• Place the second cup next to the first cup, leaving a one-inch gap between
them.
• Brainstorm ways you could move the ball from one cup to the other. By the
way, you cannot use your hands or any other props.
• Try this: Blow into the far side of the cup containing the ping-pong ball with
short, hard puffs. (Make certain you are blowing at an angle towards the far
side)
• After a few puffs, the ball will leap out and fall into the other cup. Why did
this happen?
Explanation:
The ball leaped out of the cup due to an updraft of air pressure created by blowing into
the cup at a angle. Because of the angle at which you blew into the cup, the air flowing
over the ball formed an area oflow air pressure, which caused the ball to move upward
into the air in the room. The air current from the cup met the air current in the room and
caused the ball to travel downward into the second cup.
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Balancing A Potato
Area of Science: Earth Science
Meant for: K-5
Overview: Try balancing a potato on the edge of a glass.
Equipment:
• two forks
• potato
• glass
How to do the experiment:
• Place the glass on a flat surfuce.
• Push the prongs of one fork upward into one side of the potato.
• Repeat this with the second fork on the opposite side of the potato.
• Both fork handles should stick out at the same angle on each side.
• Center the potato on the edge of the glass. Adjust its position and the forks
until they balance.
Explanation:
A potato will balance over the point called the center of gravity. The long heavy
forks help change the center of gravity to a lower point, making the potato more stable
and easier to balance.
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Paper Clip Parachutes
Area of Science: Earth and Space
Meant for: K-5
Equipment:
• cellophane or tissue
• paper
• string
• masking tape
• paper clips
• scissors
• ruler
• holepunch

How to do the experiment:
• Cut a cellophane or tissue paper square (36cm)
• Put a piece of tape on each come.

•
•
•
•
•

Punch a hole through tape at each come.
Cut four pieces of string 41 cm long.
Tie apiece of string to each comer.
Tie loose ends of string together
Attach paper clip. (add more to increase the load)
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Paper Airplane Science

Area of Science:
Meant for: 3-5
Overview: Most elementary students do not have a good grasp of the scientific method
or how to set-up an experiment, collect data, test a hypothesis, or organize the
information after an experiment. Children can do real science by asking simple "what it
questions" that can be tested. The purpose of this activity is for students to gather some
baseline information, make one variable and test the results, make another variable and
test the results, choose a paper plane design that they believe will fly the farthest and test
the results, graph the longest and average distances flown for each of paper plane trails.
OBJECTIVE (s): 1. Make and fly a paper airplane. 2. Work cooperatively with a partner
in collecting data. 3. Be introduced to the terms hypothesis, variable, and average. 4.
Follow directions in making a complex paper plane design. 5. organize and graph data
collected. Older students may write-up experimental procedures, results, and conclusions.
Equipment:

•
•
•
•
•
•

airplane patterns
tape measures
paper clips
graph paper
scissors
data sheet

How to do the experiment:

•
•

Make a paper airplane.
You will be given five trials to fly your plane. The flight distance will be
measured in feet.
• Record the distance for each trial.
• After the five trials organize the data from shortest flight to longest flight. The
flight in the middle will be the average, median, distance.
• Using the same airplane design repeat the procedure using a paper clip on the
end of the plane. This will be the one variable tested.
• Using the same airplane design make flaps at the back of the plane.
• Flaps are made by cutting four slits on the rear edge of the wings and folding
the slotted portion up. The plane is tested as before.
• Make graphs of the three different trials using a different color for each flight.
Compare your graphs with others who have done the experiment. Did they
discover similar results?
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Airplane Data Sheet
Type of Plane._ _ _ _ _ _ _ _ _ _ __
Trial 1 - - - - - - Trial 2

-------

Trial 3 _ _ _ _ _ __
Trial 4 - - - - - - Trial 5 - - - - - - Type of Plane_ _ _ _ _ _ _ _ _ _ __
Trial 1 _ _ _ _ _ __
Trial 2 - - - - - - Trial 3 - - - - - - Trial 4 - - - - - - Trial 5 - - - - - - Type of Plane_ _ _ _ _ _ _ _ _ _ __
Trial 1 - - - - - - Trial 2 - - - - - - Trial 3 - - - - - - Trial 4 _ _ _ _ _ __
Trial 5 - - - - - - -

PUBLICITY
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Enjoy experiments
that will bring science concepts to life
for the entire family!
All children must be accompanied by an adult. Thank You!
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Materials List
Surface Tension Driven Boat
• Foil
• Scissors
• Large (preferably flat) dish or cooking pan filled with water
• Dishwashing/laundry detergent or soap solution.

Snap Crackle Jump
• Rice Krispies
• Plate of Plexiglas, foot X foot or so
• Wooden blocks, ceramic cups, or something similar to balance the plate 1-3 inches
above the table (table should be non-metallic)
• Wool sweater
Galileo's Method for Studying Motion
• A plank
• A watch that measures seconds
• A ruler
• A ball
• Something to rest the plank on
The Bouncing Ball
• 1 meter stick
• I centimeter ruler
• I tennis ball
• Masking tape
Brown Bag Science
• C cell battery
• Two insulated copper wires
• Battery holder
• Two brass battery clips
• Flashlight bulb and socket
Catapults
•
•
•
•
•

I wire hanger
200 sturdy (1/4 inch wide) rubber bands
Paper plates -100
Pliers
Plastic spoons -100
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•
•

25 kitchen sponges cut up
Scissors

Balloon Fun
• 200 Balloons -the tougher the balloon's skin, the better, especially on first
attempts. Variations: include different types of balloon shapes and textures.
• 100 Skewers -the bamboo kind available at any market that is used for shish
kabobs are just fine. Variations: other types or kinds of skewers -metal, plastic,
etc. in a variety of sizes.
Homemade Slime
•

I box of Borax

•

1 gallon of White glue

•

2 boxes Food coloring

•

100 Ziploc bags

Diffusion of Molecules
• I box of Food coloring
• Watch
• Eyedropper
• 1 bottle Rubbing alcohol
• Dish soap
• I 00 Plastic cups
• 100 Small plastic bag

Egg Games
•
•
•

Eggs made prior to family night
Glass
Vinegar

Balloon Racers
•

One hot-dog shaped balloon per student

•

.3 yes. (2. 7 m) of string per student

•

Masking tape

•

Meter or yard stick

•

100 student activity sheets
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Beanie Baby Classification
•
•

Beanie babies or other animal replicas
Paper and pencil to create classification key

The Touch n Feel Box
• 1 round ice cream container, hatbox, or even shoebox.
• I set of different texture rocks.
• I set of various fruits or vegetables
• I set of nuts such as pinecones, acorns, pine nuts, etc.
• 1 set ofleaves found in the school yard
• I set of seeds found on the pant legs of students.
Where Is My Peanut
• 1 bag of peanuts in the shell
• Bowls
• Rulers
• String
• Balances (if available)
• Paper
• Pencils
Using Microscopes
• Microscopes
• Slides
• Cover slips
• Potato
• Onion
• Toothpicks
• Knife
• Iodine stain
• Blue stain
Worksheets

•

Fishy Business
• Tubs for water
• 2 plastic soda bottles
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Fingerprint Fun
• 100 worksheets
• 5 ink pads
• 2 boxes wipes
• Mystery fingerprint page (paper with lots of fingerprints already on it)
Tongue Mapping
• Small cups containing the following liquids and labeled so as to distinguish
them:
o Sugar water (sweet)
o Salt water (salty)
o Unsweetened cocoa in water (bitter)
o Vinegar or unsweetened grapefruit juicer (sour)
o Plain water
• 2 boxes of cotton swabs
• Drawing materials

Scientific Method
• 1 piece of fruity flavored bubble gum for each student
• I stick of mint flavored gum for each student
• I stick of cinnamon flavored gum for each student
• 5-10 stopwatches

Echo in my Head!
• I 00 Rubber bands

Hole in Your Hand
• I 0 Paper towel tubes

Making a Compass
• 100 Sewing needle I inch (3cm?) long.
• 10 Small bar magnets. Refrigerator magnets may work if you don't have a bar
magnet.
•
100 small pieces of cork.
• 100 plastic cups
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The Magic Can
• Small coffee can with 3 small holes punched in the bottom
• Small coffee can lid with one hole in the plastic lid
• Tub of water
What a Strong Grip
• Plastic bag
• Glassjar
• Rubber band
Modeling the Earth
• Aluminum foil
• String
• Modeling clay: 100 sticks of each color (red, green, blue, and brown)
• Diagram of earth's layers
• 100 student activity sheet
Weight: Earth vs. Other Planets
• Calculator
• Scale
• Student activity sheets

Leap Frog? No ... Leap Ball!
• Cups
• Ping-pong ball
Balancing A Potato
• Two forks
• Potato
• Glass

Hey Marshmallow Face
• Marshmallow
• Glass bottle, which should have a mouth that is slightly larger than the
marshmallow.
• Straw
• Clay
• Mirror
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Paper Clip Parachutes
• Cellophane or
• Tissue paper enough for l 00
• 3 rolls of string
• Masking tape
• 10 boxes of Paper clips
• Scissors
• Ruler
• Holepunch
Paper Airplane Science
• 100 airplane patterns
• 5-tape measures
• Several boxes of paper clips
• 100 sheets graph paper
• 10- Scissors
• 100 Data sheets

RESOURCES

260
Resources
Adair, J, (2001). Brown Bag Science. [on line]. Available:
http://ofcn.org/cyber. serv/academy/ ace/sci/cecsci/cecsci
Beanie Baby Classification. [on line]. Available:
http://www.monroe2boces.org/shared/esp/beansort.htm
BrainPop.(2001). Scientific Method. [on line]. Available:
hhtp://www. brain pop. com/specials/scientificmethod/bob. we ml

Custer, B, (2001). The Bouncing Ball. [on line]. Available:
http://ofcn.org/cyber.serv/academy/ace/sci/cecsci/cecsci
Dawson, D, (1996). Catrapult-0. [on line]. Available:
http://www.mos.org/learn-more/cheapbook/catapulto/
Education World, (2000). Hey. Marshmallow Face!. [on line].
Figarelli, T, (2001). Using Microscopes. [on line]. Available:
http://ofcn.org/cyber.serv/academy/ace/sci/cecsci/cecsci
Forbes, E. (1995). Science In a Bag. Huntington Beach: Teacher Created Materials, Inc.
Hands on Zone. (2001). Echo in My Head. [on line]. Available:
http://www.eecs.umich.edu/matchscience/funexperiements/quindirty/questacon/echo.

Harder, J, (2001). Balloon Fun. [on line]. Available:
http://ofcn.org/cyber.serv/academy/ace/sci/cecsci/cecsci
Kurilec, J, (2001). The Touch n Feel Box. [on line]. Available:
http://ofcn.org/cyber.serv/academy/ace/sci/cecsci/ cecsci 153 .html
MadSci Network. (1997). Snap Crackle Jump. [on line].Available: http:
www.madsci.org/experiments/archive/857 512487 .Ph.html
MadSci Network. (1997). Surface Tension Driven Boat. [on line].Available: http:
www .madsci.org/experiments/archive/857 512487 .Ph.html
Manns, J, (1997). Making a Compass. [on line]. Available:
http://www.madsci.org/experiements/archive/860218908 .Es.html

McCombs, S, (2001). Paper Airplane Science. [on line]. Available:

261
http://ofcn.org/cyber. serv/academy/ace/sci/ cecsci/ cecsci
f

(

Penrose, G. (1989).Dr. Zed's Science Surprises.New York: Simon and Schuster.
Penrose, G. (1992).More Science Surprises from Dr. Zed.New York: Simon and
Schuster.
Reeko's Mad Scientist Lab (2001). The Magic Can. [on line]. Available:
http://www. spartechsoftware. com/reek o/Experiements/ magiccan. htm.

Science Made Simple. (1996). What is Static Electricity?. [on line]. Available:
http://www.sciencemadesimple.com/static.html#PROJECTS
Science Museum of Minnesota, (1995). Paper Clip Parachutes, [on line] . Available:
http://www.eecs.umich.edu/mathscience/funexperiements/quickndeirty/thinkingfoundate/
~

Sorenson, M, (2001). Diffusion ofMolecules. [on line]. Available:
Suid, M & McMorrow, S. (1997). Ten-Minute Real World Science. Palo Alto: Monday
Morning Book Inc.
http://ofcn.org/cyber. serv/academy/ace/sci/ cecsci/ cecsci
Vrooman, V, (2001). Where is My Peanut?. [on line]. Available:
http://ofcn.org/cyber.serv/academy/ace/sci/cecsci/cecsci
Women.Com, (2001). Building A Balloon Car. [on line]. Available:
http://homearts.com/depts/family/OOrainsS l .htm

SECTION6
FAMILY FITNESS NIGHT

262
Section 6
Family Fitness Night
Washington State Science
Essential Academic Learning Requirements

1. The student acquires the knowledge and skills necessary to maintain an active
life: movement, physical fitness, and nutrition. To meet this standard, the student will:
1.1 develop fundamental physical skills and progress to complex movement
activities as physically able.
1.2 incorporate rules and safety procedures into physical activities.
1.3 understand the concepts of physical fitness and develop and monitor progress
on personal fitness goals.
1.4 understand nutrition and food nutrients and how they affect physical
performance and the body.
2. The student acquires the knowledge and skills necessary to maintain a healthy
life: recognize patterns or growth and development, reduce health risks, and live
safely. To meet this standard, the student will:
2.1 recognize patterns of growth and development.
2.2 understand the transmission and control of communicable and
non-communicable diseases.
2.3 acquire skills to live safely.
3. The student analyzes and evaluates the impact of real-life influences on health. To
meet this standard, the student will:
3.1 understand how environmental factors affect one's health.
3.2 gather and analyze health information.
3.3 use social skills to protect health and safety in a variety of situations.
3.4 understand how emotions influence decision-making.
4. The student effectively analyzes health and safety information to develop health
and fitness plans based on life goals. To meet this standard, the student will:
4.1 assess needs and resources.
4.1 develop a health and fitness plan and a monitoring system.
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Family Fitness Night Activities
And Correlation to the Essential Learnings
Skill

EALR

Freezamania

Throwing and Catching

1.1,1.2

Skunk Tag

Chasing, Fleeing, Dodging

1.1, 1.2

Up-side Down Dribbling

Volleying

1.1, 1.2

Dribble Frenzy

Dribbling

1.1, 1.2

Circle Kick Ball

Kicking

1.1,1.2

Exercise Tag

Gross Motor Skills, Fitness,
Fleeing, Dodging

1.3

Nutrition

1.1, 1.2, 1.3 1.4

Fat Track
Parachute Oxygenation

Body System

1.1, 1.2, 1.3,2.1

Pathogen Attack

Communicable Diseases

2.2

Spinal Cord Cereal

Safety

2.3

Landfill/Recycling

Environment

3.1

Analyzing Advertising

Consumer Awareness

3.2

The Raft

Cooperation

3.3

Anger Tool Kit

Emotions

3.4

Fitness Test

Evaluation/Analysis

4.1, 4.2
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Freezamania
Purpose of Activity: To improve students' throwing and catchlng skills.
Materials Needed:
•

Wifileballs

•

Bean bags

•

Balzac balls

•

Junior footballs

•

Other age-appropriate objects for throwing and catchlng

•

A cassette and/or CD player.

Description of the Activity:
Students are arranged in a scattered formation with one ball for every two players (allow
them to choose object to throw).
As a musical selection is played, the players proceed to throw and catch back and forth.
When the music goes off, the person that is holding the ball must chase after the other
until the music comes on again.
When the music starts again, players begin to throw and catch again (you might allowor require-students to quickly change the object they are using at this point).
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Skunk Tag
Purpose of Activity: To help students practice their chasing, fleeing, and dodging skills
Materials Needed:
• 5 hula hoops
• 4 medium-sized nerfballs

Description of the Activity:
Place 4 hula-hoops in each comer of the designated play area ("safety zones") with the
hula-hoop in the middle (the "skunk house").

5th

Choose 4 players to be skunks. Each skunk has a nerfball, which is called a stink bomb.
On your "go" signal the game will begin.
The skunks chase the other players and try to tag them with their "stink bomb"; the
skunks must touch players with -not throw -the stink bomb. A tagged player must take
the stink bomb away from the skunk who tagged him/her, go to the skunk house, and
announce "I'm a new skunk" before he/she can leave the skunk house and tag anyone.
Skunks may not tag players who have fallen on the ground.
(The old skunk now tries not to get tagged again.) Players being chased may enter a
safety zone at any time to avoid being tagged, although only two players can be in a
safety zone at a time.
Players may stay in a safety zone only for a count of five. The skunk is not allowed to
wait until players are finished counting.
Start a new game after a few minutes.

(
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Upside-down Dribbling!
Purpose of Activity: To practice the overhead volley, using the proper cues.
Materials Needed:
•

One balloon

•

Beach ball or other soft, light, medium-sized ball for each player

•

Chart to keep track of greatest number of consecutive volleys

Description of the Activity:
Instruct players that when you give the signal, they should take a balloon (or an
appropriate type ball). Explain they and their partner will use the overhead volley to keep
the balloon (or beach ball, Balzac ball, etc.) up in the air. They should count how many
times they could keep it up, using the overhead volley. Players may add their count to the
provided chart to see who has the most consecutive volleys by the end of the evening.
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Dribble Frenzy

Purpose of Activity: To reinforce and review the dribbling skills and to have students
compare their ability to dribble with different types of balls.
Materials Needed:

•

Six of each of the following
o

Hula hoops

0

Junior basketballs

0

Soccer bans

0

Basketball-size nerfballs

0

Vinyl balls, softballs, rag balls,

0

Wiffleballs

0

Cassette/CD player and CD.

Description of the Activity:

Before the fumily night, arrange six hula-hoops around the perimeter of the playing area
(one in each comer and two at the rnidline). Place the same six pieces of equipment in
one of the hula-hoops. When the music is playing, the students move safely to any hoop
and dribble the ball of their choice around the inside of the playing area until the music is
turned off. On this cue, they must replace the ball in the original hoop. When the music
again begins, they move to a different hoop to retrieve a different ball to dribble. Repeat
this process until the students have gone to six different hoops and dribbled the six types
of balls.
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Circle Kick Ball
Purpose of Activity: Foot-Eye Coordination, Agility

Materials Needed:
•

Soccer or playground ball for each group of 8-10 players

Description of the Activity:
8 to 10 players are evenly spaced around the circle. The ball is put in play by rolling it
into the circle. The players try to trap and kick it out of the circle, below waist high. If
successful, they score a point. The first person to 3 points wins, and the game begins
agam.
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Exercise Tag
Purpose of Activity: Gross motor skills, fitness skills, Dodging, fleeing, and tagging
Materials Needed:
•

3 or 4 foam balls

Description of the Activity:

Have the players scatter and sit in their own personal space. Give out the foam balls.
On your signal everyone gets up and does a designated loco-motor movement. The
players with the foam balls try to tag (not throw) the other players with the ball. When
tagged the players go to a designated area and do a specified exercise a specified number
of times (10 jumping jacks, 8 sit ups, 15 toe touches, etc.). When finished they come back
into the game. On your signal have the players sit in their own space again.
The players with the foams balls are now allowed to give them to someone else. Repeat
with a different loco-motor movement and exercise.
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Fat Track
Purpose of Activity: Loco-motor, gymnastics, rolling, Nutrition, food, math
Materials Needed:
•

Foodcards

Description of Activity:
Divide players into groups of 4-5, and arrange them in relay formation. Spread food cards
all over the playing area, with the picture side up, and the fat gram side down.
On "Go!" the first player in each line moves forward either using a loco motor movement
or a gymnastic roll, collect one food card, and return it to their group.
After each player in each group has had a turn, teams add the total fat grams from the
food cards that they collected, and the group with the lowest total fat grams is declared
the winner.
Replace cards, and play again.
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Parachute Oxygenation

Purpose of Activity: Circulatory system, anatomy, health, science
Materials Needed:
• Parachute
Description of the Activity:

Players take a position on the outside of the parachute. Half of the players are called
oxygen, and the other half is called carbon dioxide. Discuss with the player how the heart
and lungs work together to get oxygenated blood to the muscles, and blood filled with
carbon dioxide out of the body. Tell the players that the lungs are like the parachute, and
when the parachute is up, it is just like the lungs as they fill with oxygen. Tell them how
the parachute in a down position is also like the lungs pushing carbon dioxide out of the
body. Have the players lift the chute up and down, and on each motion up, have the
oxygen players try to cross under. When the parachute is down, have the carbon dioxide
players try to quickly pass under. Try to develop a rhythm, and set a goal for the number
of breaths that the class can successfully do without having someone be touched by the
chute.
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Pathogen Attack
Purpose of Activity: To help participants understand the importance of blood cells and
what they do for the body.
Materials Needed:
•
•
•

8-10 small foam balls (or you may use tennis balls)
2 jersey's (pinnies)
Music (Stayin' Alive)

Description of the Activity:
Choose 2 players (or the number that seems appropriate for the crowd) to represent the 2
white blood cells. Have these children wear the pinny or jersey. Choose 2 players to
represent the 2 pathogens. Have each of the pathogens hold one "small" foam baII.
Explain to the group what a "pathogen" and what a white blood cell is; "A pathogen is a
disease causing agent that may cause someone to feel sick". Explain to the players that a
pathogen is usuaily hard to see by the human eye and that is why we will be using small
objects to identify who the pathogens are today". On your signal the pathogens will try to
touch as many players as they can with their smaII object. Once a player is tagged, they
must stop and freeze and yell for a white blood cell to rescue them. Once they are
touched by a white blood cell they become unfrozen.
Continue this process until you have approximately 8-10 pathogens and only 2 white
blood cells chasing the rest of the players . Players are then able to realize that when
more pathogens are attacking the human body system, the harder the white blood cells
will have to work.
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Spinal Cord Cereal

Purpose of Activity: The students will learn how the vertebrae protect the spinal cord
and they will learn how the spine bends.

Materials Needed:
•

Bowls of Toasted O's

•

Bowls of Fruit Rings (or another larger ring cereal)

•

String licorice

•

Picture book of the spinal cord and vertebrae or small model of a skeleton
(optional, but it helps them to visualize).

Description of the Activity:
Each student is given an 8-9-inch piece oflicorice with a knot at one end. Explain that for
today Fruit Rings are vertebrae, Toasted O's are disks, and the licorice is the spinal cord.
Show them an example of how to thread first vertebrae, then a disk, vertebrae, disk, etc.
When they get about two inches from the top, tie a knot at that end. They can see how the
spine bends and moves. If they bend it too far the cereal breaks.
As an alternative for older students, divide the colors of the cereal and build 7 cervical
vertebrae, 12 thoracic and lumbar. One color to represent each set. Use the same Toasted
O's for the disks. After they have completed it they can be packed in Baggies.
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Landfill /Recycling
Purpose of Activity: Teach the importance of recycling through a physical activity.
Materials Needed:
•

Balls

•

Playing area with a hard surfuce for bouncing

Description of the Activity:
Divide the group into three equal teams. Have one group of players occupy a space
between the other two groups. These players are the landfill fillers. Discuss how landfills
take up valuable land, and sometimes create ground water pollution. The two groups on
the outer areas are the recyclers. Their mission is to pass balls back and forth between the
landfill fillers as many times as they can so that the balls can be recycled. Balls may be
thrown or bounced to players, but they may not go higher than the heads of the landfill
fillers. Any ball intercepted by the landfill fillers becomes lost in the landfill (placed back
in the storage unit. Rotate positions and play again.
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Analyzing Advertising

Purpose of Activity: If you are like most people, you see and hear many commercials or
advertisements every day. Some companies spend a lot of money advertising on t. v. or
radio because they think it makes people buy stuff.
Materials Needed:

•

Advertising Strategy Sheets

•

An assortment of advertisements

•

Build a Yummy TV Burger Poster

Description of Activity:
Read Common Advertising Strategies. Look at the advertisements. Can you identify
which strategies the advertisements were using?

Read Build a Yummy TV Burger. The next time you see an advertisement for food on
television or in magazines you will know more about how that food looks so yummy!
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Common Advertising Strategies
1. Ideal Kids
The kids in commercials are often a little older and a little more perfect than the target
audience of the ad. They are, in other words, role models for what the advertiser wants
children in the target audience to think they want to be like. A commercial that is
targeting eight year-olds, for instance, will show 11 or 12 year-old models playing with
an eight year olds toy.

2. Heart Strings
Commercials often create an emotional ambience that draws you into the advertisement
and makes you feel good. The McDonald's commercials featuring father and daughter
eating out together, or the AT&T Reach Out and Touch Someone ads are good examples.
We are more attracted by products that make us feel good.

3. Amazing Toys
Many toy commercials show their toys in life-like fashion, doing incredible things.
Airplanes do loop-the-loops and cars do wheelies, dolls cry and spring-loaded missiles hit
gorillas dead in the chest. This would be fine if the toys really did these things.

4. Life-like Settings
Barbie struts her stuff on the beach with waves crashing in the back ground, space aliens
fly through dark outer space and all-terrain vehicles leap over rivers and trenches. The
rocks, dirt, sand and water don't come with the toys, however.

5. Sounds Good
Music and other sound effects add to the excitement of commercials. Sound can make
toys seem more life-like or less life-like, as in a music video. Either way, they help set the
mood advertisers want.

6. Cute Celebrities
Teenage Mutant Ninja Turtles sell pizza. Spuds McKenzie sells beer. "Joe Cool" camel
sells cigarettes. All of these are ways of helping children identify with products either
now or for the future.

7. Selective Editing
Selective editing is used in all commercials, but especially in commercials for athletic
toys like Frisbees or footballs. Commercials show only brilliant catches and perfect
throws. Unfortunately, that's not the way most children experience these toys.
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8. Family Fun
"This is something the whole family can do together!" or "This is something Mom will be
glad to buy for you." Many commercials show parents enjoying their children's fun as if
the toy will bring more family togetherness.

9. Excitement!
Watch the expressions on children's faces. Never a dull moment, never boring. "This toy
is the most fun since fried bananas!" they seem to say. How can your child help thinking
the toy's great?

10. Star Power
Sports heroes, movie stars, and teenage heart- throbs tell our children what to eat and
what to wear. Children listen, not realizing that the star is paid handsomely for the
endorsement.
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Food-Ad Tricks
Build a Yummy TV Burger
It takes hours of hard work-and plenty of clever tricks to make a fust-food burger look
good enough to eat. These are pictures that were taken on the set of a burger commercial
to capture the step-by-step action. Warning: The truth may spoil your appetite!)

Step 1: Fry for 20 seconds on each side. The burger is still raw inside and not safe to eat.
On camera it looks cooked. And that's what counts, say food stylists (make-up artists
who specialize in food. A fully cooked burger would shrink some and look too dark.
Step 2: Strike with a red-hot skewer to give the burger "grill" lines for the fresh-fromthe-backyard-barbecue look.
Step 3: Brush the brown food dye, vegetable oil, or petroleum jelly (such as Vaseline).
The burger will have a juicy shine.
Step 4: Snip a slid in the back of the burger.
Step 5: Spread out the burger so it doesn't look so scrawny. Remember the camera only
shoots the burger's "best side" (the front). You'd never know the burger is not as big as
it seems on TV- until now!
Step 6: Sort through thousands of buns to find one that's big and fluffy. It may take all
day for a food stylist to find the perfect bun.
Step 7: Glue on sesame seeds for a full finished look.
Step8: Place a cardboard liner between the burger and the bottom bun. That keeps the
greasy patty from sinking into the bun.
Step 9: Leaf through dozens of heads oflettuce for a piece that look cool and refreshing.
The lettuce is kept in ice water on the set so it stays extra crispy. Pin the lettuce into
place on the burger. Prop it up with small wads of paper towels.
Step 10: Pin on a tomato slice. Place a plastic liner beneath the tomato so its juice
doesn't run and get the bun soggy.
There you're TV burger is fmished. You can't eat it, but boy does it look good!
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The Raft Game
Purpose of Activity: This is a great way to encourage the children to co-operate and
builds team spirit.

Materials Needed:
•

Gymmats

Description of the Activity:
•
•
•

•

Divide the group into small groups.
Give each small group 2 gym mats.
Start the teams at one end of hall, and tell the players that they have to move to
the other end without touching the floor, i.e. start on one mat, jump to the next,
pass the back mat forward and repeat the sequence.
If any of the teams touches the floor, you might want to send them back to the
start!
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Anger Tool Kit
For Adults
By analyzing your own anger that you feel at times, you will be better equipped to help
your child learn to deal with his/her anger. Children have a very difficult time
verbalizing why they are angry. If an adult can help them identify why they are angry, it
is much more likely that the child can be helped to work through their anger without
getting aggressive.

This tool kit can be made available to parents. I would suggest that at this station the
school counselor be present to answer parent's questions about how to deal with their
child's anger.

1. How am I feeliug right now?
_ _Worthless
Anxious
_ _Mean/Evil
_ _Nasty
Rebellious
Paranoid
Sarcastic
- - Resentful

Hostile
_ _Frustrated
Victimized
- - Frustrated

_ _Depressed
- -Destructive
- - Numb
Bitter

These are some of the names that we give to our feelings of anger! There is no cure for
any of them. The first step in resolving our anger problem is to identify it as anger! The
purpose of this step is to make our anger more specific. No one can manage anger that is
vague and covered up with euphemisms.

2. What happened to make you angry?
Ifwe can focus on the specific incident that triggered our anger, our anger becomes more
understandable and easier to manage.
3. Who am I angry at?
_ _My own self _ _My spouse
_ _The kids

- -All men

God

- -Women

_ _My partner

_ _My boss

The Human Race
_ _Other races

_ _My Life

_ _Miscellaneous

Our anger usually will involve five (5) general areas.
(1) Our anger at others, (2) Others anger at us. (3) Our anger at self. (4) Residual anger
from the past. or (5) Abstract anger.
Now that you have established the fact that you are angry and that your anger has an
'object" in the real world, you are ready for the fourth step in working through the anger
process. You are ready to factor your anger into its main components. If you can identify
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the specific facets of your anger, you will be in a better position to put your anger into a
more moderate and more manageable perspective. You can do this by asking yourself a
series of focusing questions.
4. How did the situation make me feel besides angry?
(Example # 1: I resent being forced to give into them all the time. It makes me feel
powerless!) (Example #2: His criticisms of me make me feel unappreciated and good for
nothing.) Now that you have pinpointed your feelings underlying your anger, you are
now ready to put your anger in a clearer perspective. The next step is to 'peel' your anger
down to the next layer.
5. What about this angers me the most?
For example, you have established the fact that in the above situation it made you feel
powerless, unappreciated or good for nothing. You are now ready to take a closer look at
these feelings underlying your anger. What is it about being made to feel powerless that
angers you the most? Some examples of what you might find upon deeper analysis is:
."There is nothing that I can do about it." .I feel so stupid!'" "I feel guilty for allowing it
to happen." "I feel inadequate to cope with this situation."
Having peeled your anger down to this level, you are ready now to penetrate your anger
at its deepest level. You are ready to focus on the real issue underlying all of the prior
layers and levels of your emotional distress.
6. Now, what about this angers me the MOST?
This level of self-analysis usually brings us down to bedrock. Down to the fundamental
Issue which underlies all the others and which must be identified and relieved if we are to
strengthen our vulnerability to mismanaging our anger --and making our lives more
miserable than it needs to be. The answer found at this level of self-analysis often turns
out to be, "I feel so worthless!' It is hard for us to respect someone who is stupid,
helpless, inadequate and powerless! And when we have those feelings towards ourselves,
they destroy our respect for ourselves.
We lose our self -respect and hold ourselves in contempt. The final step in managing our
anger consists ofreplacing these feelings of worthlessness-even unworthy of our OWN
respect- with its specific antidote. The only antidote for self- contempt is self -respect.
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THE PRESIDENT'S CHALLENGE
YOUTH FITNESS PROGRAM
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Presidential Physical Fitness Test
la. Curl-ups
Objective:
To measure abdominal strength/endurance by maximum number of curl-ups performed in
one minute.

Testing:
Have student lie on cushioned, clean surface with knees flexed and feet about 12 inches
from buttocks. Partner holds feet. Arms are crossed with hands placed on opposite
shoulders and elbows held close to chest. Keeping this arm position, student raises the
trunk curling up to touch elbows to thighs and then lowers the back to the floor so that the
scapulas (shoulder blades) touch the floor, for one curl-up. To start, a timer calls out the
signal "Ready? Go!" and begins timing student for one minute. The student stops on the
word "stop."

Rules:
"Bouncing" off the floor is not permitted. The curl-up should be counted only if
performed correctly.

lb. Partial curl-ups (Option to Curl-ups)
Objective:
To measure abdominal strength/endurance by maximum number of curl-ups.

Testing:
Have student lie on cushioned, clean surface with knees flexed and feet about 12 inches
from buttocks. The feet are NOT held or anchored. Arms are
extended forward with fingers resting on the legs and pointing toward the knees. The
student's partner is behind the head with hands cupped under the student's head. The
student being tested curls up slowly sliding the fingers up the legs until the fingertips
touch the knees, then back down until the head touches the partner's hands. The curl-ups
are done to a metronome (or audio tape, clapping, drums) with one complete curl-up
every three seconds, and are continued until the student can do no more in rhythm (has
not done the last three in rhythm) or has reached the target number for the PPFA.
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Scoring:
Record only those curl-ups done with proper form and in rhythm.

Rationale:
The partial (abdominal) curl-ups, done slowly with knees bent and feet not held, replace
the timed curl-ups because they are a better indicator of the strength
and endurance of the abdominal muscles.

2. Shuttle Run
Objective:
To perform shuttle run as fast as possible.

Testing:
Mark two parallel lines 30 feet apart and place two blocks of wood or similar object
behind one of the lines. Students start behind opposite line. On the signal "Ready? Go!"
the student runs to the blocks, picks one up, runs back to the starting line, places block
behind the line, runs back and picks up the second block and runs back across starting
line.

Rules:
Blocks should not be thrown across the lines. Scores are recorded to the nearest tenth of a
second.
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3. One Mile Run/Walk
Objective:
To measure heart/lung endurance by fastest time to cover a one-mile distance.

Testing:
On a safe one-mile distance, students begin running on the count "Ready? Go!" Walking
may be interspersed with running. However, the students should be encouraged to cover
the distance in as short a time as possible.

Rules:
Before administering this test, students' health status should be reviewed. Also, students
should be given ample instruction on how to pace themselves and should be allowed to
practice running this distance against time. Sufficient time should be allowed for
warming up and cooling down before and after the test. Times are recorded in minutes
and seconds.

Testing Options:
Option for 6-7 years old ... 1/4 mile
Option for 8-9 years old ... 1/2 mile
Rationale:
Shorter distance runs are included as options for younger children. Younger children can
be prepared to run the mile run; however, some teachers find it easier to administer a
shorter run that does provide good information on cardio-respiratory endurance of young
children.

4a. Pull-ups
Objective:
To measure upper body strength/endurance by maximum number of pull-ups completed.

Testing:
Student hangs from a horizontal bar at a height the student can hang from with arms fully
extended and feet free from floor, using an overhand grasp (palms
facing away from body) or underhand grip (palms facing toward the body). Small
students may be lifted to starting position. Student raises body until chin clears the bar
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and then lowers body to full-hang starting position. Student performs as many correct
pull-ups as possible.
Rules:
Pull-ups should be done in a smooth rather than jerky motion. Kicking or bending the
legs is not permitted and the body must not swing during the movement.

4b. Right Angle Push-ups (Option to Pull-ups)
Objective:
To measure upper body strength I endurance by maximum number of push-ups
completed.
Testing:
The student lies face down on the mat in push-up position with hands under shoulders,
fingers straight, and legs straight, parallel, and slightly apart, with the toes supporting the
feet. The student straightens the arms, keeping the back and knees straight, then lowers
the arms until there is a 90-degree angle at the elbows, with the upper arms parallel to the
floor. A partner holds her I his hand at the point of the 90-degree angle so that the student
being tested goes down only until her I his shoulder touches the partner's hand, then back
up. The push-ups are done to a metronome (or audio tape, clapping, drums) with one
complete push-up every three seconds, and are continued until the student can do no
more in rhythm (has not done the last three in rhythm) or has reached the target number
for the PPFA
Scoring:
Record only those push-ups done with proper form and in rhythm.
Rationale:
The right angle push-ups are recommended for upper body strength I endurance testing
because the student's body weight has less effect than it does on pull-ups. Right angle
push-ups provide a better indicator of the range of strength I endurance found in children
and youth, whereas many are unable to do any pull-ups. Pull-ups remain an option for
those students at higher levels of strength I endurance.
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4c. Flexed-Arm Hang
Alternative to pull-ups or right angle push-ups for National and Participant Physical
Fitness Awards.
Students who cannot do one pull-up may do the flexed-arm hang in order to qualify for
the National or Participant Physical Fitness Awards. To qualify for the Presidential
Award, students are required to do pull-ups or the target number of right angle push-ups.

Objective:
To maintain flexed-arm hang position as long as possible.

Testing:
Using same hand position as in pull-ups, student assumes flexed-arm hang position with
chin clearing the bar. Students may be lifted to this position. Student holds this position
as long as possible.

Rules:
Chest should be held close to bar with legs hanging straight during hang. Timing is
stopped when student's chin touches or falls below the bar.

5a. V-Sit Reach
Objective:
To measure flexibility of lower back and hamstrings by reaching forward in the V
position.

Testing:
A straight line two feet long is marked on the floor as the baseline. A measuring line is
drawn perpendicular to the midpoint of the baseline extending two
feet on each side and marked off in half -inches. The point where the baseline and
measuring line intersect is the "O" point. Student removes shoes and sits on floor with
measuring line between legs and soles of feet placed immediately behind baseline, heels
8-12 inches apart. Student clasps thumbs so that hands are together, palms down and
places them on measuring line. With the legs held flat by a partner, student slowly
reaches forward as far as possible, keeping fingers on baseline and feet flexed. After three
practice tries, the student holds the fourth reach for three seconds while that distance is
recorded.

Rules:
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Legs must remain straight with soles of feet held perpendicular to the floor (feet flexed).
Students should be encouraged to reach slowly rather than "bounce" while stretching.
Scores, recorded to the nearest half inch, are read as plus scores for reaches beyond
baseline, minus scores for reaches behind baseline.

5b. Sit and Reach (Option to the V-Sit Reach)
Objective:
Farthest distance reached.

Testing:
A specially constructed box with a measuring scale marked in centimeters, with 23
centimeters at the level of the feet. Student removes shoes and sits on floor with knees
fully extended, feet shoulder-width apart and soles of the feet held flat against the end of
the box. With hands on top of each other, palms down, and legs held flat, student reaches
along the measuring line as far as possible. After three practice reaches, the fourth reach
is held while the distance is recorded.

Rules:
Legs must remain straight; soles of feet against box and fingertips of both hands should
reach evenly along measuring line. Scores are recorded to the nearest centimeter.
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Children must be with an adult.
Thank You!
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Section 7
Family Art Night

Washington State Mathematics
Essential Academic Learning Requirements

1. The student acquires the knowledge and skills necessary to create, to
perform, and to respond effectively to the arts. To meet this standard the
student will:
I. I understand and apply art concepts and vocabulary to communicate ideas.
1.2 organize arts elements into artistic compositions.
1.3 use and develop art skills and techniques to solve problems and express ideas.
1.4 use skills of craftsmanship to produce quality work.
1.5 create, present, and evaluate artworks using visual arts, music, drama, and
dance.

2. The student applies the creative process with arts knowledge and skills to
reason and solve problems. To meet this standard the student will:
2.1 use the senses to gather and process information.
2.2 generate and analyze solutions to problems using creativity and imagination.
2.3 use arts criteria to consider the effectiveness of personal work and that of
others.

3. The student uses at least one of the art forms (visual arts, music, drama,
and/or dance) to communicate ideas and feelings. To meet this standard the
student will:
3.1 use image, sound, action, and movement through the arts to express individual
ideas for specific purpose
3 .2 reflect and respond critically to the use of the arts in all forms of
communication.
3.3 use combinations of art forms to communicate in multi-media forms.

4. The student understands how the arts connect to other subject areas, life,
and work. To meet this standard the student will:
4.1 use arts skills and knowledge in other subject areas.
4.2 apply ideas and skills developed in the arts to daily life.
4.3 demonstrate an ability to use artistic knowledge in personal and community
decision making.
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Family Art Activities
And Correlation to the Essential Learnings

Line
Abstract Line, Shape, and Color
String Art
Blind Contour Drawing
Upside Down Drawing
Marble Rolling
Kid Pix

Shape/Form/Pattern
Name Aliens and Monsters
3 D Houses

EALR
1.1, 1.2. 1.3, 1.4, 1.5.2.2,4.4
1.1, 1.2, 1.3, 1.4, 1.5,2.2
1.1, 1.2, 1.3, 1.4, 1.5,2.2,4.2.
1.1, 1.2, 1.3, 1.4, 1.5,2.2,4.2
1.1, 1.2, 1.3.1.4, 1.5,2.2
1.1, 1.2, 1.3, 1.4,1.5, 2.1, 2.2, 2.3,
3.1, 3.2, 3.3, 4.1, 4.2

Magnificent Flowers
Oatmeal Dough
Soft Stone Carving

1.1, 1.2, 1.3,1.4, 1.5,2.2
1.1, 1.2, 1.3, 1.4,1.5, 2.2, 4.1,
4.2, 4.3, 4.5
1.1, 1.2, 1.3,1.4, 1.5,2.2,4.4
1.1,1.2, 1.3, 1.4,1.5,2.1,2.2
1.1,1.2, 1.3, 1.4,1.5,2.1,2.2

Color
Neutral Colors
Tissue Paper Butterflies
Tasty Color Mixing
Abstract Flowers
Wet Chalk Drawing
Media Collage

1.1, 1.2,1.3,1.4, 1.5,2.2
1.1,1.2, l.3,1.4,1.5,2.2
1.1,1.2, 1.3,1.4, 1.5,2.2,4.4
1.1, 1.2,1.3,1.4, 1.5, 2.2,4.4
1.1, 1.2, 1.3, 1.4,1.5,2.2
1.1, 1.2, 1.3, 1.4,1.5,2.2,3.2,

Texture
A Monster's World
Texture Bugs

1.1,1.2,1.3, 1.4,1.5,2.1,2.2
l.1,1.2,1.3,1.4, 1.5,2.1,2.2

Space
Styrofoam Relief Prints
Magic Tape Picture
Rock and Wire Mobile

1.1, 1.2,1.3,1.4, 1.5,2.2,4.1,4.2,4.5
1.1, 1.2, 1.3,1.4, 1.5,2.2,4.2
1.1, 1.2, 1.3, 1.4, 1.5,2.1,2.2
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Line
Concept: Lines come in different styles.
Vocabulary:

•
•
•

Vertical,
Horizontal
Straight

•

Curve

•
•
•
•

Diagonal
Thick
Thin
Spiral
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Abstract: Line, Shape, and Color
What You Need:
•
•
•

•

Large sheets of white construction paper
Glue sticks
Pre-cut geometric shapes of rectangles and squares in all shapes and sizes cut out
of red, yellow, blue green and black construction paper
Mondrian prints of Opposition of lines red & yellow and Composition in red,
green and blue or other Mondrian works that depict line, color and geometric
shapes

What Yon Do:
•
•
•

Display some of the artwork of the artist Piet Mondrian and point out how his
artwork is considered abstract (art that comes from reality but, is not.)
Show how he used straight and angular lines and geometric (rectangle & square)
shapes to create art.
Give each child one large sheet of white paper and a handful of pre-cut rectangles
and squares in all shapes/ sizes/widths.

Encourage children to glue their shapes on the white paper to create an abstract work of
art.

Pict Mondrian was a Dutch painter who was born in 1872 (that's over 100 years ago!).
At one time, Mondrian painted realistic landscapes, but as he painted more and more, his
style began to change. He started to create abstract images ... much like the Mondrianstyle paintings you see here on this page. How did he come to paint this way? Well, the
more Mondrian looked at trees, buildings and vases, the more he saw their basic shapes
and colors. You can try this too ... just squint your eyes while you are looking at
something and all the details will start to disappear. You will see only shapes and color ...
no real objects. This is what Mondrian did.
Eventually, Mondrian's style consisted of geometric shapes and primary colors. After all,
every shape can be created from the basic geometric shapes and every color can be
created from the primaries - red, yellow and blue
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String Art
Draw with one long line of string!
What You Need:
•
•
•

String
Piece of cardboard
Pencil

What You Do:
•
•
•
•
•
•

Sketch a picture on a piece of sturdy cardboard.
Spread a thin layer of white glue all over it.
Stick the end of a piece of string down into the glue.
Follow the lines of your sketch, pressing the string down as you go.
Use as much string as you can, making loops and swirls to fill in the shapes.
If the glue dried before you have finished, brush on some more.
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Blind Contour Drawing
When making a blind contour drawing, the eye is not watching the hand as it draws on
the paper. Contour drawing is an excellent way to train the eye to draw what it really sees
rather than what it thinks it sees. The first contour drawings you do will look, well, funny.
However, with practice, you will find that you will be able to accurately record an image
on paper without looking at your hand as it draws! It's a great warm-up drawing activity
for any age group.

What You Need:
•
•
•

Pencils
Paper
Everyday Objects (shoes, plants, desks, pencils etc.)

What You Do:
•
•

•

•

Choose an object to draw (a door, a book, shoes, window, plant etc.).
Pick a point on the object where the eye can begin its slow journey around the
contour or edge of the object. Remember, the eye is like a snail, barely crawling
as it begins its journey.
When the eye begins to move, so should the hand holding the pencil. At no time
should you look at your hand as it draws. Try drawing the entire contour of the
object without lifting your pencil form the paper.
Practice this drawing method often and you will find your drawings looking more
and more like what you are looking at.

If you are feeling adventurous, place your drawing under a box as you draw ... that way
there is no possible way for you to see what you are drawing. Try it. And remember ...
don't panic if your drawing of a shoe looks more like a squashed beetle ... relax and keep
it fun. Practice, practice, practice. That's how the real artists do it.
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Upside Down Drawing What You See
Drawing from an upside-down model sounds crazy, but try it and you'll be surprised how
realistic your drawing will look. That's because you'll be drawing what you see, not what
you think something should look like.
Pick a photograph, a picture in a magazine, or use your favorite cartoon character. Turn
the picture upside down and draw what you see. Your drawing will be upside down, too!

Please note: Content on this page was redacted due to copyright concerns.
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Marble Rolling

What You Need:
• Spoon and small dishes
• Tempera Paint
• Marbles
• BoxLid

What You Do:
• Pour paint into dishes and drop two or three marbles into each color.
• Lift them out and set them on paper taped in the box lid.
• Tip the box lid so the marbles roll around.
• When the paint is used up, dunk the marbles back into the paint- add new colors.
• Try taping a smaller piece of paper in the middle of the larger one. When you lift
it off, you'll see a white design left behind.
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Shape/Form/Pattern
Concept:
A pattern is created through the repetition oflines, shapes, and color.

Vocabulary:

•
•
•
•
•
•
•
•

Repetition
Pattern
Shape
Line
Color
Emphasis
Variety
Intricate
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Name Aliens and Monsters

What You Need:
•
•
•
•
•

Paper
Crayons
1 chalk or pastel
Large black marker
Spoon or Popsicle stick

What You Do:
•
•

•
•
•
•
•
•
•
•
•

Fold paper in halflengthwise and crease.
Open back up and write your name in cursive (important) large enough to take up
most of the paper.
An adult can write it for the child if necessary.
Trace the name heavily with the chalk in a color that will show on the paper.
Refold the paper on the crease and rub over the paper with the back of the spoon
or a Popsicle stick.
Check inside to see if the name has transferred onto the other side of the sheet. If
not, keep rubbing.
Open sheet and trace name with black marker.
Color in the shapes with different colors.
Usually there will be shapes that suggest eyes (maybe more than 2!) and antenna.
Add whatever you want to your alien.
Make another one but this time turn it upside down and make the other end the
head.
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Dot to Dot Seurat

What You Need:
•
•
•
•

Paper
Sticker dots in the primary co lors
Pen or magic marker (optional)
Examples of pointillism (optional)

What You Do:
•

Artist Georges Seurat was the developer
of a very scientific way of painting
known as pointillism. He used tiny dots
of pure color, side by side to build form Georges Seurat
in his paintings. These tiny dots of paint, The Side Show (Detail),
when side-by-side, give the viewer's eye a 1888
Oil on canvas
chance to blend the color optically,
rather than having the colors readily
Metropolitan Museum of Art,
blended on the canvas. This was also
New York
known as divisionism.
Image scan: Mark Harden
• Discuss optical color blending. Older
grades/students should be ready to express how; for example, looking at
the colors blue and yellow next to one another will create the illusion of
color green.
• Have students create a picture using sticker dots. They may wish to first
draw a picture with pencil and then fill it in with sticker dots. Remind
older students to think of the primary colors mixing to create secondary
colors.
• Very young children might wish to fill in a coloring book page with
sticker dots.

Artist Biography:
Georges Seurat was a painter who was interested in shape and pattern, but he approached
these things in a very unusual way. He was the developer of a very scientific way of
painting known as pointillism.

Please note: Content on this page was redacted due to copyright concerns.

304

3D Houses

What You Need:
•
•
•
•
•
•

4 X 8, 6 X 6 construction paper and scraps,
Scissors
Glue
Masking tape
Markers
Large (18 X 24) tag board in many colors

What You Do:
A creative collaborative art project that introduces 2-d into 3-D, architecture and
communities
•
•
•
•
•
•
•
•

Create buildings by folding a small tab at one end of the 4 X 8 rectangle paper,
then folding the paper in half, then in half again.
Open it up and decide which fold needs to be reversed to make it into a cube.
Glue the tabbed end over one side of cube.
Cut holes for doors & windows. Cut tabs along bottom edge and fold out to make
a stronger gluing surface.
Glue and tape to large tag board.
Create roof from square paper by folding in half & attaching to top. Voila, a
house!
Create trees and towers by folding a square paper into a cylinder, gluing and
taping the edge.
Cut 2 slits in top to slip a cutout tree top shape into.
To make a silo, make a cone out ofa circle by cutting a slit along the radius of the
circle to the center, then overlapping the edges to create a cone.
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Magnificent Flowers

What You Need:
•
•
•
•
•
•
•

Old sponges cut or tom
9xl2 construction paper, blue, purple
Tempera paint blue, magenta, yellow
Large yellow construction paper to serve as a canvas.
Scissors
Glue stick
Paint smocks

What You Do:
•

•

•

•

Fold the 9x12 construction paper in half length-wise and cut a vase shape out
starting at the fo Id side. Tall and slim or short and wide. This will form the vase.
(Set aside)
With a sponge mix a small amount of blue and yellow tempera and using the
narrow side of the sponge draw long thin lines on the large yellow paper to form
stems for your flowers.
Dip a clean sponge gently in your blue, magenta and yellow changing sides for
colors, then dab on the paper where you want the flowers. The colors will mix and
make wonderful combinations.
Glue down the vase add a yellow highlight and a line for your table maybe a dab
or two for a fallen flower and you have magnificent flowers.
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Oatmeal Dough
What You Need:
•
•
•

1 part flour
2 parts oatmeal
1 part water

What You Do:
•
•
•
•
•

Mix ingredients together.
Form into shapes.
Put your shapes into a little plastic bag.
When you get home take them out and let them dry.
The pieces can be painted when dry.
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Soft Stone Carving
What You Need:

• Spoon

•
•
•
•

•
•

•
•

Stick
Paintbrush
Nail
3 scoops vermiculite milk carton
Plaster of Paris
Water
Bag
Newspaper

What You Do:
Prior to the family night:
•
•

Measure the vermiculite and plaster into a bucket. Stir it with a stick. Add about
two scoops of water and stir until it looks like thick gravy.
Pour the plaster into the milk carton. It will turn hard in about fifteen minutes. If
will be ready to carve in a half hour.

At family night:
•
•
•
•
•
•

Peel away the milk carton.
Little by little, scrape the plaster with the spoon to shape it.
Work over the newspaper to catch the scrapings.
It may take time to get the shape you want.
The plaster will stay soft for two or three days if you wrap it in a plastic bag when
you stop for the evening.
Use a nail to carve details into your sculpture.

At Home:
•

Let it dry for two weeks

You can have an adult help you brush varnish on your sculpture when it's
completely dry.
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Color
CONCEPT: When primary colors are mixed together secondary colors are created
VOCABULARY:

•

Primary

• Secondary
• Mix

•

Emphasize
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Neutral Colors

What You Need:
•
•
•
•
•
•
•
•

Tempera Paint (brown, black, white)
Brushes
Water
Paint Shirts
Glue
Neutral Colors handout
White construction paper 1Oxl2
Construction paper l 2x 18

What You Do:
•
•

You are going to paint a picture about animals using only neutral colors.
Make gray by mixing a little black and a lot of white.
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Neutral colors are brown, black, white, and gray.
Look at the picture I painted using only the neutral
colors.
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Tissue Paper Butterflies
What you Need:
•
•
•
•
•

Tissue paper- cut in small squares/ all colors
Coffee filters or white paper
Water
Spray bottles or paint brushes
Pipe cleaners

What You Do:
•
•
•
•
•

Take coffee filter or paper cut to shape and have children spray or paint
completely with water.
Place squares of tissue paper on wet paper or filter.
Let dry about 15 minutes.
Remove tissue paper and the colors will remain.
Take the pipe cleaner and wrap it around the center of the filter and bend ends to
look like antenna, cut to length and glue if using the paper.
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Tasty Color Mixing
Background:
There are only three main colors that make up all the other colors in the world. Without
them there would be no colors. These three colors are red, yellow, and blue. We call
these colors the Primary Colors.
Mixing the primary colors in various combinations can create all other colors. For
example:
•
•
•

Yellow + Red = Orange
Red + Blue = Violet
Blue+ Yellow= Green

We call these colors the Secondary Colors
What You Need:
•
•
•
•
•
•
•
•
•

Vanilla cake frosting (store bought or homemade)
Mix together three different color frostings by adding food coloring to the vanilla
icing before the evening's activity.
Red, yellow and blue food coloring
Bowls to mix in
Popsicle sticks for stirring
Paper plates
Plain vanilla cookies (optional)
Napkins
White paper

What You Do:
•
•
•
•
•
•
•
•

Get 1 paper plate and/or 4 cookies.
Add one small spoonful of each color of icing onto one of the paper plates or
cookies.
Predict what color will result when yellow and blue are mixed.
Mix small amounts of yellow icing and blue icing together with a Popsicle stick
and spread the new color on a cookie or paper plate. What color did you make?
Predict what color will result when blue and red are mixed.
Mix small amounts of blue icing and red icing together with a Popsicle stick and
spread the new color on a cookie or paper plate. What color did you get?
Predict what color will result when red and yellow are mixed.
Mix small amounts of red icing and yellow icing together with a Popsicle stick
and spread the new color on a cookie or paper plate. Were you right?
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Create your owu color wheels on paper using markers, crayons, and paint or
pencil crayons.
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Abstract Flowers Inspired by Georgia O'Keefe

(

What You Need:
•
•
•

9" x 12" white drawing paper
Permanent black markers
Watercolor markers

What You Do:
•

Look at the Georgia O'Keeffe's flower paintings. Then:
o Draw a circle about 1/3 of the way down on the paper.
o Draw 3-scalloped circles around the original circle.
o Draw 4 wavy lines for the stem. Make sure that they touch the flower top
and the bottom of the paper.
o Draw a small leaf on each side of the stem. Follow the shape of the leaf;
draw several larger outlines of the leaf.
o Repeat the scalloped lines for the flower top until the entire paper has been
filled with lines. It will appear that the flower extends beyond the paper.
o Repeat the lines for the leaf until the entire bottom of the paper has been
filled in with lines.

Georgia O'Keeffe (1887-1986)
American abstract painter born in Wisconsin. She attended the Art Institute of Chicago,
the Art Student's League in New York, and Colombia Teacher's College in New York.
She was an art teacher before she became a full time artist. She was a leader in the
development of the American Modernism Movement. O'Keeffe painted still lifes,
massive flowers, the New York at Night series, southwestern landscapes and stark bones
found in the desert. In 1939, the New York World's Fair Committee selected her as one
of the twelve most outstanding women of the past fifty years. Her painting, Sunset-Long
Island, was chosen to represent New York in an exhibition of the art of the United States
at the World's Fair. In 1985, O'Keeffe was granted the Medal of Arts by President Ronald
Reagan.

315
Wet Chalk Drawing
What You Need:

•
•
•
•

Paper (any co!or).
Colorful chalk (either chalk pastels or blackboard chalk).
White tempera paint (liquid).
A dish for the paint.

What You Do:

•
•
•

Put a small amount of white tempera paint into a dish.
Dip the tip of your chalk into the paint.
Draw on your paper. The drawing marks you make will show not only the color
of the chalk but also an edge of white paint. If you draw on dark colors, the white
will show up very nicely. You could also use dark tempera paint with a light color
paper. The possibilities are endless.

The beautiful part of this activity is that the paint "seals" the chalk so it won't smudge on
the paper.

316

Media Collage
What You Need:
•
•
•
•

A piece of cardboard about 12 inches by 12 inches.
Old magazines of all sorts (family, home, food, fashion, etc.).
Glue
Scissors

What You Do:
•
•
•
•
•
•
•

Look through magazines ... paying special attention to the advertisements.
Choose your favorite ads and place them on a pile.
When you have found all the advertisements you want, begin to cut out the parts
of the ads that appeal to you.
Arrange these parts by color, shape, subject matter, etc.
Glue them onto the board to make a collage.
Younger students should be encouraged to discuss the colors, shapes, and pictures
they have found.
Older students could make a list of the different advertising techniques that they
found appealing.
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Texture
CONCEPT:
Texture can be proven through visual or tactile means. Texture can be described as how
things feel.

VOCABULARY:
•
•
•
•
•
•

Texture
Tactile
Visual
Rough
Smooth
Rubbing
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A Monster's World
What You Need:
•
•
•
•
•

9x12 white drawing paper
Crayons
Scissors
Large sheet of craft paper
Oil crayons

What You Do:
•
•
•
•
•

Students will make a texture rubbing of the bottom of their shoe.
Next, add details to the rubbing to create a monster. (Add eyes, arms, legs, teeth,
horns, etc.)
Cut out the monsters, being careful not to cut off details that were added.
Glue monsters to large piece of craft paper.
Use oil crayons to complete the monsters' world. (Regular crayons can be
substituted)
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Texture Bugs

What You Need:

• Scissors
• Glue

•
•
•
•
•
•

•
•

Markers/Crayons
Fun Fur
Sand
Glitter
Sponges
Carpet Pieces
12xl8 Red Construction Paper
Bug patterns

What You Do:

•
•
•
•
•

Color the bugs and glue onto red construction paper
After they have been colored and cut has them glue the bugs anywhere on the red
paper.
Each bug needs to be a different texture.
Students take their bug to the different stations.
Students then write the texture next to the bug.

Please note: Content on this page was redacted due to copyright concerns.
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Sponge Bug

Please note: Content on this page was redacted due to copyright concerns.

Fnr Bug

Please note: Content on this page was redacted due to copyright concerns.
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Glitter Bug

Please note: Content on this page was redacted due to copyright concerns.
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Color Bug

Please note: Content on this page was redacted due to copyright concerns.
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Space
Concept:
Vocabulary:
• open
• close
• positive
• negative
• near/larger
• far/smaller
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Styrofoam Relief Prints

What You Need:
•
•
•
•
•
•

•

Paint or ink.
Styrofoam meat trays.
Scissors.
Pencils.
Paper.
Soft rubber brayers (printing rollers that can be found at art supply stores). You
can substitute small paint rollers or even paint brushes ifrollers aren't readily
available.
An old cookie tray or a piece of Plexiglas to roll the ink out on.

What You Do:
•
•
•
•

First cut the edges off of the trays so that you have a flat surface to work on.
Next, draw an image onto the tray using a pencil.
Follow the printing with brayer directions or you could: use a paintbrush to cover
over the Styrofoam with paint or ink, lay the paper overtop, press lightly.
Repeat until you have an edition of prints.
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Basic Printing Materials and Instructions
Basic Printmaking Supplies List:
•
•
•

•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•

Old shirts or garbage bags with armholes cut out of them to help keep clothing
clean.
Newspapers or plastic grocery bags will keep work surfaces clean.
Ink. This is the substance that will be added to the printing plate. Water-based
block printing ink can be purchased from any art supply or educational supply
store. It can be used for most of the printmaking activities. If you don't have
access to printing ink, you can substitute paint that is thick and sticky. If you have
poster paint that is too thin, add some regular household flour or even white glue
to thicken the paint.
Old cookie trays or pieces of Plexiglas. You will need several of these later on to
use as ink trays.
Soft rubber brayers. These are special printing rollers but you can also use small
painting rollers instead.
Printing surfaces. Construction paper, Manila paper, cartridge paper, newsprint,
fabric etc.
Sponges. Collect a variety of sizes, shapes and thickness'.
Rags. Any old fabric will do.
Books and pictures with examples of prints.
Towels.
A source of water. This could be a sink or a bucket of water that is brought into
the classroom as needed.
Paintbrushes.

Place a small amount of ink on the Plexiglas, cookie tray or glass sheet.
Roll both ways to allow the roller to evenly pick up the ink. Roll until the ink
comes up in little "points".
Roll away from yourself slowly - to pick up ink.
Roll toward yourself quickly - to remove excess ink.
Once the roller is "inked", roll onto the printing plate. You probably have to go
through this process several times before enough ink is placed on the plate.
Once the printing plate or block is "inked", place paper on top and using either
your hand or a wooden spoon, rub lightly over the surface of the paper.
Remove paper and repeat process for more prints.
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Magic Tape Picture
Foreground/Background
What you Need:
•
•
•

Drafting tape or removable tape (available at office supply stores)
White paper
Felt pens

What You Do:
•
•
•

Draw a line fur the ground and build a fence with tape. Use it off the roll or cut
some pieces down the middle.
Use felt-tip pens to gently draw a garden. Draw tall flowers and little flowers,
thick bushes and grass. Use lots ofbright colors
Pull up the tape. Now the fence is in the front! You can outline it in black and
draw holes and cracks to make it look like wood.

329

Rock and Wire Mobile
A Project in Problem Solving, Balance and Creativity

These instructions are just guidelines, as the whole intent of this project is to solve the problem.
"How do I get this thing to stand and be balanced, not fall over, and look well designed --variety
and unity --of line, direction, size, shape, texture etc.?"
A mobile is something that has a life of its own, so its ok to have it be responsive to its
environment. (ie, when you move it falls over!) Not to worry! Balance it again.
Rearrange the parts until you once again have a balanced and good design. A mobile is flexible,
unpredictable, organic, responsive, whimsical, fun and delightful!
What You Need:
• A nice rock of your choice
• 18 gauge wire (heavier)
• 24 gauge wire (thinner)
• Scissors
• 4 112" straight nose pliers (a jewelry and hobby tool)
• Wire cutters
• Double sided tape

What You Do:
•
•

•
•
•

•

Select your rock.
Take apiece of heavier gauge wire and bend it around your rock, secure it and leaving a
piece as high as you desire to stand upright (but not I necessarily straight) as the main
mobile stem, or the stable part of your mobile.
This may sound kind of vague, but this is all part of the problem solving process.
Begin adding on to your mobile by twisting wire shape appendages from which other
wire forms can dangle.
Imagine that your mobile is like a tree with branches from which leaves will dangle and
move with air currents.
As you add new items, pay attention to how the weight of the item changes the balance of
the mobile.

PUBLICITY

330

You are 1nv11ed II
fa•l•v an NiUht

@@~g

uaOilU®8
lP~@©®8

RESOURCES

331
Resources
Buonaguirio, M. (2000). Art Lessons. Abstract Flowers. [on-line]. Available:
www.kinderart.com.
Chipley, D. (2000). Art Lessons. Dot to Dot Seurat. [on-line]. Available:
www.kinderart.com.
Fisk, K. (2000). Art Lessons. 3 D Houses. [on-line]. Available: www.kinderart.com.
KinderArt (2000).Blind Contour Drawing. [on-line]. Available: www.kinderart.com.
KinderArt (2000). Oatmeal Dough. [on-line]. Available: www.kinderart.com.
KinderArt (2000).Stvrofoam Relief Prints. [on-line]. Available: www.kinderart.com.
KinderArt (2000).Wet Chalk Drawing. [on-line]. Available: www.kinderart.com.
Lavarnway, K.(2000).Tissue Paper Butterflies. [on-line]. Available:
www.kinderart.com.
Messier, M. (2000).Neutral Colors. [on-line]. Available: www.kinderart.com.
Messier, M. (2000). Tasty Color Mixing. [on-line]. Available: www.kinderart.com.
Messier, M. (2000).Texture Bugs. [on-line]. Available: www.kinderart.com.
McCu7r!ey, M. (2000). Art Lessons. Name Aliens and Monsters. [on-line]. Available:
www .kinderart.com.
Peetry, K. (2000). Art Lessons. Abstract Line. Shape and Color. [on-line]. Available:
www .kinderart.com.
Rivera, M. (2000). Art Lessons. Magnificent Flowers
Solga, K. (1997). Art Fun. Cincinnati, Ohio: F & W Publications, Inc. 26,53, 62, 68, 144.
Strawser, M. (2000). Art Lessons. A Monster's World. [on-line]. Available:
www.kinderart.com.
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Restrictions on Use of Materials from KinderArt.Com
This site is owned and operated by JAREA ART STUDIO (referred to as
"KINDERART@," "KINDERART .COM'', "we," "us," or "our" herein). No material
from KINDERART .COM may be copied, reproduced, republished, uploaded, posted,
transmitted, or distributed in any way, except that you may download and/or print one
copy of the materials on any single computer for your persona~ non-commercial home or
classroom use only, provided you keep intact all copyright and other proprietary notices.
(If further copies of KinderArt@ materials are requrred as visual aids for use in a
classroom setting, permission may be obtained by writing to KinderArt@ at
gue!y@kinderart.com) Modification of the materials or use of the matenals for any other
purpose is a violation ofKINDERART@'s copyright and other proprietary rights. For
purposes of these terms, the use of any such material on any other Web site or networked
computer environment is strictly prohibited. Unless otherwise stated, all trademarks,
logos and graphics are proprietary to JAREA ART STUDIO.

CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
The purpose of this project was to design a program for elementary schools that detailed
how a parent involvement of"Family Fun Nights" could help provide parents with a better
understanding and knowledge of the Washington State Essential Academic Leaming
Requirements and assessments. This was accomplished by reviewing current literature and
programs which emphasized school activities and involvement for parents.
Twelve elementary schools throughout the state of Washington were solicited for
resources and activities which focused on school-parent involvement and understanding of their
child's academic expectations. From this information, the materials for the program were
compiled, organized and assembled into a manual that would facilitate "Family Fun Nights" m
elementary schools.

Conclusions
Conclusions reached as a result of this project are:
1. Without planning for specific parent involvement activities, schools will not succeed
in developing effective working partnerships which center on student learning.
2. If educators are to substantially impact student achievement, they must help parents
become more familiar and knowledgeable about the Essential Learnings and
assessments and evaluation of student performance.
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3. In planning parent involvement activities, schools need to consider economic
influences and ethnic traditions as well as parent perceptions of their ability to impact
their children's academic achievements.

Recommendations
As a result of this project, the following recommendations are suggested:
1. Schools need to provide opportunities for parents to become more informed about the
academic grade level expectations of their children.

2. Schools need to identify and address the barriers that inhibit parent involvement
within their school-community.

3. Schools need to provide opportunities for parents such as "Family Fun Nights", that
will promote shared responsibility between home and school for student achievement.

4. "Family Fun Nights" were primarily developed for Longview Elementary in Moses
Lake, WA. However, many of the ideas and activities could be used and adapted by
administrators and staff in other elementary schools.
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